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Abstract

School happiness is a concept that is associated with enjoyable lessons. One of the most important
lessons to meet the enjoyment needs of primary school children is life science lesson. In this context, the
aim of the study is to examine the relationship between school happiness levels of 31 grade primary
school students and their level of having fun in life science lesson. Relational survey model, one of the
quantitative research methods, was used in the study. The population of the study consists of primary
school 31 grade students studying in primary schools affiliated to Ankara Provincial Directorate of
National Education in the 2022-2023 academic year. Stratified sampling method was used to determine
the research sample and 411 3™ grade primary school students were reached. The data were collected
through ‘School Happiness Scale for Primary School Children’ and ‘Scale for Determining the Level of
Enjoyment in Life Science Lesson’. One sample t-test, independent samples t-test, one-way ANOVA and
pearson correlation analysis were used to analyse the collected data. According to the results obtained
from the study, primary school students’ levels of school happiness and having fun in the life science
course are significantly higher. At the same time, there is a significant, positive and moderate
relationship between the school happiness levels of 314 grade primary school students and their level of
having fun in life science lesson. Based on this result, it can be suggested that classroom teachers should
teach life science lesson with fun activities and games.

Keywords: School happiness, life science lesson, having fun.

Introduction

Happiness has been a phenomenon that people have been thinking about and seeking
ways to achieve since the earliest times. Aristotle (384-322 BC), one of the philosophers of
antiquity, believed that happiness is the supreme good in life and the main purpose of human
beings, and thought that everything else is a means to achieve happiness (Borrello, 2005).
Happiness is the well-being that has always been desired to be achieved throughout history, a
state of being pleasant, a joy that does not harm people, soul satisfaction and inner
contentment (Descartes, 2019; Fisher, 2010, Mumcu & Mumecu, 2020, Sakman, 1998). The
common point of statements about happiness is that it is a common goal and need for all
people. For this reason, education systems based on the needs of individuals, societies and
states are organised to raise happy individuals. As a matter of fact, the vision statements in the
2005 Life Sciences Curriculum in Turkey end with ‘to raise happy individuals’ (Ministry of
National Education [MoNE], 2005). This statement may be an indication that education
systems are organised to raise happy individuals. The ultimate goal of schools, which are the
implementation sites of the education system, is to support students to believe in themselves
and to provide students with the ability to lead a happy and independent life (Cheon & Lim,
2020). It can be said that in order for schools to teach students how to be happy, they must
first provide them with an environment where they will be happy. School happiness is a term
used to express the level of satisfaction, joy and fulfilment that a child experiences in the school
environment (Dursun-Giilseven, 2023). According to Engels et al. (2004), school happiness
emerges as a positive emotional life as a result of the harmony between students’ personal
needs and expectations and school. School happiness, which enables students to have more
academic achievement and social skills (Bird & Markle, 2012; Li et al., 2022), is closely related
to factors such as academic achievement, positive social relationships, learning motivation,
psychological resilience and meeting psychological needs at school (Huebner & Gilman, 2006;
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Kamboj & Garg, 2021; Quinn & Duckworth, 2007). It can be said that one of the basic
psychological needs of primary school students at school is having fun.

Having fun is defined as “having a cheerful, pleasant time” (Turkish Language
Association [TLA], 2023). According to the researches, having fun is among the most
frequently mentioned rights of students (Ersoy, 2011; Giiltekin et al., 2016). It is known that
children seek ways to have fun at every opportunity and play the games they play for fun. In
addition to being busy with a fun job, being cheerful and laughing, having fun is also a need
related to the learning process (Glasser, 2013). Life science lesson is one of the most important
lessons that will meet the learning and entertainment needs of primary school children
together (Ulucinar et al., 2020).

The life science course is a course that has been created with a holistic approach,
includes more than one discipline, and whose main purpose is to provide students with the
knowledge, skills and attitudes that will help them to be in harmony with the society they live
in (Simsek, 2022). Life science course can be expressed as the first of the courses that prepare
children for the environment and time in which they live (Utkiir-Giilliihan & Bekiroglu, 2022).
The knowledge, skills and values that children are aimed to acquire with this course are on
topics such as living a healthy and safe life, acquiring social values, recognising and obeying
rules, and getting to know nature, the environment and the country (Giiven & Piiskiillii, 2017).
Deveci (2008) stated that the intersection points of the definitions of the life science course are
‘the fact that it is taught in the first three grades of primary school, that it is related to natural
and social life, and that it deals with life-related issues by taking into account the
developmental characteristics of children’. In this context, the subjects in the life sciences
course should take place and be processed through the eyes of children, not adults (Tay, 2017).
The fact that the life science course is closely related to life and that it is handled according to
the developmental characteristics of children makes this course a course that children can meet
their entertainment needs. As a matter of fact, it has been determined in studies (Giindogan,
2020; Oker and Tay, 2019) that children see the life science course as an entertainment course.

When the literature is examined, it is seen that there are few and separate studies on
primary school students’ school happiness and the level of having fun in the life science course.
In the studies on school happiness of primary school students, scales were developed to
measure students’ school happiness levels (Giindogan and Akar, 2019; Kirnik et al., 2021;
Ozdemir et al., 2020), students’ school happiness was determined using a scale and interview
form (Yalcin et al., 2022), and students’ views on “happy school” were examined (Fidan, 2020).
In the studies on the level of having fun in life science course, a scale was developed to
determine the level of having fun in life science course (Uluginar et al., 2020), the relationship
between students’ level of enjoyment in life science course and their attitudes towards the
course was examined (Batmaz, 2020), the effect of various teaching methods on the level of
enjoyment in life science course was examined (Ozdemir, 2023; Yilmaz, 2023), the effects of
beliefs, attitudes and teacher-student closeness levels towards life science course on the level
of enjoyment in life science course were investigated (Seckin, 2023), and how drama method
affects 3 grade students’ happiness and enjoyment levels at school (Utkiir-Giilliihan, 2023).
However, there is no study examining the relationship between school happiness levels of
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primary school students and their level of having fun in life science lesson. It is thought that
this study will fill this gap in the field and contribute to the field.

A happy school environment is considered necessary for effective learning and
revealing students’ talents (Boehm and Lyubomirsky, 2008), so there is always a need for
studies on such an important issue as school happiness (Yalcin et al., 2022). Many variables
are associated with students’ school happiness (Huebner & Gilman, 2006; Kamboj & Garg,
2021; Quinn & Duckworth, 2007). In the studies conducted by Fidan (2020), Dos (2013) and
Uniivar et al. (2015), it was observed that students identified a happy school with fun lessons
and activities. Accordingly, students’ level of fun has an important place among the variables
related to school happiness. It is important for students to spend their time cheerfully during
their learning both for realising permanent learning and for their motivation towards the
lesson (Parkinson, 1999). It can be said that life science course is one of the courses with high
potential to provide students with fun environments with its objectives, content and
experiences. For these reasons, it is thought that the school happiness levels of primary school
students and their level of having fun in life science course may be related, and it is considered
important to determine this relationship and the school happiness levels of students and their
level of having fun in life science course. At the same time, it is stated in the literature that
people with high income are happier (Easterlin, 1995), and economists who see that happiness
increases in the process and is related to the increase in living standards carry out studies under
the name of happiness economics (Aydin, 2020). From this point of view, it was thought that
students’ school happiness levels and the level of having fun in the life science course could be
affected by the socioeconomic level of the region where the students’ schools are located, and
the occupation of their mothers and fathers, and these variables were included in the research
problems. The aim of the study is to examine the relationship between the school happiness
levels of 3 grade primary school students and their level of having fun in life science lesson.
Answers to the following questions were sought in the study:

1. What are the school happiness levels of 34 grade primary school students?

2. Do the school happiness levels of 3™ grade primary school students differ
significantly according to gender, socioeconomic level of the region where the school is located,
mother and father education status, mother and father occupation?

