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Abstract

It is thought that the life science course, which aims to raise citizens, constructs the identity of the citizen
it wants to raise through various teaching tools. In this direction, the most frequently used textbooks by
teachers and the curriculum that is the source of the development of textbooks were evaluated in terms
of identity. The research was conducted by document analysis, and the third grade achievements in the
content of the Primary School Life Science Course (Grades 1, 2 and 3) Curriculum and the third grade
life science textbooks obtained from the Education and Informatics Network [EBA] platform established
by the Ministry of National Education [MoNE], which constitute the data source of the research, were
examined using document analysis. As a result of the research, it was determined that the curriculum
includes contents related to individual and collective identity and that there are environmental identity,
social identity, national identity, political identity, global identity and digital identity among collective
identity types. In the textbooks, it was determined that both textbooks included all types of individual
identity and collective identity, while in Publication A, environmental identity, national identity and
social identity, which are among the types of collective identity, were expressed more frequently, and in
Publication B, environmentalist identity, social identity and national identity were expressed more
frequently. Within the scope of the research, it was determined that there were differences between the
identities desired to be constructed in the curriculum and textbooks. In this direction, suggestions for
the study are presented.

Keywords: Life science course, curriculum, textbooks, identity, identity construction.

Introduction

Identity is a concept that can answer the question of who or from whom an individual
or society is and includes various information about these answers. It is known that this
concept has recently been addressed in the education field and analysed in different sources
used in the field of education. In this context, it can be said that the analyses conducted aim to
determine the identity profile of citizens who are aimed to be raised through education.
Because education plays a role in the identity construction of individuals and society, thus
affecting the identity of citizens. In this direction, it is thought that courses aiming to raise
citizens in the education system are essential. In Turkey, the life science course taught in the
first three grades of primary education is defined by Tay (2017) as the first course of the
citizenship education programme.

The life science course, which aims to provide the individual with the qualities of being
a citizen, is a course that tries to provide the child with various knowledge, skills and values
that the child will need in daily life through a planned and programmed teaching process
prepared following the characteristics of the child. As a matter of fact, Sonmez (2016) stated
that this course, the scope of which consists of natural, social, artistic, contemporary thoughts
and values, and the content organised depending on its scope is prepared by taking into
account the child's level of readiness, goals and characteristics of educational sciences, is life
science. This course is defined as a course that takes its subject matter from phenomena such
as family, home, school and close environment. It enables children to recognise themselves
and their social and physical environment (Kabapinar, 2022). In this context, it can be said
that the life science course plays a role in the identity construction of the individual with the
qualities that it takes its subject from society, enables the individual to recognise his/her
environment and himself/herself, and aims to provide the individual with the desired qualities.
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While identity is a determining concept at the point of integration and separation from society
by including the society in which it is located, it also aims to define the individual's individual,
social and political aspects (Ozdil, 2017; Pamuk, 2019).

It is known that the concept of identity, which comes from the Latin root ‘idem’ and is
characterised as an ambiguous and variable term with the meanings of sameness and
continuity, was widely used in the twentieth century and has been used in different contexts
and purposes in recent years (Buckingham, 2008; Scott, 2014). As a qualitative concept,
identity includes all the characteristics of the individual and describes how the individual sees
themself and how he/she is seen by the society (Askin, 2010). In other words, identity is both
having information about oneself and knowing how the society recognises one. According to
Kili¢ and Tok (2013), identity, which has a structure that separates individuals from each other,
also has a quality that enables individuals and groups to integrate. This identity characteristic
stems from the fact that it has both an individual and a collective aspect. Pamuk (2013)
evaluates identity in two dimensions: individual identity and collective identity.

Individual identities are the beliefs about the qualities and characteristics that
distinguish oneself from others (Matsumoto, 2009). In this sense, it can be said that individual
identities are unique to the individual and are based on the differences between individuals.
Similarly, Kaya (2021) stated that individual identities are a set of singular characteristics
obtained as a result offrom one's experiences and distinguishing them from others. Alpman
(2018) stated that the answer to the question ‘who am I?’ corresponds to individual identity,
while the answer to the question ‘who are we?’ can be considered collective identity. In this
direction, collective identity refers to the shared belonging to a particular social group, the
consciousness and feeling of that group about itself, and the commonality with people who
share similar qualities instead of separating us from others (Emen, 2013; Matsumoto, 2009;
Pries, 2013). In this context, it can be said that collective identity, which is characterised as an
identity that includes a particularspecific belonging and is based on shared feelings, thoughts
and beliefs, is based on the similarities or commonalities of individuals in society. In addition,
it is possible to say that collective identities established based on commonalities and containing
diversity reflect the identity of a community. In its most basic form, collective identity types
include national identity, religious identity, political identity, gender identity, cultural identity,
and ethnic identity (Bakan, 2019; Bilgin, 1995; Erbas, 2018; Pamuk, 2013; Yazici, 2016).
Within the framework of this research, national identity, religious identity, global identity,
political identity, environmental identity, digital identity, and social identity will be evaluated
within collective identity types.

National Identity

Kellas (1991) states that groups of people united by ties such as history, culture,
common ancestry and feeling a sense of community constitute nations and include subjective
characteristics such as national identity and love for their identity. In the formation of such
identities, a historical country, common memory and culture, certain rights and duties, and a
common economy are necessary (Smith, 1994). In this context, it is possible to define the
identity that binds the citizens living on the same piece of land, that is, the nation, and is
constructed by combining different elements as national identity.
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Religious Identity

Religion, which involves believing in and worshipping a power whose existence is
accepted, systematises the life of the individual and his/her relationship with other individuals
and constitutes a source in the formation of identity as well as elements such as race, gender
and age (Tastekin, 2020, Yanmis, 2014). In this context, religious identities enable the
individual to be a part of the collective identity by including the individual in a faith community
(Ozdil, 2017). In addition, it can be said that religious identities are a vital essential factor
affecting the construction of a nation's identity. In this respect, it can be said that it will not be
possible to separate national and religious identities within strict boundaries. As a matter of
fact, in this research, religious identity will be evaluated within the scope of national identity.

Environmental Identity

Environmental identity based on ecologism is based on being sensitive to the natural
environment and acquiring environmental knowledge (Dogu, 2022). In this context, it can be
said that environmental identity is identified with nature and this identification is aimed at
knowing, recognising and protecting the environment. In this framework, it is expected that
individuals or societies that have built an environmentalist identity will have high
environmental awareness, in other words, they are expected to have environmental awareness.

Social Identity

The consciousness that an individual develops towards many elements such as the
values, art, language, traditions of the society to which he/she is attached corresponds to social
identity (Ozdemir, 2001). The historical process of the society can be stated as an important
element in the construction of such identities, and the society's culture acts as a building block
in the formation of social identity (Saka, 2020). In this context, it is not possible to isolate
social identity from the characteristics of society. In other words, social identity consists of a
combination of various elements that lead to the characterisation of society as a society.