3. What is primary school 3" grade students’ level of having fun in life science lesson?

4. Does the level of having fun in life science lesson of 34 grade primary school students
differ significantly according to gender, socioeconomic level of the region where the school is
located, mother and father education status, and mother and father occupation?

5. Is there a significant relationship between 34 grade primary school students’ school
happiness levels and their level of having fun in life science lesson?

Method

Research Design

This study was designed with a quantitative research approach. In quantitative
research, research variables are measured with certain measurement tools and the data
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obtained are analysed using appropriate statistical methods (Sahin & Tabak, 2022). In the
study, scales were applied to 3'd grade primary school students in accordance with the research
problem and variables, and the data obtained from the scales were analysed by statistical
means. Relational survey model, one of the quantitative research models, was employed in the
study. Survey research provides a quantitative description of the characteristics of a specific
sample of the population (Creswell, 2012). The relational survey model is a research method
that aims to determine the existence and degree of change between two or more variables
(Karasar, 2016). In this study, the correlational survey model was used since it was investigated
whether the school happiness levels of 3 grade primary school students and their level of
having fun in the life science course changed together and the status of these levels according
to various variables.

Universe and Sample

The research population consists of primary school 3 grade students studying in
primary schools affiliated to Ankara Provincial Directorate of National Education in the 2022-
2023 academic year. Stratified sampling method, one of the purposeful sampling methods, was
used to determine the research sample. In stratified sampling, ‘the universe is divided into sub-
universes with similarities within itself according to a certain variable that is considered
important in terms of research, and then elements are sampled from each of these sub-
universes. The amount of elements to be taken from each sub-universe is determined by the
ratio of that sub-universe in the whole (Karasar, 2016). For this purpose, the regions where the
primary schools in Ankara, which constitute the research population, are located are divided
into three regions as low, middle and high in terms of socioeconomic level. When the literature
is examined in the context of determining socioeconomic levels, it is seen that it is a very
controversial issue. Edgell (1998) emphasised that there are three different approaches in
determining socioeconomic levels: ‘dominance method, combined classifications and separate
class schemes’. Goldthorpe (1983), on the other hand, similar to the criteria that Edgell’s
approach is based on, has put labour power in the foreground with a Weberian approach in
determining the socioeconomic level. Ericson, on the other hand, argued that the entire
household should be considered as the unit of measurement by stating that the entire
household should be effective in this classification and should be handled with a holistic
approach, whether or not they participate in the labour force in Edgel’s unified classification
approach (Ericson, 1984). Based on these discussions in the literature, Ericson’s (1984) view
was adopted in this study and the socioeconomic levels of the households were taken as the
basis for determining the regions. For this purpose, while determining the regions, the district-
based household socioeconomic development level research report published by the Ministry
of Industry and Technology in 2022 was taken as a basis. In this step, 839 primary schools in
Ankara province, where the research will be conducted, were divided into three categories as
low, medium and high in terms of socioeconomic level according to their regions. In this step,
two schools were randomly selected from the schools representing each region. Data were
collected from 411 34 grade students randomly selected from these schools.
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Table 1.
Demographic Characteristics of the Students in the Research Sample
f %
Gender Girl 216 52.6
Boy 195 47.4
Socioeconomic level of the region Lowgr level 152 37
where the school is located Medium level 141 34-3
Top level 118 28.7
Primary School 34 8.3
, . Middle School 96 23.4
Mother’s education status High School 160 38.9
University 121 20.4
Primary School 23 5.6
Father’s education status M.l ddle School 77 18.7
High School 170 41.4
University 141 34.3
Housewife 176 42.8
Teacher 73 17.8
, . Labourer 62 15.1
Mother’s occupation Officer 40 9.7
Police 34 8.3
Doctor 26 6.3
Labourer 172 41.8
Officer 89 21.7
Father’s occupation Teacher 59 14.4
Police 53 12.9
Doctor 38 9.2

Table 1 reveals that the gender of the 3 grade primary school students in the research
sample and the socioeconomic levels of the school they attend show a balanced distribution.
However, when analysed in terms of mother’s education level and father’s education level, it is
seen that the mothers and fathers of the students in the sample group are mostly high school
graduates, followed by university, secondary school and primary school graduates,
respectively. While the mothers of the students are mostly housewives and at least have the
profession of doctor, their fathers are mostly workers and at least have the profession of doctor.

Data Collection Tools

Personal Information Form

The personal information form was developed within the scope of the study in order to
determine the gender, mother and father education status, mother and father occupations of
the 34 grade primary school students participating in the study.

School Happiness Scale for Primary School Children

The ‘School Happiness Scale for Primary School Children’ developed by Ozdemir et al.
(2021) was used to determine the school happiness levels of 34 grade primary school students.
The School Happiness Scale for Primary School Children consists of 4 items and one
dimension. In the scale, a three-point Likert rating key was used as 1 = Never, 2 = Sometimes,
3 = Always. The options were supported with facial expressions in order for primary school
students to answer the statements in the scale easily. Both Cronbach’s alpha and test-retest
reliability coefficient of the School Happiness Scale for Primary School Children were
calculated as .61. In this study, Cronbach’s Alpha coefficient was calculated as .72. Cronbach’s
Alpha internal consistency coefficient above .60 allows the reliability of the scale to be
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mentioned (Biiyiikoztiirk, 2010). In addition, the corrected item-total correlations of all items
were above .28. The values obtained prove the reliability of the School Happiness Scale for
Primary School Children.

The Scale of the Determining the Fun in Life Science Course

The scale for determining the level of having fun in life science course developed by
Uluginar, Giindogan, and Akar (2020) consists of 10 items and 2 dimensions. The first
dimension is named as “the level of enjoyment related to the content of the course” and the
second dimension is named as “the level of enjoyment related to the teaching of the course”.
The scale is a three-point Likert scale and is graded as Always (1), Sometimes (2), Never (3).
The lowest score that can be obtained from the scale is 10 and the highest score is 30. The
Cronbach’s alpha internal consistency coefficient of the sub-dimension of the level of
enjoyment related to the content of the course is .76, and the Cronbach’s alpha internal
consistency coefficient of the sub-dimension of the level of enjoyment related to the teaching
of the course is .59. Cronbach’s Alpha internal consistency coefficient for all dimensions of the
scale was calculated as .78. Within the scope of this study, Cronbach’s Alpha internal
consistency coefficient was calculated as .66 for the sub-dimension of the scale related to the
content of the course, .60 for the sub-dimension related to the teaching of the course and .78
for all dimensions of the scale.