Global Identity

The 1980s breakthrough in globalisation has led to the transformation of identity and
many other elements (Durdu, 2013). In this framework, globalisation is the loss of the effect of
distance in every dimension and the integration of the world in political, social, economic and
cultural fields (Dumanh Kiirkgii, 2013). Another effect of globalisation is the development of
the concept of global identity. The concept of global identity is thought to meet individuals with
global qualities. Oxfam (2015) stated that characteristics such as accepting oneself as a citizen
of the world, respecting diversity, knowing how the world works, and being committed to social
justice define a global citizen.

Digital Identity

It can be said that the word digital, which means ‘virtual’ (Turkish Language
Association [TDK], 2023) and digital identity, which means the expression of the
characteristics of the individual in social life in virtual environments (Avci, 2015), has gained
momentum with the development of technology and individuals' tendencies to construct this
identity have emerged. In this context, digital identity is the reflection of the characteristics of
the individual in digital environments. In Davison's statements, digital identity is the sharing
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of an individual's information, thoughts, opinions and attitudes in online environments and
consists of traces in this environment (Kavut, 2020).

Political Identity

Political identity is defined as an individual's or group's description of how they see
their relationship with the politics and government of the country, and everything that
constitutes a sense of self, such as ethnicity, religion, gender, and ideology, are among the
elements that make up political identity (Bozonelos & Collage, 2023). In this context, it can be
said that political identity is not only about the ideological life and thoughts of a person or a
group, but it is shaped by the combination of various elements.

As a result of the definitions, the intertwined nature of individual and collective
identities, which cannot be considered as very separate concepts, and the fact that sharp
boundaries do not separate them come to the fore. Similarly, Kalerkan (2023) stated that
collective identities and individual identities in society are not independent and that these two
identities have a structure that affects, shapes and changes each other. The life science course,
which is handled in line with the research conducted, is a course in which individual and social
life is the subject and which aims to prepare the individual for life with various teaching tools.
In the teaching process of this course, curricula and textbooks are used. Because textbooks
constitute a primary source in which subjects are covered in line with the objectives in the
programme and students gain knowledge, skills and habits (Yurt & Arslan, 2014), in this
context, in the study aiming to determine the identities constructed in the third grade life
science course, the textbooks used in the lessons and the curriculum were evaluated in terms
of constructed identities.

When the literature is examined, the relationship between history education and
identity, the formation of social identity in social studies curricula, the identities desired to be
constructed in citizenship curricula, the inclusion of national identity in textbooks, the
identities expected to be formed in social studies curricula, identity construction and
citizenship awareness of geography subjects within the scope of social studies course, national
identity construction in textbooks, national identity in social studies course, identity
construction in visuals in life science textbooks (Aslan & Akcali, 2007; Ar1, 2010; Dogu, 2022;
Diez Pena, 2017; Karasu Avel & Ibret, 2018; Katarska, 2007; Mert & Kus, 2023 Ozan, 2020;
Ozunal, 2015). In this study, identity construction in third grade life science textbooks and
third grade curriculum acquisitions were discussed. For this purpose, answers to the following
problems were sought;

1. Which identities are constructed in the third grade learning outcomes of the life
studies curriculum?

1.1. How is individual identity constructed in the third grade learning outcomes of the
life studies curriculum?

1.2. How is collective identity (environmental identity, national identity, religious
identity, social identity, global identity, digital identity, political identity) constructed in the
third grade learning outcomes of the life studies curriculum?
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2. Which identities are constructed in third grade life science textbooks?
2.1. How is individual identity constructed in third grade life science textbooks?

2.2. How is collective identity (environmental identity, national identity, religious
identity, social identity, global identity, digital identity, political identity) constructed in third
grade life science textbooks?

Method

Research Design

Qualitative research, which is conducted to answer the questions ‘What?’ and ‘How?’,
enables the perception of a particular phenomenon to be deepened and the research problem
to be examined with a more holistic understanding (Karaca, 2021; Ozdemir & Dogrudz, 2020).
In this direction, the research aimed to examine how and in what way the identity phenomenon
is included in life science textbooks and curricula in a holistic way. In qualitative research, data
collection approaches such as observation, interview, document and audio-visual materials are
used (Creswell, 2013). Since the curriculum and textbooks used in the research are documents,
the document analysis method was used. Document review is the acquisition, review,
questioning and analysis of various documents used in the research (Ozkan, 2021). In this
context, document analysis was employed in evaluating the textbooks and teaching
programmes that constitute the research documents.

Data Source of the Research

The data sources of the research are the life studies textbooks and the life studies course
curriculum adopted by the Ministry of National Education [MoNE] Board of Education and
Discipline in the 2023-2024 academic year and used in the teaching of life studies courses. The
first data source of the research is the ‘2018 Primary School Life Science Course (1%t, 2 and 34
Grades) Curriculum’ adopted on 19/01/2018. The second data source is the third grade life
science textbooks prepared by MEB Publications and SDR Ipek Yolu Publishing obtained from
the Education and Informatics Network [EBA] platform established by MoNE.

Research Process

Figure 1.
Document Analysis Stages Followed in the Research (Forster 1994)

1. 2. 3.
Obtaining \ Checking the \ Understanding
documents { orlﬁinality { documents

According to Forster (1994), document analysis takes place in five steps: accessing the

documents, checking the authenticity of the documents, understanding the documents,
analysing the data and using the data. In the first step of the analysis, access to the documents,
the curriculum of the life science course and the third grade life science textbooks, which
constitute the research data sources, were accessed. The authenticity of the documents was
ensured by accessing the curriculum obtained from the official website of the Ministry of
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National Education, Board of Education and Board of Education, and the textbooks, another
source to be used in the research, from the Education Informatics Network, the educational
platform of the Ministry of National Education. At the stage of understanding the documents,
the curriculum and textbooks were evaluated within the scope of the identity types obtained
by reviewing the literature on identity and examined comparatively within the framework of
the problems and sub-problems identified. The documents were analysed with a closed
approach using ready-made code schemes within the framework of identity types proposed by
Bakan (2019), Bilgin (1995), Dogu (2022), Erbas (2018), Pamuk (2013) and Yazic1 (2016). A
visual of the codings created is presented in Photo 1.

Photo 1.
Sample Code Diagrams
Q 8 © # — @ [ APublishing Q 0 (<Josrzze]>) & 7% v @ 1 O # —
v [ Belgeler 1914 | g pUBLISHING b 2> o
A Publishing 1040
B Publishing 874 | oon
1 Kimeler 0
Q # - 3
N, Kodlar 1914

v ¢ APUBLISHING 0 f
v Collective Identity 0

« Digital Identity 1

o Political Identity 70

« Social Identity 178 | -Envi

v o National Identity 191

o Religious Identity 3

« Global Identity 16
« Environmental Identity 358
Individual Identity 223 |
v o BPUBLISHING e
> o Collective Identity 639
» Individiual Identity 235

+ Kiimeler 0
.Environmental Identity

To ensure the reliability of the code schemes, the codes obtained by the researchers
were compared with their own categories, and the free marginal kappa value was calculated as
.94. The examinations determined the identities in the content of the curriculum and life
science textbooks. The findings related to the data obtained from the curriculum and textbooks
were visualised and presented, and quotations from the documents were given to support the
evaluations made.