Data Collection

After obtaining the necessary permissions for the research, the data were started to be
collected by the first researcher. Data collection was carried out in the classroom environment.
Before the application, the 3 grade primary school students included in the research sample
were informed about the purpose of the research. Then, data collection tools were distributed
to the volunteer students and they were asked to fill them in. It took approximately 10 minutes
for each student to complete the scales.

Analysing the Data

In this study, which aims to reveal the relationship between the variables, the data
obtained were analysed using SPSS 29.0 software. Firstly, it was tested whether the scale scores
were normally distributed or not by looking at different parameters. The coefficients of
variation, Skewness/Kurtosis values, Shapiro-Wilk values, histogram graphs, Normal Q-Q Plot
graphs, Detrended Q-Q Plot graphs and Box Plot graphs of the test scores were examined to
check the normal distributions. After it was determined that the data were normally
distributed, one-sample t-test was used to determine the school happiness levels of 34 grade
primary school students and the level of having fun in the life science lesson, independent
samples t-test was used to see whether the scale scores differed significantly according to
gender, one-way ANOVA was used to see whether the scale scores differed significantly
according to the socioeconomic level of the region where the school is located, the educational
status of the students’ parents and their mother and father, and the occupations of their
parents, and one-way ANOVA was used to see whether the scale scores differed significantly
according to the socioeconomic level of the region where the school is located, the educational
status of the students’ mother and father, and the occupations of their mother and father.
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Pearson correlation analysis was used to see whether there was a significant relationship
between the school happiness levels of primary school 3 grade students and their level of
having fun in the life science lesson.

Ethical Permits of Research:
In this study, all the rules specified to be followed within the scope of Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of

the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:
Name of the committee that made the ethical evaluation = Kirsehir Ahi Evran

University Social Sciences and Humanities Scientific Research and Publication Ethics
Committee

Date of ethical review decision= 16.11.2023

Ethics evaluation document publication number= 2023/10/15
Findings

In this part of the study, the findings that emerged as a result of the analysis of the data
obtained from the “School Happiness Scale for Primary School Children” and the “The Scale of
The Determining The Fun in Life Science Course” are presented.

In order to determine the school happiness levels of 3 grade primary school students,
the mean school happiness scores of the students were subjected to a one-sample t-test against
the expected mean. One sample t-test results are presented in Table 2.

Table 2.

School Happiness Levels of 3" Grade Primary School Students
N M SD Expected mean df t p
411 2.75 .31 2 410 49.013 .000

According to Table 2, the mean school happiness scores of 3 grade primary school
students differ significantly from the expected mean (t(10)-49.013; p<.05). The significant
difference is in favor of the mean school happiness scores of 3™ grade students. Accordingly,
the school happiness levels of primary school students are significantly higher.

The results of the independent samples t-test used to determine whether the school
happiness levels of 3 grade primary school students differ significantly according to gender
are shown in Table 3.

Table 3.
School Happiness Levels of 374 Grade Primary School Students by Gender
Gender N M SD df t p
Girl 216 2.77 .31
0 1.001 .318

When Table 3 is examined, it is seen that the school happiness levels of 3 grade
primary school students do not differ significantly according to gender (t(409=1.001, p>.05). In
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other words, the school happiness levels of 34 grade primary school students do not show a
significant difference according to whether they are girls or boys.

The results of the one-way ANOVA conducted to determine whether the school
happiness levels of 34 grade primary school students differ significantly according to the
socioeconomic level of the region where the school is located are presented in Table 4.

Table 4.

School Happiness Levels of 37 Grade Primary School Students According to the Socioeconomic Level
of the Region where the School is Located

Sum of squares df Mean square F p
Between groups .13 2 .06 .690 .500
Within groups 40.09 408 .09
Total 40.22 410

When Table 4 is examined, it is seen that the school happiness levels of 3™ grade
primary school students do not differ significantly according to the socioeconomic level of the
region where the school is located (F(o-408)=.690; p>.05).

One-way ANOVA was used to determine whether the school happiness levels of 3rd
grade primary school students differed significantly according to their mother’s education
level. The results of the analysis are presented in Table 5.

Table 5.
School Happiness Levels of 371 Grade Primary School Students According to Mother’s Education Status

Sum of squares df Mean square F p
Between groups 48 3 .16 1.660 170
Within groups 39.74 407 .09
Total 40.22 410

According to Table 5, it was determined that the school happiness levels of 3™ grade
primary school students did not differ significantly according to their mothers’ education
status (F(3-407)=1.660; p>.05).

The results of the one-way ANOVA used to determine whether the school happiness
levels of 3 grade primary school students differ significantly according to their father’s
education status are presented in Table 6.

Table 6.
School Happiness Levels of 3 Grade Primary School Students According to Father’s Education Status

Sum of squares df Mean square F p
Between groups .51 3 17 1.770 .150
Within groups 39.70 407 .09
Total 40.22 410

Table 6 shows that the school happiness levels of 314 grade primary school students do
not differ significantly according to their fathers’ education status (F(s-40,)=1.770; p>.05).

The results of the one-way ANOVA used to determine whether the school happiness
levels of 3 grade primary school students differ significantly according to their mother’s
occupation are shown in Table 7.
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Table 7.
School Happiness Levels of 3" Grade Primary School Students According to Mother’s Occupation
Sum of squares df Mean square F p
Between groups .34 5 .07 .700 .610
Within groups 39.87 405 .09
Total 40.22 410

According to Table 7, school happiness levels of 3¢ grade primary school students do
not differ significantly according to their mothers’ occupation (F(s-405=.700; p>.05).

The results of the one-way ANOVA used to determine whether the school happiness
levels of 3 grade primary school students differ significantly according to their father’s
occupation are given in Table 8.

Table 8.
School Happiness Levels of 3 Grade Primary School Students According to Father’s Occupation

Sum of squares df Mean square F p
Between groups .32 4 .08 .830 .500
Within groups 39.89 406 .09
Total 40.22 410

When Table 8 is examined, it is seen that the school happiness levels of 3 grade
primary school students do not differ significantly according to their fathers’ occupation (F,-
406)=.830; p>.05).

In order to determine the 3 grade primary school students’ level of having fun in the
life science course, the mean of the students’ scores of having fun in the life science course was
subjected to a one-sample t-test against the expected mean. One sample t-test results are
shown in Table 9.

Table 9.
Primary School 3 Grade Students’ Level of Having Fun in Life Science Lesson

Expected
N M SD D df t p
Having fun level 411 2.51 .33 2 410 31.65 .000
Level of having fun related to
the lesson content 411 2-54 -36 2 410 30.07 -000
Level of having fun related to 411 2.48 36 5 410 26.83 000

the teaching of the lesson

According to Table 9, the mean of the 34 grade primary school students’ level of having
fun about the content of the life science course is significantly higher than the expected mean
(t(410)-30.07; p<.05). Likewise, the students’ level of having fun about the processing of the life
science course is significantly higher than the expected average (t(10)-26.83; p<.05). In this
case, it is understood that the 34 grade primary school students’ level of having fun both about
the content of the course and its processing is significantly higher. However, the mean of the
total scores of the 3™ grade students’ having fun in the life science course scale differs
significantly from the expected mean (t(410)-31.65; p<.05). The significant difference is in favor
of the mean scores of 3™ grade students’ having fun in life science lesson. In this case, it is
understood that primary school students’ level of having fun in life science lesson is
significantly higher.
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The results of the independent samples t-test used to determine whether the 34 grade
primary school students’ level of having fun in the life science lesson differed significantly
according to gender are presented in Table 10.