Ethical Permits of Research:
In this study, all the rules specified to be followed within the scope of "Higher Education
Institutions Scientific Research and Publication Ethics Directive" were complied with. None of

the actions specified under the heading "Actions Contrary to Scientific Research and
Publication Ethics", which is the second part of the directive, have been taken.
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Ethics Committee Permission Information:

In this article, the journal writing rules, publication principles, research and
publication ethics rules, and journal ethics rules were followed. The responsibility for any
violations that may occur about the article rests with the author.

Findings

Findings regarding the identities included in the life science curriculum are presented

in Figure 2.

Figure 2.
Identities in the Third Grade Learning Outcomes of the Life Sciences Curriculum
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The third grade achievements of the Life Science Curriculum were evaluated within the
framework of individual identity and collective identity. As a result of the evaluations, it was
concluded that the curriculum includes content related to individual identity (34) and
collective identity (70). The quotations related to individual identity and collective identity in
the learning outcomes of the life science curriculum are presented below:

Individual Identity:
“HB.3.1.1. Recognises his/her strengths and aspects that need strengthening.”

“HB.3.1.3. (...) How he/she is affected by the positive or negative behaviours of his/her
friends.”

Collective Identity:

Environmental Identity: “HB.3.1.9. Makes original suggestions for the effective and
efficient use of school resources.”

Social Identity: “HB.3.2.2. Gives examples of the importance of neighbourhood
relations for his/her family and himself/herself.”

Political Identity: “HB.3.5.1. Recognises the administrative units and administrators
in his/her immediate surroundings.”
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National Identity: “HB.3.5.8. (...) Atatiirk's characteristics such as working in co-
operation with his friends; valuing the opinions of others; determination, reasoning,
persuasiveness, love of people, homeland and nation are emphasised.”

Figure 3.
Types of Collective Identity in the Third Grade Learning Outcomes of the Life Sciences Curriculum
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As seen in Figure 3, examinations were made on collective identity types in the third
grade learning outcomes of the life science curriculum. In line with the findings obtained from
the analyses, it was determined that statements related to environmental identity (25), social
identity (20), national identity [(12/religious identity (2)], political identity (8) global identity
(2) and digital identity (1) were included among the collective identity types. Quotes related to
individual identity and collective identity types in the life science curriculum are presented
below:

Environmental Identity: “HB.3.6.1. Understands the importance of plants and animals
for human life.”

Religious Identity: “HB.3.5.3. (...) It is ensured that he/she researches about places
such as mosques, fountains, inns, baths, museums, castles, historical bazaars, bridges,

national parks, etc. in his/her immediate surroundings and shares them with his/her friends
in the classroom.”

Political Identity: “The students are encouraged to express themselves by following the

rules of courtesy, to participate in social processes, to write petitions at a simple level and to
create a wish box.”

National Identity: “HB.3.5.6. Investigates the contributions of national unity and
solidarity to social life.”

Global Identity: “HB.3.5.7. Explains the subject concerning people who have migrated
Jfrom their countries compulsorily or voluntarily.”
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Findings regarding the identities included in life science textbooks are presented in
Figure 4.

Figure 4.
Identities in the Third Grade Life Science Textbooks of Publication A and Publication B
IDENTITY
A PUBLICATION (1050) B PUBLICATION (874)
INDIVIDUAL
IDENTITY
235
COLLECTIVE COLLECTIVE
IDENTITY IDENTITY
817 639

"ﬂ% Third Grade Life Science Textbooks
m./

Third grade textbooks prepared by A Publications and B Publications were analysed
within the scope of identity. In this framework, it was determined that both A Publications and
B Publications included content related to identity in their textbooks. While it was determined
that individual identity (233) and collective identity (817) were included in the third grade life
science textbook prepared by A Publications, it was determined that both individual identity
(235) and collective identity (639) were included in the textbook prepared by B Publications.
Quotes about individual identity and collective identity in life science textbooks are presented
below:

A Publications -Individual Identity:

“We should endeavour to develop those aspects of ourselves that we feel need
strengthening.”

“We should for spend enough time sleeping, eating, studying and reading books.”

“When spending the money we have saved, we should prioritize our needs and avoid
unnecessary expenses.”

A Publications - Collective Identity:

Environmental Identity: “Using resources more than we need can cause problems such
as depletion of energy resources and drought.”

Political Identity: “We express our feelings and thoughts democratically when making
decisions about our school and classroom.”
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Global Identity: “Every year, the week starting with 10 December is celebrated as
“Human Rights and Democracy Week” in our country and worldwide to explain the
importance of human rights and freedoms.”

B Publications-Individual Identity:

“In which subjects do you think you need to improve yourself?”
"These activities in or out of school help us to improve ourselves.”
“Our body needs various nutrients to grow healthy.”

B Publications- Collective Identity:

Environmental Identity: "How would you describe the location of your home to a
friend you invited to your birthday party? Tell us.”

Social Identity: “(...) Visiting sister schools that we have identified with our teacher,
visiting nursing homes and making our elderly happy are among these activities.”

Global Identity: "Imagine that you start living in another country. Write which
difficulties you may face with a dotted line.”
Figure 5.

Types of Collective Identities in the Third Grade Life Science Textbooks of Publications A and
Publications B

COLLECTIVE
/ IDENTITY \
A PUBLICATION B PUBLICATION
COLLECTIVE COLLECTIVE

IDENTITY IDENTITY
Environmental Identity (358} Environmental Identity (284)
National Tdentity (191) Social Identity (176)

Religious Identity (3) Natioanl Identity (103)
Social Identity (178) Religious Identity (1)
Political Identity (70) Political Identity (55}
Global Identity (16) Global Identity (17)
Digital Identity (1) Digital Identity (3)

Thlrd Grade Life Science Textbooks
"ll/

As seen in Figure 5, the third grade life science textbooks, which were determined to
contain collective identity, were analysed within the scope of collective identity types. In this
direction, it was observed that the life studies textbook prepared by A Publications contained
statements about environmental identity (358), national identity [(191/religious identity (3)],
social identity (178), political identity (70), global identity (16) and digital identity (1). In the
life science textbook prepared by B Publications, environmental identity (284), national
identity [(103)/religious identity (1)], social identity (176), political identity (55), global
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identity (17) and digital identity (3) among the collective identity types. Quotations related to
collective identity types in the life science textbook are presented below:

A Publications-Collective Types of Identity:

Environmental Identity: “Tell us why we should put glass, paper and plastic waste in
different bins.”

Political Identity: “Human rights are the rights that people should have without
discrimination such as language, religion, race and gender.”

Global Identity: "People who migrate may experience problems due to differences in
language and culture. We should respect their differences and help them when they need
help."

Religious Identity: “Religious and national holidays are days that remind us of the
value of our unity and solidarity.”