Table 10.

Primary School 34 Grade Students’ Level of Having Fun in Life Science Lesson by Gender
Gender N M SD df t p
Girl 216 2.56 .33

0 2.770 .000
Boy 195 2.47 .32 409 77

When Table 10 is examined, it is seen that 3™ grade primary school students’ level of
having fun in life science lesson showed a significant difference according to gender
(tuogy=2.770; p<.05). The significant difference is in favor of female students since the mean
score of having fun in life science lesson of female students (2.56) is higher than that of male
students (2.47). In other words, the level of having fun in life science course of female students
is significantly higher than the level of having fun in life science course of male students.

The results of the one-way ANOVA used to determine whether the fun levels of 314 grade
primary school students differ significantly according to the socioeconomic level of the region
where the school is located are presented in Table 11.

Table 11.

Primary School 37 Grade Students’ Level of Having Fun in Life Science Lesson According to the
Socioeconomic Level of the Region where the School is Located

Sum of squares df Mean square F p
Between groups .30 2 15 1.390 .240
Within groups 44.86 408 A1
Toplam 45.17 410

When Table 11 is examined, it is seen that the 3 grade primary school students’ level
of having fun in the life science lesson does not differ significantly according to the
socioeconomic level of the region where the school is located (F(.-408)=1.390; p>.05).

One-way ANOVA was used to determine whether 34 grade primary school students’
levels of having fun in life science lessons differed significantly according to their mother’s
education level, and the results of the analysis are shown in Table 12.

Table 12.

Primary School 37 Grade Students’ Level of Having Fun in Life Science Lesson According to Mother’s
Education Status

Sum of squares df Mean square F p
Between groups .64 3 .21 1.950 .120
Within groups 44.53 407 .10
Total 45.17 410

According to Table 12, 3" grade primary school students’ level of having fun in life
science lesson does not differ significantly according to their mothers’ education status (Fs-

407=1.950; p>.05).

The results of the one-way ANOVA used to determine whether the 3 grade primary
school students’ level of having fun in the life science lesson differed significantly according to
their father’s education status are presented in Table 13.
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Table 13.

Primary School 37 Grade Students’ Level of Having Fun in Life Science Lesson According to Father’s
Education Status

Sum of squares df Mean square F p
Between groups .05 3 .01 .160 .020
Within groups 45.12 407 a1
Total 45.17 410

Table 13 shows that the 314 grade primary school students’ level of having fun in the life
science lesson did not differ significantly according to their fathers’ education status (F(s-
407)=.160; p>.05).

The results of the one-way ANOVA used to determine whether the 3 grade primary
school students’ level of having fun in life science lessons differed significantly according to
their mother’s occupation are shown in Table 14.

Table 14.

Primary School 3 Grade Students’ Level of Having Fun in Life Science Lesson According to Mother’s
Occupation

Sum of squares df Mean square F p
Between groups .28 5 .05 .500 770
Within groups 44.89 405 A1
Total 45.17 410

According to Table 14, 3™ grade primary school students’ levels of having fun in life
science lessons did not differ significantly according to their mothers’ occupation (Fs-

405)=-500; p>.05).

The results of one-way ANOVA used to determine whether the 34 grade primary school
students’ levels of having fun in life science lessons differ significantly according to their
father’s occupation are shown in Table 15.

Table 15.

Primary School 3 Grade Students’ Level of Having Fun in Life Science Lesson According to Father’s
Occupation

Sum of squares df Mean square F p
Between groups .22 4 .05 .510 720
Within groups 44.94 406 a1
Total 45.17 410

When Table 15 is examined, it is seen that 3 grade primary school students’ levels of
having fun in life science lesson do not differ significantly according to their fathers’ occupation
(F4-406)=.510; p>.05).

The arithmetic means (M), standard deviations (SD) and pearson correlation
coefficients between the variables were calculated in order to examine the relationship between
the school happiness levels of 3™ grade primary school students and their levels of having fun
in the life science course, and the findings are presented in Table 16.
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Table 16.

The Relationship between 34 Grade Primary School Students’ Level of School Happiness and Their
Level of Having Fun in Life Science Lesson

Variables M SD 1 2
1 School happiness 2.75 .31 1
Having fun in life science lesson 2.51 .33 42%% 1

*p<.05, **p<.01, N=411

According to Table 16, a significant, positive and moderate relationship was found
between the school happiness levels of 314 grade primary school students and their level of
having fun in life science lessons (r=.42; p<.01).

Discussion and Conclusion

In this study, which examined the relationship between the school happiness levels of
3 grade primary school students and their level of having fun in the life science course, it was
determined that the school happiness levels of 3/ grade primary school students were
significantly high and it was concluded that there was no significant difference according to
gender, mother’s education level, father’s education level, mother’s occupation and father’s
occupation variables. Similarly, in the study conducted by Yalcin et al. (2022), it was
determined that students’ happiness towards school was positive and school happiness levels
did not differ significantly according to gender and grade level. In this context, it can be said
that students’ happiness levels are high and this situation is not affected by the variables
mentioned. The fact that students have a sense of happiness in their school life makes them
think more positively about their lives and their future (Sezer and Can, 2019), and a happy
school environment is considered necessary for effective learning and revealing students’
talents (Boehm & Lyubomirsky, 2008). UNESCO (2023) described happiness as a means and
goal of quality learning and stated that academic excellence and happiness support each other.
From this point of view, students’ significantly higher levels of school happiness may be an
indication that students have a positive outlook towards their lives and their future. At the
same time, having a school environment where students are happy can enable them to learn
effectively in lessons and discover their talents.

In the study, it was determined that 3™ grade primary school students had a
significantly higher level of having fun in the life science course. Similarly, in studies examining
students’ enjoyment levels, it was concluded that students had high levels of enjoyment in the
life science course (Batmaz, 2021; Seckin, 2023; Yilmaz, 2023). In addition, in studies
describing the life science course from the perspective of primary school students, it was
revealed that students associated the life science course with entertainment and described this
course as a fun course (Glindogan, 2020; Oker & Tay, 2019). It is seen that these results are in
parallel with the results of the study. As a matter of fact, having fun, which is both a right and
aneed for children, brings with it the fulfillment of these needs in students’ daily life and school
life, and these needs can be met by offering children in primary school period the opportunity
to learn by having fun (Ulucinar et al., 2020). In this context, the fact that the 3 grade
students’ level of having fun in the life science course is significantly high shows that the
students’ need for having fun is met within the framework of the life science course. In other
words, the high level of students’ enjoyment levels reveals that they learn by having fun in the
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life science course. Life science course is a course that is organized in accordance with the
developmental levels of students and appeals to their interests, curiosities and needs (Tay &
Ucus-Giildali, 2017). In this direction, organizing the life science course in accordance with the
developmental levels, interests, curiosities and needs of the students may enable the use of
methods such as games, drama, active learning techniques in the course and thus make this
course fun for them. In addition, when life science curricula are examined, it is seen that having
fun has an important place. For example, in the 1968 curriculum, the objective statement
“Comprehend the need and time for work, rest and fun”, in the 2009 curriculum, the skill of
“having fun”, in the 2018 curriculum, the outcomes “Be willing to participate in games and
play” and “Develop positive feelings and thoughts about school” and the explanations of these
outcomes include the element of having fun. Again, in the 2009 program, it is stated that the
life science lesson should be a very fun lesson for children and a lesson in which children
participate with pleasure. From this point of view, it can be stated that the content,
characteristics, objectives and the methods used in the lesson may have been effective in the
fact that the students’ level of having fun in the life science lesson was significantly high.