B Publications- Types of Collective Identity:

Environmental Identity: “Write your own suggestions for the efficient use of the
resources given below.”

Social Identity: “Campaigns to collect clothes, toys and books for our friends in need
are among the social projects carried out in our schools.”

National Identity “Historical artefacts give us information about the period in which
they were built and the lives of the people at that time. We should protect our historical
artefacts in order to recognise our history and pass it on to future generations.”

Digital Identity: “When using tools such as computers, tablets and mobile phones, we
may not realise how time passes. This can both negatively affect our health and cause
disruption in our work.”

Discussion and Conclusion

In this study, in which the learning outcomes in the third grade life studies curriculum
and the identities constructed by third grade life studies textbooks were examined, it was
concluded that individual identity and collective identity were constructed in the curriculum
learning outcomes and textbooks. When the curriculum outcomes were evaluated within the
scope of individual identity and collective identity, it was seen that collective identity was
emphasised more than individual identity. The reason why collective identity is emphasised
more in the curriculum outcomes may be that the central organisation, which prepared the
curriculum, wanted social identity to be more prominent in the citizen typing it wanted to
create, giving more space to collective identity outcomes. In addition, the fact that collective
identity is considered in a broader framework within the research framework may also affect
the result obtained. However, it can be said that the fact that both individual and collective
identities are constructed in the curriculum outcomes overlaps with the principle of ‘raising
good people and good citizens’ (Saglam, 2015), which is among the aims of the life studies
course.
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Within the scope of the research, it was seen that both individual and collective identity
were tried to be constructed in both of the textbooks prepared by A Publications and B
Publications, which were analysed in terms of identity construction. In this context, it was
determined that collective identity was expressed more in Publication A, while expressions
about individual identity were similar in Publication A's and Publication B's textbooks. In
addition, similar to the curriculum, it was determined that collective identity was emphasised
more than individual identity in the textbooks. According to Tay (2005), textbooks should be
prepared by considering the curriculum's aims, facilitating learning and meeting students'
needs. In this respect, textbooks are expected to be in parallel with the curriculum in terms of
identity construction. The findings obtained as a result of the research show that the
identitiparallel with the curriculum regardinges desired to be constructed in individuals
through the curriculum and the identities attempted to be constructed through textbooks are
parallel.

When the identities to be constructed through the curriculum and the identities to be
constructed in the textbooks are evaluated, it is seen that the identities are similar. In other
words, textbooks reflect the characteristics of the individual identity desired to be raised in the
curriculum. As a matter of fact, preparing textbooks in parallel with the education programmes
determined by the ministry is one of the most important conditions of educational practices
(Demirel & Kiroglu, 2021). Because textbooks are among the basic teaching materials most
frequently used by teachers in the education and training process (MoNE, 2022). In this
context, it can be said that third grade life science textbooks, which contain content related to
individual and collective identity, were prepared by the curriculum. When the result obtained
was evaluated within the scope of identity, it was determined that collective identity was
expressed more frequently than individual identity in curricula and textbooks. However,
considering the scope of collective identity, it can be said that it is an expected result that it is
expressed more frequently than individual identity. Moreover, according to Kalerkan (2023),
identities cover the most basic and binding elements of the social system and collective
identities should not be considered independent from individual identities. This is because the
two identities have the potential to influence each other. In this direction, the individual
identity, which can be defined as a part of the society, is expected to be shaped in line with the
society's value judgements, rules, traditions, customs, beliefs, etc.. In other words, it is thought
that the individual and society have the potential to influence and change each other mutually.
In this context, although the individual identity and collective identity to be constructed in the
content of the curriculum and textbooks are considered as independent from each other, it can
be said that both can influence each other.

It has been determined that environmental identity, social identity, national identity,
religious identity, political identity, global identity and digital identity are among the types of
collective identity to be constructed in the third grade learning outcomes of the life science
curriculum. In other words, all of the collective identities included in the scope of the research
are tried to be constructed in the third grade outcomes. In addition, it was determined that
environmental identity and social identity types were expressed more frequently in the
curriculum compared to national identity, political identity, global identity and digital identity
types. According to Saracaloglu (2014), curricula should be prepared to meet the needs of the
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individual and society and reflect the basic philosophy of the state, dominant ideology, social
and cultural values. In this context, it can be said that environmental and social identities
correspond to the identity that society needs and expects the individual to have. It can be stated
that national identity and political identity, which follow environmental identity and social
identity, reflect the basic philosophy of the state and the values of the society. It was observed
that global identity was included in two and digital identity in only one place in the third grade
learning outcomes of the life science curriculum. This may mean the curriculum will be
insufficient to meet today's needs. As a matter of fact, with the development of the Internet and
Web 2.0 technologies in the last 20 years, digital identities have started to expand rapidly
(Kavut, 2020) and increasing interactions in the digital environment have brought the concept
of global identity to the fore.

In the third grade life science textbooks prepared by A Publications and B Publications,
it was determined that environmental, social, national, political, global, and digital identities
were expressed within the framework of collective identity. In this context, it can be stated that
both textbooks contain content for all types of collective identity. When the collective identity
types were analysed within the scope of the textbook prepared by A Publications, it was
determined that expressions about environmental identity, national identity and social
identity were found more frequently, these expressions were followed by expressions about
political identity, and global identity and digital identity types were less emphasised compared
to other identities. In B Publications, environmental identity and social identity were expressed
more frequently, national identity and political identity followed these identity types, while
global identity and digital identity were the least expressed. In this context, it can be said that
the third grade textbooks prepared by A Publications and B Publications are largely similar in
terms of collective identity types, but differ only in social identity and national identity types.

When the collective identities constructed in the life studies curriculum outcomes and
textbooks are evaluated, it is concluded that both sources are generally similar in terms of
collective types. In this direction, when the third grade learning outcomes and the third grade
textbook prepared by A Publications are analysed, it is seen that other identity types except
national identity and social identity are parallel. The curriculum outcomes and the textbooks
prepared by A Publications differ in the types of national identity and social identity because
the construction of national identity is emphasised more than social identity in A Publications.
Kalender and Baysal (2021) stated that quality education can be provided with a regularly
planned curriculum whose elements are in harmony, and that unless there is harmony between
the elements, that is, unless there is harmony between the curriculum and the textbook, the
outcomes cannot be achieved in a healthy way. In this framework, the fact that the third grade
learning outcomes and the content of the A Publications textbook contain differences within
the scope of collective identity types may indicate that a healthy process cannot be experienced
in the construction of the targeted identity. When the objectives of the life studies curriculum
and the textbook prepared by B Publications were examined, it was determined that the
objectives and the content of the textbook were parallel. In other words, the textbook prepared
by B Publications reflects the third grade curriculum outcomes. In this context, Kili¢c (2021)
stated that textbooks provide students with information about the curriculum, transfer the
behaviours desired by the society, direct them to research, and provide teaching and learning
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opportunities. In this direction, it can be said that the parallelism established between the third
grade outcomes within the framework of collective identity types and the content of the B
Publishing textbook will help the acquisition of the outcomes. Because it can be stated that the
preparation of textbooks following the objectives of the curriculum will bring along an effective
learning process and support students to reach the expected goals.

Recommendations

This study examines the identity types in the curriculum and textbooks used in the life
science course, which aims to raise effective citizens. Identity types can also be examined in
the curricula and textbooks of other courses with similar objectives.

This research was conducted with the 2018 Primary School Life Science Course (Grades
1, 2 and 3) Curriculum, third grade life science textbooks prepared by MoNE Publications and
SDR Ipek Yolu Publishing. Different teaching materials can be examined in line with similar
objectives.

The research determined that global and digital identities were emphasised less than
other identities in the 2018 Primary School Life Science Course (Grades 1, 2, and 3)
Curriculum. In this context, it can be suggested that the programme preparers take this issue
into consideration.

The research determined that global and digital identities were expressed less than
other identities in the third-grade life science textbooks examined. Based on this finding,
textbook authors should consider this situation.

Within the scope of the research, it was determined that there were differences between
the identities desired to be constructed in the curriculum and textbooks. In this direction, it
can be suggested that the Ministry of National Education should determine a common content
for the curriculum preparers and authors.
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Ilkogretlm Uciincii Sinif Hayat Bilgisi
Dersi Ogretim Programi Kazamimlarinin
ve Ders Kitaplarmmin Kimlik Insasi
Acisindan Incelenmesi

http://www.ijlssse.com

Ozet

Vatandas yetistirmeyi amaclayan hayat bilgisi dersinin, yetistirmek istedigi vatandasin kimligini ¢esitli
ogretim araclar1 araciligiyla insa ettigi diisiiniilmektedir. Bu dogrultuda 6gretmenler tarafindan en sik
kullanilan ders kitaplar1 ve ders kitaplarinin gelistirilmesine kaynaklik eden 6gretim programi kimlik
acisindan degerlendirilmistir. Arastirma dokiiman incelemesi ile yliriitiilmis, arastirmanin veri
kaynagin olusturan ilkokul Hayat Bilgisi Dersi (1, 2 ve 3. Simiflar) Ogretim Program iceriginde yer
alan ticiincii sinif kazanimlar1 ve Milli Egitim Bakanhigi [MEB] tarafindan kurulan Egitim ve Bilisim
Ag1 [EBA] platformundan elde edilen iiglincii sinif hayat bilgisi ders kitaplar1 dokiiman analizi
kullanilarak incelenmistir. Aragtirma sonucunda 6gretim programinda bireysel ve kolektif kimlige dair
iceriklerin bulundugu ve kolektif kimlik tiirlerinden cevreci kimligin, toplumsal kimligin, milli
kimligin, politik kimligin, kiiresel kimligin ve dijital kimligin yer aldig1 tespit edilmistir. Ders
kitaplarinda ise her iki kitapta da bireysel kimlik ile kolektif kimlik tiirlerinin tamaminin yer aldigi, A
Yayinlarinda kolektif kimlik tiirleri igerisinde bulunan g¢evreci kimligin, milli kimligin ve toplumsal
kimligin, B Yayinlarinda cevreci kimligin, toplumsal kimligin ve milli kimligin daha sik ifade edildigi
belirlenmigtir. Aragtirma kapsaminda 6gretim programi ile ders kitaplarinda insa edilmek istenen
kimlikler arasinda farkliliklarin oldugu belirlenmistir. Bu dogrultuda benzer amaclara sahip diger
derslerin 6gretim programlari ile ders kitaplarinin incelenmesi, farkli 6gretim materyallerinde kimlik
insasinin degerlendirilmesi, 6gretim programi ve ders kitaplarinda daha az vurgulanan kimliklerin
dikkate alinmasi ve 6gretim programi hazirlayicilar ve ders kitab1 yazarlari icin MEB tarafindan ortak
bir icerigin belirlenmesi 6nerilebilir.

Anahtar Kelimeler: Hayat bilgisi dersi, 6gretim programi, ders kitaplari, kimlik, kimlik ingasi.

Giris

Kimlik, bireyin ya da toplumun kim veya kimlerden oldugu sorusunu cevaplayabilen ve
bu cevaplara dair cesitli bilgileri iceren bir kavramdir. Bu kavramin son dénemde egitim
alaninda da ele alindig1 ve egitim alaninda kullanilan farkh kaynaklarda incelenmekte oldugu
bilinmektedir. Bu baglamda yapilan incelemelerin, egitim yoluyla yetistirilmesi hedeflenen
vatandaslarin kimlik profilini belirlemeye yonelik oldugu sdylenebilir. Bu dogrultuda egitim
sistemi icerisinde vatandas yetistirmeyi amaclayan derslerin 6nemli oldugu diisiiniilmektedir.
Tiirkiye'de ise ilkogretimin ilk ii¢ sinifinda okutulan hayat bilgisi dersi, Tay (2017) tarafindan
vatandaslik egitimi programinin ilk dersi olarak tanimlanmistir.

Bireye vatandas olma niteliklerini kazandirmay1 amaclayan hayat bilgisi dersi; planh ve
programl bir sekilde cocugun o6zelliklerine uygun olarak hazirlanan 6gretim siireci ile cocugun
giinliik yasamda ihtiya¢ duyacag cesitli bilgi, beceri ve degerleri edindirmeye calisan bir
derstir. Bu kapsamda hayat bilgisi dersinin konusunu toplumun icinden almasi, bireyin
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cevresini ve kendisini tanimasini saglamasi ve bireye istenilen nitelikleri kazandirmay1 amag
edinmesi nitelikleri ile bireyin kimlik insasinda rol oynadig: soylenebilir. Ciinkii kimlik, icinde
bulunulan toplumu kapsamina alarak toplumla biitiinlesme ve ayrisma noktasinda belirleyici
bir kavramken bireyin bireysel, sosyal ve politik yoniinii de tammlama amacindadir (Ozdil,
2017; Pamuk, 2019).

Bireysel kimlikler, kisinin kendisini diger insanlardan ayiran nitelikler ve ozellikler
hakkindaki inancidir (Matsumoto, 2009). Bu anlamda bireysel kimliklerin kisiye 6zgii oldugu
ve bireyler arasindaki farkliliklara dayandigi soylenebilir. Alpman (2018) ise kisinin “ben
kimim?” sorusuna verdigi yanitin bireysel kimlige karsilik geldigini, “biz kimiz?” sorusuna
verilen yanitin kolektif kimlik olarak degerlendirilebilecegini soylemistir. Bu dogrultuda
kolektif kimlik, belirli bir sosyal gruba duyulan aidiyetin paylasilmasi, o grubun kendi
hakkindaki bilinci ve duygusu ile bizi 6tekilerden ayirmak yerine benzer nitelikleri paylasan
kisilerle olan ortakhiga karsilik gelmektedir (Emen, 2013; Matsumoto, 2009; Pries, 2013). En
temel haliyle kolektif kimlik tiirlerine bakildiginda milli kimlik, dini kimlik, politik kimlik,
toplumsal cinsiyet kimligi, kiiltiirel kimlik, etnik kimlik gibi ¢esitlerinin oldugu goriilmektedir
(Bakan, 2019; Bilgin, 1995; Erbas, 2018; Pamuk, 2013; Yazici, 2016). Bu arastirma
cercevesinde ise milll kimlik, dini kimlik, kiiresel kimlik, politik kimlik, cevreci kimlik, dijital
kimlik ve toplumsal kimlik tiirleri kolektif kimlik tiirleri icerisinde degerlendirilecektir.