When the level of having fun in life science lesson of 3 grade primary school students
was evaluated according to gender, it was determined that the level of having fun showed a
significant difference in favor of female students. However, when the studies examining the
levels of having fun in the life science course are evaluated, it is determined that this result
differs from the results of other studies. As a matter of fact, in the studies conducted by Batmaz
(2021) and Seckin (2023), it was concluded that the level of having fun in the life science course
of primary school students did not differ significantly according to gender. It can be thought
that the differentiation in the research results may be due to the sample groups in which the
research was conducted.

In the study, it was determined that the level of having fun in life science lesson of 3rd
grade primary school students did not differ significantly according to the variables of mother’s
education status, father’s education status, mother’s occupation and father’s occupation.
Similarly, Seckin (2023) concluded that students’ levels of having fun in the life science course
did not differ significantly according to the educational status of their mothers and fathers. In
this direction, it can be stated that mother and father’s education level and mother and father’s
occupation do not have a significant effect on students’ enjoyment levels in life science course.
Ulugcinar et al. (2020) stated that effective teaching can be realized if primary school children
are provided with a learning environment where they can learn by having fun. In this context,
it can be said that primary school students’ having fun in the life science lesson is related to the
learning environments offered to them in the lesson. When primary school children are
provided with learning environments that enable them to learn by having fun as required by
the developmental period they are in, both their needs will be met and effective learning will
be possible. With this understanding, it can be stated that the student’s level of having fun in
the life science course depends on the learning environment offered in the life science course
rather than the mother and father variables.

Another result obtained from the research is that there is a significant, positive and
moderate relationship between the school happiness of 37 grade primary school students and
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their level of having fun in the life science course. This result shows that students’ levels of
school happiness and having fun in life science lessons increase and decrease in parallel with
each other. In this context, it can be said that there is a relationship between students’ being
happy at school and having fun in the life science course. In other words, as students’ school
happiness increases, their level of having fun in life science course increases and as their school
happiness decreases, their level of having fun in life science course decreases. Although it is
stated in the literature that many variables are related to school happiness (Huebner and
Gilman, 2006; Kamboj and Garg, 2021; Quinn and Duckworth, 2007), it is also stated that fun
lessons have an important place among the factors that make students happy at school (Fidan,
2020) and that students identify a happy school with fun lessons (Dos, 2013). It can be said
that the life science course is one of the most fun lessons for children. In this context, it is seen
that the result of the study that there is a significant relationship between students’ school
happiness levels and their level of having fun in the life science course coincides with the results
of the researches.

In this study, which examined the relationship between the school happiness levels of
3 grade primary school students and their levels of having fun in life science course, it was
concluded that the school happiness and having fun in life science course levels of 31 grade
primary school students were significantly high. However, the levels of school happiness and
having fun in the life science course of 3 grade primary school students do not differ
significantly according to the socioeconomic level of the region where the school is located,
mother’s education level, father’s education level, mother’s occupation and father’s occupation
variables. While students’ school happiness did not differ significantly according to gender, the
level of having fun in life science lesson differed significantly in favor of female students
according to gender. A significant, positive and moderate relationship was found between
students’ school happiness levels and their level of having fun in the life science course. The
fact that there is a significant and positive relationship between the school happiness levels of
3rd grade primary school students and their level of having fun in the life science course shows
that as the students’ level of having fun in the life science course increases, their school
happiness will also increase. In this way, it can be said that it is possible for students to lead a
healthy school life, establish positive social relationships and reveal their potential.

Recommendations
Based on the results obtained in the research, the following suggestions can be made:

Since a significant relationship was found between the school happiness levels of 31
grade primary school students and their level of having fun in the life science lesson, it can be
recommended to classroom teachers to teach this lesson with fun activities and games.

The source of girl students’ significantly higher level of having fun in life science lessons
compared to boy students can be investigated.

In this study, school happiness levels of 3 grade primary school students and their
level of having fun in life science lesson were investigated. The relationship between students’
school happiness levels and their having fun levels in different lessons can be investigated.
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This study was conducted with 3 grade primary school students. The research can be
repeated with students at different grade levels taking life science lesson.

The relationship between primary school students’ school happiness and their level of
having fun in the life science lesson was examined with a quantitative research approach. This
relationship can be elaborated with qualitative research.
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Ilkokul 3. Stif Ogrencilerinin Okul
Mutluluk ve Hayat Bilgisi Dersinde
Eglenme Diizeyleri
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Ozet

ilkokul cocuklarimin 6grenme ve eglenme ihtiyaclarim bir arada karsilayacak derslerin basinda hayat
bilgisi dersi gelmektedir. Bu baglamda calismanin amaci, ilkokul 3. sinif 6grencilerinin okul mutluluk
diizeyleri ile hayat bilgisi dersinde eglenme diizeyleri arasindaki iligkinin incelenmesidir. Aragtirmada
nicel aragtirma yontemlerinden iligkisel tarama modeli kullanilmigtir. Aragtirmanin evrenini 2022-
2023 egitim 6gretim yillinda Ankara il Milli Egitim Miidiirliigii'ne bagh ilkokullarda 6grenim gérmekte
olan ilkokul 3. sinif 6grencileri olusturmaktadir. Arastirma ornekleminin belirlenmesinde tabakali
ornekleme yontemi kullanilmis ve 411 ilkokul 3. siif 6grencisine ulasilmustir. Veriler “Ilkokul
Cocuklar: icin Okul Mutlulugu Olcegi” ve “Hayat Bilgisi Dersinde Eglenme Diizeyini Belirleme Olcegi”
araciligiyla toplanmistir. Toplanan verilerin analizinde tek 6rneklem t-testi, bagimsiz gruplar t-testi,
tek yonlii varyans analizi ve pearson korelasyon analizi igse kosulmustur. Arastirmadan elde edilen
sonuglara gore, ilkokul 6grencilerinin okul mutluluk diizeyleri ve hayat bilgisi dersinde eglenme
diizeyleri anlaml diizeyde yiiksektir. Ayn1 zamanda ilkokul 3. smif 6grencilerinin okul mutluluk
diizeyleri ile hayat bilgisi dersinde eglenme diizeyleri arasinda anlamli, pozitif yonlii ve orta diizeyde
bir iligki vardir. Bu sonuctan hareketle simif 6gretmenlerine hayat bilgisi dersini eglenceli etkinlik ve
oyunlarla islemeleri 6nerilebilir.

Anahtar Kelimeler: Okul mutlulugu, hayat bilgisi dersi, eglenme.