Milli Kimlik

Milli kimliklerin olusumunda tarihi bir iilke, ortak hafiza ve kiiltiir, belirli hak ve
gorevler ve ortak ekonomi gereklidir (Smith, 1994). Bu baglamda, ayni toprak parcasi tizerinde
yasayan vatandaslar1 yani milleti birbirine baglayan ve farkli unsurlarin bir araya gelmesiyle
insa edilen kimligi milli kimlik olarak tanimlamak miimkiindiir.

Dini Kimlik

Dini kimlikler, bireyi bir inan¢ topluluguna dahil ederek kisinin kolektif kimligin bir
parcasi olmasini saglamaktadir (Ozdil, 2017). Ayrica dini kimliklerin, bir milletin kimliginin
insa edilmesine etki eden 6nemli bir faktor oldugu soylenebilir. Bu agidan, milli kimlik ile dini

kimligi kesin sinirlar iginde ayirmanin miimkiin olmayacag soOylenebilir. Nitekim bu
arastirmada dini kimlik, milli kimlik kapsaminda degerlendirilecektir.

Cevreci Kimlik

Ekolojizme temellendirilen cevreci kimlik, dogal ¢cevreye kars1 duyarl olmaya ve cevre
bilgisi edinmeye dayanir (Dogu, 2022). Bu kapsamda ¢evreci kimligin doga ile 6zdeslestigi ve
bu 6zdesligin cevreyi bilmeye, tanimaya ve korumaya yonelik oldugu soylenebilir. Bu cercevede
cevreci kimlik inga etmis bireylerin ya da toplumlarin cevre bilincinin yiiksek olmasi bir bagka
ifade ile ¢cevreye dair farkindalik sahibi olmasi beklenmektedir.

Toplumsal Kimlik:

Bireyin bagh bulundugu toplumun degerleri, sanat, dili, gelenekleri gibi bircok unsura
kars1 gelistirdigi bilinc, toplumsal kimlige karsilik gelmektedir (Ozdemir, 2001). Bir baska
ifade ile toplumsal kimlik toplumun toplum olarak nitelendirilmesine kaynaklik eden cesitli
0gelerin birlesiminden olusmaktadir.
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Kiiresel Kimlik

Kiiresellesme kiiresel kimlik kavraminin gelistirmistir. Oxfam (2015) kendini diinya
vatandas1 olarak kabul etme, cesitlilige sayg1 duyma, diinyanin islenis bilgisine sahip olma,
sosyal adalete bagh olma gibi 6zelliklerin kiiresel vatandasi tanimladigini belirtmistir.

Dijital Kimlik

“Sanal” anlamina gelen dijital kelimesinin (Tiirk Dil Kurumu [TDK], 2023) ve bireyin
sosyal hayatta sahip oldugu ozellikleri sanal ortamlarda ifade etmesi anlamina gelen dijital
kimligin (Avc, 2015) teknolojinin gelisimi ile birlikte hiz kazandig1 ve bireylerin de bu kimligi
insa etme yoniinde egilimlerinin ortaya ¢iktig1 sOylenebilir. Bu baglamda dijital kimlik, bireye
ait ozelliklerin dijital ortamlara yansimasidir.

Politik Kimlik:

Politik kimlik, bir bireyin veya grubun iilkenin siyaseti ve hiikiimeti ile olan iligkisini
nasil gordiigiinii betimlemesiyle tamimlanir ve etnik koken, din, cinsiyet, ideoloji gibi benlik
duygusunu olusturan her sey politik kimligi olusturan unsurlar arasindadir (Bozonelos &
Collage, 2023).

Bu arastirmada iiclincli sinif hayat bilgisi ders kitaplarinda ve ticiincii simif 6gretim
programi kazanimlarinda kimlik insas1 ele alhmmistir. Bu amacla asagidaki problemlere cevap
aranmistir;

Hayat bilgisi dersi 6gretim programinin iiciincii sinif kazanimlarinda hangi kimlikler
inga edilmektedir?

1.1. Hayat bilgisi dersi 0gretim programinin iiglincii simif kazamimlarinda bireysel
kimlik nasil insa edilmektedir?

1.2. Hayat bilgisi dersi 0gretim programinin iiglincii sinif kazamimlarinda kolektif
kimlik (cevreci kimlik, milli kimlik, dini kimlik, toplumsal kimlik, kiiresel kimlik, dijital kimlik,
politik kimlik) nasil insa edilmektedir?

Hayat bilgisi liciincii simif ders kitaplarinda hangi kimlikler insa edilmektedir?
2.1. Hayat bilgisi ii¢lincii simif ders kitaplarinda bireysel kimlik nasil insa edilmektedir?

2.2. Hayat bilgisi ii¢lincii simif ders kitaplarinda kolektif kimlik (cevreci kimlik, milli
kimlik, dini kimlik, toplumsal kimlik, kiiresel kimlik, dijital kimlik, politik kimlik) nasil insa
edilmektedir?

Yontem
Arastirmanin Modeli

Arastirma, kimlik olgusunun hayat bilgisi ders kitaplar1 ve 6gretim programinda nasil
ve ne sekilde yer aldigi sorusunu biitiinciil bir sekilde incelemeyi amaclamistir. Nitel
arastirmalarda, gozlem, goriisme, dokiiman ve gorsel-isitsel materyaller gibi veri toplama
yaklasimlar1 kullanilmaktadir (Creswell, 2013). Arastirmada kullanilan, 6gretim programi ve
ders kitaplar1 birer dokiiman ozelligi tasidig1 icin dokiiman incelemesi yonteminden
faydalanilmigtir.
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Arastirmanin Veri Kaynag

Arastirmanin veri kaynaklari, 2023-2024 egitim 6gretim yi1linda Milli Egitim Bakanhg:
[MEB] Talim ve Terbiye Kurulu Bagkanlig: tarafindan kabul edilen ve hayat bilgisi derslerinin
ogretiminde kullanilan hayat bilgisi 6gretim programi ile hayat bilgisi dersi ders kitaplaridir.