Giris

Mutluluk, en eski zamanlardan beri insanlarin lizerinde diisiindiigii ve ulagsma yollar
aradig1 bir olgu olmustur. Antik Cag filozoflarindan Aristoteles (MO 384-322) mutlulugun
hayattaki en ylice iyi ve insanin esas amaci olduguna inanmis, diger her seyin mutluluga
ulasmada bir arac¢ oldugunu diisiinmiistiir (Borrello, 2005). Mutlulukla ilgili ifadelerin ortak
noktasi tiim insanlar icin ortak bir gaye ve ihtiyac olmasidir. Bu nedenle bireylerin, toplumlarin
ve devletlerin ihtiyaclarim1 temel alan egitim sistemleri, mutlu bireyler yetistirecek sekilde
organize edilmektedir. Nitekim Tiirkiye’de 2005 Hayat Bilgisi Dersi Ogretim Programi’nda yer
alan vizyon ifadeleri “mutlu bireyler yetistirmektir” seklinde bitmektedir (Milli Egitim
Bakanligi [MEB], 2005). Bu ifade, egitim sistemlerinin mutlu bireyler yetistirmek amaciyla
organize edildiginin bir gostergesi olabilir.

Engels vd.ne (2004) gore okul mutlulugu, 6grencilerin kisisel ihtiyac ve beklentileri ile
okul arasindaki uyum neticesinde olumlu bir duygusal yasam olarak ortaya cikmaktadir.
Ogrencilerin daha fazla akademik basar1 ve sosyal beceriye sahip olmasim saglayan okul
mutlulugu (Bird & Markle, 2012; Li vd., 2022); akademik basari, pozitif sosyal iliski, 0grenme
motivasyonu, psikolojik saglamhk ve okuldaki psikolojik ihtiyaclarin karsilanmasi gibi
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faktorlerle yakindan iligkilidir (Huebner & Gilman, 2006; Kamboj & Garg, 2021; Quinn &
Duckworth, 2007). Ilkokul 6grencilerinin okuldaki temel psikolojik ihtiyaclarindan birinin de
eglenme oldugu soylenebilir.

Eglenme, “neseli, hosca vakit gecirme” olarak tanimlanmaktadir (Tiirk Dil Kurumu
[TDK], 2023). Yapilan arastirmalara gore ogrencilerin en ¢ok degindikleri haklar arasinda
eglenme ilk siralarda yer almaktadir (Ersoy, 2011; Giiltekin vd., 2016). Cocuklarin her firsatta
eglenmenin yollarim aradigl, oynadiklar1 oyunlar1 eglenme amaciyla oynadiklar
bilinmektedir. Eglenceli bir isle mesgul olma, neseli olma ve kahkaha atmanin yam sira
eglenme, aym zamanda Ogrenme siireciyle ilgili bir ihtiyactir (Glasser, 2013). Ilkokul
cocuklarinin 6grenme ve eglenme ihtiyaclarini bir arada karsilayacak derslerin basinda hayat
bilgisi dersi gelmektedir (Uluginar vd., 2020).

Hayat bilgisi dersi; biitiinciil bir yaklasimla olusturulmus, biinyesinde birden fazla
disiplini barindiran, temel amaci 6grencilere yasadiklari toplumla uyum iginde olmalarina
yardimei olacak bilgi, beceri ve tutumlar kazandirmak olan bir derstir (Simsek, 2022). Deveci
(2008), hayat bilgisi dersiyle ilgili yapilan tamimlarin kesistigi noktalar1 “ilkokulun ilk ii¢
sinifinda okutuluyor olmasi, dogal ve toplumsal yasamla ilgili olmas1 ve hayatla baglantih
konular ¢ocuklarin gelisimsel 6zelliklerini goz oniinde bulundurarak ele almas1” olarak ifade
etmistir. Bu baglamda hayat bilgisi dersinde konular yetigkinlerin degil cocuklarin goziiyle yer
almal ve islenmelidir (Tay, 2017). Hayat bilgisi dersinin hayatla yakindan iligkili olmasi ve
cocuklarin gelisimsel 6zelliklerine gore ele alinmasi, bu dersin ¢cocuklarin eglenme ihtiyaclarimi
karsilayabilecekleri bir ders olmasini saglamaktadir.

Etkili 6grenme ve Ogrencilerin yeteneklerinin giin yiiziine c¢ikarilmas1 bakimindan
mutlu bir okul ortami gerekli goriilmekte (Boehm ve Lyubomirsky, 2008), dolayisiyla okul
mutlulugu gibi O6nemli bir konuyla ilgili calismalarin varhigina her zaman ihtiyag
duyulmaktadir (Yalgin vd., 2022). Bircok degisken 6grencilerin okul mutlulugu ile iligkilidir
(Huebner & Gilman, 2006; Kamboj & Garg, 2021; Quinn & Duckworth, 2007). Fidan (2020),
Dos (2013) ve Uniivar vd.nin (2015) yiiriittiikleri cahsmalarda, 6grencilerin mutlu okulu
eglenceli ders ve etkinliklerle 6zdeslestirdikleri goriilmiistiir. Hayat bilgisi dersinin hedef,
icerik ve sundugu yasantilarla o6grencilere eglenceli ortamlar sunma potansiyeli yiiksek
derslerden biri oldugu soylenebilir. Bu nedenlerden dolayr ilkokul o6grencilerinin okul
mutluluk diizeyleri ile hayat bilgisi dersinde eglenme diizeylerinin iligkili olabilecegi
diistintilmekte, bu iliskinin ve 6grencilerinin okul mutluluk diizeyleri ile hayat bilgisi dersinde
eglenme diizeylerinin belirlenmesi onemli goriilmektedir. Bu ¢alismanin amaci ilkokul 3. sinif
ogrencilerinin okul mutluluk diizeyleri ile hayat bilgisi dersinde eglenme diizeyleri arasindaki
iliskinin incelenmesidir. Arastirmada asagidaki sorulara yanit aranmistr:

1. Ilkokul 3. smif 6grencilerinin okul mutluluk diizeyleri nedir?

2. Tlkokul 3. simif dgrencilerinin okul mutluluk diizeyleri cinsiyete, okulun bulundugu
bolgenin sosyoekonomik diizeyine, anne ve baba egitim durumuna, anne ve baba meslegine
gore anlamh diizeyde farklilagsmakta midir?

3. Ilkokul 3. sinif grencilerinin hayat bilgisi dersinde eglenme diizeyleri nedir?
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4. Tlkokul 3 simif 6grencilerinin hayat bilgisi dersinde eglenme diizeyleri cinsiyete,
okulun bulundugu bolgenin sosyoekonomik diizeyine, anne ve baba egitim durumuna, anne ve
baba meslegine gore anlamli diizeyde farklilasmakta midir?

5. Tlkokul 3. smmf 6grencilerinin okul mutluluk diizeyleri ile hayat bilgisi dersinde
eglenme diizeyleri arasinda anlaml bir iligki var midir?

Yontem

Bu calisma nicel arastirma yaklasimiyla tasarlanmis ve nicel arastirma modellerinden
iliskisel tarama modeli ise kosulmustur. Calismada ilkokul 3. simif 6grencilerine arastirma
problemi ve degiskenlerine uygun olarak 6l¢ekler uygulanmis, dl¢eklerden elde edilen verilerin
analizi istatistiksel yollarla gerceklestirilmistir.

Evren ve Orneklem

Arastirma evrenini 2022-2023 egitim ogretim yilinda Ankara i1 Milli Egitim
Miidiirliigii'ne bagh ilkokullarda 6grenim gormekte olan ilkokul 3. smif Ogrencileri
olusturmaktadir. Arastirma 6rnekleminin belirlenmesinde amacl 6rnekleme yontemlerinden
tabakali 6rnekleme yontemi kullanilmigtir. Ankara ilindeki ilkokullar sosyoekonomik diizey
bakimindan ii¢ gruba ayrilmis ve bu gruplardan random yolla belirlenen 411 ilkokul 3. sinif
ogrencisinden veri toplanmigtir.

Veri Toplama Araclar1

Arastirma verilerin toplanilmasinda arastirmacilar tarafindan gelistirilen “Kisisel Bilgi
Formu”, Ozdemir vd. (2021) tarafindan gelistirilen “Ilkokul Cocuklar1 Icin Okul Mutlulugu
Olcegi” ve Ulucinar vd. (2020) tarafindan gelistirilen “Hayat Bilgisi Dersinde Eglenme
Diizeyini Belirleme Olcegi” kullanilmistir.

Verilerin Toplanmasi

Aragtirma i¢in gerekli izinlerin ahmmasinin ardindan veriler toplanmaya baglanmigtir.
Verilerin toplanmas1 simif ortaminda gerceklestirilmistir. Uygulama oncesinde arastirma
orneklemine dahil olan ilkokul 3. simif Ogrencilerine arastirmanin amaci hakkinda bilgi
verilmistir. Ardindan, goniilli olan Ogrencilere veri toplama araclar1 dagitilmis ve
doldurmalar1 istenmistir. Her bir Ogrencinin Olgekleri doldurmasi yaklasik 10 dakika
surmiistir.

Verilerin Analizi

Degiskenler arasindaki iligkinin ortaya konmasinin hedeflendigi bu ¢alismada, elde
edilen veriler SPSS 29.0 programi kullanilarak analiz edilmistir. Verilerin normal dagihm
gosterdigi tespit edildikten sonra ilkokul 3. simif 6grencilerinin okul mutluluk diizeylerinin ve
hayat bilgisi dersinde eglenme diizeylerinin belirlenmesinde tek orneklem t-testi, olcek
puanlarinin cinsiyete gore anlaml diizeyde farklilagip farklilasmadigina bakmak i¢in bagimsiz
gruplar t-testi, 6lcek puanlarinin 6grencilerin anne ve baba egitim durumlari ile anne ve baba
mesleklerine gore anlamh diizeyde farklilagip farklilasmadigina bakmak i¢in tek yonlii varyans
analizi, ilkokul 3. smif 6grencilerinin okul mutlulugu diizeyleri ile hayat bilgisi dersinde
eglenme diizeyleri arasinda anlamli bir iligski olup olmadigina bakmak icin de pearson
korelasyon analizi ise kogulmustur.
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Arastirmanin Etik izinleri

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun adi = Kirsehir Ahi Evran Universitesi Sosyal ve
Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu

Etik Kurul Etik inceleme karar tarihi= 16.11.2023
Etik degerlendirme belgesi konu numarasi= 2023/10/15

Bulgular

P

Arastirmanin bu béliimiinde “ilkokul Cocuklar: icin Okul Mutlulugu Olcegi” ve “Hayat
Bilgisi Dersinde Eglenme Diizeyini Belirleme Olcegi’nden elde edilen verilerin analizi
sonucunda ortaya ¢itkan bulgulara yer verilmistir.

Aragtirmada ilkokul 3. sinif 6grencilerinin okul mutluluk diizeylerinin belirlenmesi igin
kullanilan tek orneklem t testi sonucunda ilkokul 3. siif o6grencilerinin okul mutluluk
diizeyleri anlamli diizeyde yiiksek bulunmustur. Ilkokul 3. simf grencilerinin okul mutluluk
diizeylerinin cinsiyete gore anlamli farklilik gosterip gostermedigini belirlemek i¢in bagimsiz
gruplar t testi ise kogsulmustur. Bagimsiz gruplar t testi sonucu ilkokul 3. simif 6grencilerinin
okul mutluluk diizeylerinin kiz veya erkek olmalarina gore anlaml bir farkhilik gostermedigini
ortaya koymustur. ilkokul 3. simif 6grencilerinin okul mutluluk diizeylerinin okulun bulundugu
bolgenin sosyoekonomik diizeyine, anne egitim durumuna, baba egitim durumuna, anne
meslegine ve baba meslegine gore anlamh diizeyde bir farkhilik gosterip gostermedigini
belirlemek icin kullanilan tek yonlii varyans analizinin sonuclarina gore ilkokul 3. sinif
ogrencilerin okul mutluluk diizeyleri s6z konusu degiskenlere gore anlamh bir farklilik
gostermemektedir.

e

“Hayat Bilgisi Dersinde Eglenme Diizeyini Belirleme Olcegi’nden elde edilen veriler tek
orneklem t testine tabi tutuldugunda ilkokul 3. simif 6grencilerinin hayat bilgisi dersinde
eglenme diizeylerinin ve ayni zamanda 6lcegin alt boyutlar: olan dersin igerigiyle ilgili eglenme
diizeyleri ve dersin islenisiyle ilgili eglenme diizeylerinin de anlamli diizeyde yiiksek oldugu
sonucuna ulagilmustir. Ilkokul 3. smif 6grencilerinin hayat bilgisi dersinde eglenme
diizeylerinin cinsiyete gore anlamlh fark gosterip gostermedigini belirlemek icin bagimsiz
gruplar t testi kullanilmigtir. T testi sonuclar1 ilkokul 3. sinif 6grencilerinin hayat bilgisi
dersinde eglenme diizeylerinin cinsiyete gore kiz 6grenciler lehine anlamh bir farklilik
gosterdigini ortaya koymaktadir. Bir diger ifade ile kiz 6grencilerin hayat bilgisi dersinde
eglenme diizeyleri erkek ogrencilerinkinden anlamli olciide yiiksektir. Ilkokul 3. smuf
ogrencilerinin hayat bilgisi dersinde eglenme diizeylerinin okulun bulundugu bolgenin
sosyoekonomik diizeyine, anne egitim durumuna, baba egitim durumuna, anne meslegine ve
baba meslegine gore anlamli diizeyde bir farklilik gosterip gostermedigini belirlemek icin tek
yonlii varyans analizi ise kosulmustur. Tek yonlii varyans analizinden elde edilen sonuclara
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gore ilkokul 3. sinif 6grencilerin okul mutluluk diizeyleri s6z konusu degiskenlere gore anlaml
bir farklilik gostermemektedir.

Ilkokul 3. simif 6grencilerinin okul mutluluk diizeyleri ile hayat bilgisi dersinde eglenme
diizeyleri arasinda anlamli bir iligkinin olup olmadiginin belirlenmesi amaciyla pearson
korelasyon analizi uygulanmistir. Pearson korelasyon analizi ilkokul 3. smif 6grencilerinin
okul mutluluk diizeyleri ile hayat bilgisi dersinde eglenme diizeyleri arasinda anlaml, pozitif
yonde ve orta diizeyde bir iligskinin varligim ortaya koymustur. Bu durumda ilkokul 3. sinif
ogrencilerinin okul mutluluk diizeyleri ile hayat bilgisi dersinde eglenme diizeyleri birlikte
artip azalmaktadir.