Arastirmanin Siireci

Forster’a (1994) gore dokiiman analizi; es adimda gerceklesmektedir. Analizin ilk
adimin olusturan dokiimana ulagsma asamasinda arastirmanin veri kaynaklarini olusturan
hayat bilgisi dersi 6gretim programina ve ticiincii simif hayat bilgisi ders kitaplarina erisim
saglanmigtir. Elde edilen 6gretim programina Milli Egitim Bakanligi Talim ve Terbiye Kurulu
Bagkanhigr’nin resmi internet sitesinden ve arastirmada kullanilacak diger bir kaynak olan ders
kitaplarina Milli Egitim Bakanhgrnin egitim platformu olan Egitim Bilisim Agi'ndan
ulasilmas1 ile dokiimanlarin orijinalligi saglanmistir. Dokiimanlar1 anlama asamasinda
ogretim programi ve ders kitaplari, kimlikle ilgili literatiir taranarak elde edilen kimlik tiirleri
kapsaminda degerlendirilmis, belirlenen problemler ve alt problemler cercevesinde
karsilagtirmali olarak incelenmistir. Dokiimanlar, hazir kod semalar1 kullanilarak kapal bir
yaklagim ile analiz edilmistir. Kod semalarinin giivenilirliginin saglanmasinda free marginal
kappa degeri .94 olarak hesaplanmistir. Yapilan incelemeler sonucunda 6gretim programinda
ve hayat bilgisi ders kitaplarinin iceriginde yer alan kimlikler belirlenmistir. Ogretim programi
ve ders kitaplarindan saglanan verilere iligkin bulgular gorsellestirilerek sunulmus ve yapilan
degerlendirmeleri desteklemek iizere dokiimanlardan alintilara yer verilmistir.

Arastirmanin Etik Izinleri:

Bu calismada "Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan "Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler" baghg altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Bu makalede dergi yazim kurallarina, yayin ilkelerine, arastirma ve yayin etigi
kurallarina ve dergi etik kurallarina uyulmustur. Makale ile ilgili olarak ortaya cikabilecek her
tlirli ihlalin sorumlulugu yazara aittir.
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Bulgular

Hayat bilgisi dersi 6gretim programinda yer verilen kimliklere yonelik bulgular Sekil
1’de sunulmustur.
Sekil 1.
Hayat Bilgisi Dersi Ogretim Program Ugiincii Stmif Kazamimlarinda Yer Verilen Kimlikler

EZI “flkokul Hayat Bilgisi Dersi (1, 2 ve 3. Sumflar)

g—__zl Ogretim Programm Uciincii Stmif Kazanimlar:

Hayat Bilgisi Dersi Ogretim Programinin iiciincii sinif kazamimlari bireysel kimlik ve
kolektif kimlik cercevesinde degerlendirilmigtir. Degerlendirmeler neticesinde oOgretim
programinda bireysel kimlige (34) ve kolektif kimlige (70) yonelik icerigin yer aldig1 sonucuna
ulagilmigtir.

Sekil 2.

Hayat Bilgisi Dersi Ogretim Program Uciincii Stmif Kazammlarinda Yer Verilen Kolektif Kimlik
Tiirleri

Kolektif

Dini
Kimlik (2)

= I Ogretim Program Uciincii Simf Kazanimlar

Hayat bilgisi dersi 6gretim programlarinin ticiincii sinif kazanimlarinda kolektif kimlik
tiirlerine yonelik incelemeler yapilmistir. incelemelerden elde edilen bulgular dogrultusunda

64



International Journal of Life Science and Social Studies Education (IJLSSSE), 2023, 1(1), 41-67

kolektif kimlik tiirlerinden; ¢evreci kimlige (25), toplumsal kimlige (20), milli kimlige [(12/dini
kimlik (2)], politik kimlige (8) kiiresel kimlige (2) ve dijital kimlige (1) iliskin ifadelere yer
verildigi tespit edilmistir.

Sekil 3.

A Yayinlar ile B Yayinlar: Uciincii Stmf Hayat Bilgisi Ders Kitaplarinda Yer Verilen Kimlikler

KIMLIK
AYAYINLARI (1050) B YAYINLARI (874)
BIREYSEL
KIMLIK
235
KOLEKTIF KOLEKTIF
KIMLIK KIMLIK
817 639

'rg_‘f}_ Uciincii S1mf Hayat Bilgisi Ders
"ll/ Kitaplar

AYaynlar1 hem de B Yayinlar tarafindan olusturulan ders kitaplarinda kimlige yonelik
icerige yer verildigi belirlenmistir. A Yayinlar tictincii sinif hayat bilgisi ders kitabinda bireysel
kimligin (233) ve kolektif kimligin (817) yer aldig1 belirlenirken, B Yayinlar1 tarafindan
hazirlanan ders kitabinda da hem bireysel kimligin (235) hem de kolektif kimligin (639) yer
aldig1 tespit edilmistir.

Sekil 4.

A Yayinlart ile B Yayinlar Uciincii Stmf Hayat Bilgisi Ders Kitaplarinda Yer Verilen Kolektif Kimlik
Tiirleri

KOLEKTIF
/ KiMLIK \

A YAYINLARI B YAYINLARI

KOLEKTIF KOLEKTIF

KiMLIK KIMLIK
Cevreci Kimlik (358) Cevreci Kimlik (284)
Milli Kimlik (191) Toplumsal Kimlik (176)
Dini Kimlik (3) Milli Kimlik (103)
Toplumsal Kimlik (178) Dini Kimlik (1)
Kiiresel Kimlik (16) Kiresel Kimlik (17)
Dijital Kimlik (1) Dijital Kimlik (3)
m‘-i’i_/

‘Tnf; Ugiincii Simf Hayat Bilgisi Ders Kitaplar
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Iceriginde kolektif kimligin yer aldig1 belirlenen iiciincii stmf hayat bilgisi ders kitaplari,
kolektif kimlik tiirleri kapsaminda incelenmistir. Bu dogrultuda A Yayinlar1 hayat bilgisi ders
kitabinda cevreci kimlige (358), milli kimlige [(191/dini kimlik (3)], toplumsal kimlige (178),
politik kimlige (70), kiiresel kimlige (16) ve dijital kimlige (1) yonelik ifadelerin bulundugu
goriilmiistiir. B Yayinlar tarafindan hazirlanan hayat bilgisi ders kitabinda ise kolektif kimlik
tiirlerinden c¢evreci kimligin (284), milli kimligin [(103)/dini kimlik (1)], toplumsal kimligin
(176), politik kimligin (55), kiiresel kimligin (17) ve dijital kimligin (3) yer aldig1 belirlenmistir.

Tartisma ve Sonuc¢

Uciincii simif hayat bilgisi dersi 6gretim programinda yer alan kazanimlarin ve iiciincii
sinif hayat bilgisi ders kitaplarinin insa ettigi kimliklerin incelendigi bu ¢alismada, 6gretim
programi kazamimlarinda ve ders kitaplarinda bireysel kimlik ile kolektif kimligin insa edildigi
sonucuna ulasilmistir. Ogretim programi kazanmimlar1 bireysel kimlik ve kolektif kimlik
kapsaminda degerlendirildiginde kolektif kimligin bireysel kimlige kiyasla daha fazla
vurgulandig1 goriilmiistiir. Ogretim programinin kazamimlarinda kolektif kimligin daha fazla
vurgulanmasinin nedeni, 6gretim programini hazirlayan merkezi teskilatin olusturmak
istedigi vatandas tiplemesinde toplumsal kimligin daha 6n plana cikmasini istemesi bu
nedenle kolektif kimlik kazanimlarina daha fazla yer vermis olmasi olabilir.

Arastirma kapsaminda kimlik insas1 agisindan incelenen A Yayinlar:1 ve B Yayinlar:
tarafindan hazirlanan ders kitaplarinin her ikisinde de hem bireysel hem de kolektif kimligin
insa edilmeye ¢alisildig goriilmiistiir. Bu kapsamda kolektif kimligin A Yayinlarinda daha fazla
ifade edildigi, bireysel kimlige yonelik ifadelerin ise A Yayinlar1 ve B Yayinlar: ders kitabinda
benzer siklikta yer aldig1 belirlenmistir. Tay’a (2005) gore ders kitaplari, 6gretim programinin
amaglar1 dikkate alinarak hazirlanmali, 6grenmeyi kolaylastirici ve 6grenci ihtiyacim
karsilayic1 olmalidir. Bu dogrultuda kimlik ingsas1 bakimindan ders kitaplarinin 6gretim
programlari ile paralellik gostermesi beklenmektedir.

Ogretim program aracihigiyla insa edilmeye calisilan kimlikler ve ders kitaplarinda insa
edilmek istenen kimlikler degerlendirildiginde kimliklerin benzer oldugu goriilmiistiir.
Nitekim ders kitaplarinin bakanlik tarafindan belirlenen egitim programlarina paralel sekilde
hazirlanmasi egitim uygulamalarinin en 6nemli kosullarindan birisidir (Demirel ve Kiroglu,
2021). Ciinkii ders kitaplar1 egitim ve Ogretim siirecinde Ogretmenler tarafindan en sik
faydalanilan temel 6gretim materyalleri icerisindedir (MEB, 2022).

Hayat bilgisi 6gretim programi iiciincii simif kazanimlarinda insa edilmek istenen
kolektif kimlik tiirleri arasinda ¢evreci kimlige, toplumsal kimlige, milli kimlige, dini kimlige,
politik kimlige kiiresel kimlige ve dijital kimlige yer verildigi belirlenmistir. Ayrica 6gretim
programinda cevreci kimlik ile toplumsal kimlik tiirlerinin milli kimlik, politik kimlik, kiiresel
kimlik ve dijital kimlik tiirlerine kiyasla daha sik ifade edildigi tespit edilmistir. Saracaloglu'na
(2014) gore O0gretim programlar1 birey ve toplumun ihtiyaclarina cevap verebilecek nitelikte
hazirlanmali, devletin temel felsefesini, hakim ideolojiyi, toplumsal ve kiiltiirel degerleri
yansitmalidir. Bu kapsamda cevreci kimlik ve toplumsal kimligin 6gretim programinda daha
sik ifade edilmesinin sebepleri arasinda toplumun ihtiya¢ duydugu ve bireyde olmasim
bekledigi kimlige karsilik geldigi soylenebilir.
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A Yayinlan tarafindan hazirlanan ders kitab1 kapsaminda kolektif kimlik tiirleri
incelendiginde cevreci kimlige, milli kimlige ve toplumsal kimlige dair ifadelerin daha sik
bulundugu, bu ifadeleri politik kimlige yonelik ifadelerin takip ettigi, kiiresel kimlik ile dijital
kimlik tiirlerinin ise diger kimliklere kiyasla daha az wvurgulandigi belirlenmistir. B
Yaymnlarinda ise ¢evreci kimlik ile toplumsal kimligin daha fazla ifade edildigi belirlenirken,
milli kimlik ve politik kimlik tiiriiniin bu kimlik tiirlerini takip ettigi, kiiresel kimlik ile dijital
kimligin ise en az ifade edilen kimlik tiirleri oldugu goriilmiistiir. Bu kapsamda A Yayinlari ve
B Yaymnlar tarafindan hazirlanan tglincii simif ders kitaplarimin kolektif kimlik tiirleri
acisindan biiylik oranda benzerlik gosterdigi, yalniza toplumsal kimlik ile milli kimlik
tlirlerinde farklilagtigi soylenebilir.

Hayat bilgisi 6gretim programi kazanimlarinda ve ders kitaplarinda insa edilen kolektif
kimlikler degerlendirildiginde, her iki kaynagin da kolektif tiirler agisindan genel anlamda
benzerlik gosterdigi sonucuna varilmistir. Kalender ve Baysal (2021) nitelikli egitimin, 6geleri
uyum icinde olan diizenli planlanmis bir 6gretim programi ile saglanabilecegini, 6geler
arasinda uyum olmadikca yani 6gretim programu ile ders kitabi arasinda uyum bulunmadikca
kazanmimlarin saglikh bir sekilde elde edilemeyecegini belirtmistir. Bu cercevede, ticiincii sinif
kazanimlarimin ve A Yaymlar ders kitabi igeriginin kolektif kimlik tiirleri kapsaminda
farkliliklar igermesi, hedeflenen kimligin insasinda saglikli bir siire¢ yasanamayacaginin
gostergesi olabilir. Hayat bilgisi 6gretim programi kazamimlar: ile B Yayinlar1 tarafindan
hazirlanan ders kitabi incelendiginde ise kazanimlar ve ders kitabi igeriginin paralel oldugu
belirlenmistir. Diger bir ifade ile B Yayinlar tarafindan hazirlanan ders kitabi ti¢iincii sinif
Ogretim programi kazanmimlarimi yansitmaktadir. Bu kapsamda Kili¢ (2021) ders kitaplarinin
ogrencilere ogretim programina yonelik bilgi veren, onlara toplumun istedigi davraniglar
aktaran, arastirmaya yonelten ve 6gretme ile 6grenme imkani verdigini ifade etmistir.

Oneriler

Kimlik tiirleri benzer amaglara sahip diger derslerin Ogretim programlari ve ders
kitaplar1 da incelenebilir.

Bu arastirma tiglincii sinif hayat bilgisi dersi 6gretim program ve ders kitaplar ile
gerceklestirilmistir. Benzer hedefler dogrultusunda farkl 6gretim materyalleri incelenebilir.

Arastirma sonucunda 2018 lkokul Hayat Bilgisi Dersi (1, 2 ve 3. Smuflar) Ogretim
Programi'nda yer alan kiiresel ve dijital kimligin diger kimliklere gore daha az vurgulandig
belirlenmistir. Bu cercevede program hazirlayicilarin bu hususu dikkate almalar1 6nerilebilir.

Uciincii simf hayat bilgisi ders kitaplarinda kiiresel ve dijital kimligin diger kimliklere
gore daha az ifade edildigi belirlenmistir. Bu cercevede ders kitab1 yazarlarinin bu durumu
dikkate almalar1 Oonerilebilir.

Program hazirlayicilara ve yazarlara yonelik Milli Egitim Bakanlig: tarafindan ortak bir
icerigin belirlenmesi 6nerilebilir.
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