Tartisma ve Sonuc¢

Ilkokul 3. simif 6grencilerinin okul mutluluk diizeyleri ile hayat bilgisi dersinde eglenme
diizeyleri arasindaki iliskinin incelendigi bu arastirmada ilkokul 3. sinif 6grencilerinin okul
mutluluk diizeylerinin anlamh diizeyde yiiksek oldugu belirlenmis ve cinsiyet, anne egitim
durumu, baba egitim durumu, anne meslegi ve baba meslegi degiskenlerine gore anlamlh
farklilik gostermedigi sonucuna ulagilmistir. Benzer bir sekilde Yalcin vd. (2022) tarafindan
yapilan arastirmada da oOgrencilerin okula yonelik mutluluklarinin pozitif yonde oldugu
belirlenmis ve okul mutluluk diizeylerinin cinsiyete ve sinif diizeyine gére anlamh bir farklhilik
gostermedigi tespit edilmistir. Bu kapsamda o6grencilerin mutluluk diizeylerinin yiliksek oldugu
ve bu durumun ifade edilen degiskenlerden etkilenmedigi soylenilebilir. Ogrencilerin okul
hayatlarinda mutluluk duygusuna sahip olmalari, hayatlar1 ve gelecekleri hakkinda daha
olumlu diistinmelerini saglamakta (Sezer ve Can, 2019), etkili 6grenme ve Ogrencilerin
yeteneklerinin giin yiiziine c¢ikarilmasi bakimindan mutlu bir okul ortami gerekli
goriilmektedir (Boehm & Lyubomirsky, 2008). Buradan hareketle, 6grencilerin okul mutluluk
diizeylerinin anlaml 6l¢iide yiiksek olmasi, 6grencilerin hayatlarina ve geleceklerine yonelik
porzitif bir bakis ac¢isina sahip olduklarinin bir gostergesi olabilir.

Aragtirmada ilkokul 3. sinif 6grencilerinin hayat bilgisi dersinde eglenme diizeylerinin
anlamh diizeyde yiliksek oldugu belirlenmistir. Benzer sekilde Ogrencilerin eglenme
diizeylerinin incelendigi arastirmalarda da oOgrencilerin hayat bilgisi dersinde eglenme
diizeylerinin yiiksek oldugu sonucuna ulasilmistir (Batmaz, 2021; Seckin, 2023; Yilmaz, 2023).
Ayrica ilkokul oOgrencilerinin goziinden hayat bilgisi dersini betimleyen calismalarda
ogrencilerin hayat bilgisi dersini eglence ile iligkilendirdikleri ve bu dersi eglenceli bir ders
olarak betimledikleri ortaya konmustur (Glindogan, 2020; Oker & Tay, 2019). Bu sonuclarin
aragtirmanin sonuglari ile paralellik gosterdigi goriilmektedir. Nitekim cocuklar i¢in hem bir
hak hem de bir ihtiyac¢ olan eglenme, 6grencilerin giinliik yasaminda ve okul hayatinda bu
ihtiyaclarinin karsilanmasini da beraberinde getirmektedir ve ilkokul donemindeki ¢cocuklara
eglenerek 6grenme firsati sunularak bu ihtiyaclar1 karsilanabilecektir (Uluginar vd., 2020). Bu
kapsamda 3. sinif 6grencilerinin hayat bilgisi dersinde eglenme diizeylerinin anlamh diizeyde
yiiksek olmasi, 0grencilerin eglenme ihtiyaclarinin hayat bilgisi dersi cercevesinde giderildigini
gostermektedir. Bir bagka ifade ile 6grencilerin eglenme diizeylerinin yiiksek olmasi hayat
bilgisi dersinde eglenerek 6grendiklerini ortaya koymaktadir. Hayat bilgisi dersi, 6grencilerin
gelisim diizeylerine uygun bir bicimde diizenlenen, ilgilerine, meraklarina ve ihtiyaglarina
hitap eden bir derstir (Tay & Ucus-Giildali, 2017). Bu dogrultuda hayat bilgisi dersinin
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ogrencilerin gelisim diizeylerine, ilgi, merak ve ihtiyaclarina uygun olarak diizenlenmesi;
derste oyun, drama gibi yontemlerin, aktif 6grenme tekniklerinin kullanilmasini ve dolayisiyla
bu dersin onlar i¢in eglenceli olmasini sagliyor olabilir.

Ilkokul 3. sinif grencilerinin hayat bilgisi dersinde eglenme diizeyleri cinsiyete gore
degerlendirildiginde, eglenme diizeyinin kiz 6grenciler lehine anlamli farkhilik gosterdigi tespit
edilmistir. Ancak hayat bilgisi dersinde eglenme diizeylerinin incelendigi arastirmalar
degerlendirildiginde bu sonucun diger arastirma sonuglarindan ayrildigi belirlenmistir.
Nitekim Batmaz (2021) ve Seckin'in (2023) gerceklestirdigi arastirmalarda ilkokul
ogrencilerinin hayat bilgisi dersinde eglenme diizeylerinin cinsiyete gore anlamlh diizeyde
farklilagsmadig1 sonucuna ulagilmistir. Arastirma sonuclarindaki farklilasmanin arastirmanin
yapildig1 6rneklem gruplarindan kaynaklandig diisiiniilebilir.

Aragtirmada ilkokul 3. sinif 6grencilerinin hayat bilgisi dersinde eglenme diizeylerinin
anne egitim durumu, baba egitim durumu, anne meslegi ve baba meslegi degiskenlerine gore
anlamh farklihk gostermedigi tespit edilmistir. Seckin (2023) de benzer bir sekilde
ogrencilerin hayat bilgisi dersinde eglenme diizeylerinin anne ve babalarinin egitim
durumlarina gore anlamh diizeyde farklilasmadig1 sonucuna ulasmistir. Bu dogrultuda anne
ve baba egitim durumu ile anne ve baba mesleginin 6grencilerin hayat bilgisi dersindeki
eglenme diizeyleri iizerinde anlamh bir etkisinin olmadig1 belirtilebilir. Uluginar vd. (2020),
ilkokul ¢ocuklarima eglenerek o6grenebilecekleri bir 6grenme ortami sunulmasi halinde etkili
ogretimin gerceklesebilecegini belirtmistir. Bu anlayisla 6grencinin hayat bilgisi dersinde
eglenme diizeyinin anne ve baba degiskeninden daha ¢ok hayat bilgisi dersinde sunulan
ogrenme ortamina bagh oldugu ifade edilebilir.

Aragtirmadan elde edilen bir diger sonug, ilkokul 3. smif 6grencilerinin okul
mutluluklar ile hayat bilgisi dersinde eglenme diizeyleri arasinda anlaml, pozitif yonlii ve orta
diizeyde bir iligki oldugu yoniindedir. Bu sonug, 6grencilerin okul mutluluk ve hayat bilgisi
dersinde eglenme diizeylerinin birbirlerine paralel olarak artip azaldigini1 gostermektedir. Bu
kapsamda 6grencilerin okulda mutlu olmalar ile hayat bilgisi dersinde eglenmeleri arasinda
bir iligki oldugu soylenebilir. Diger bir ifade ile 6grencilerin okul mutlulugu arttik¢ca hayat
bilgisi dersindeki eglenme diizeyleri de artmakta ve okul mutluluklar1 azaldik¢a hayat bilgisi
dersinde eglenme diizeyleri azalmaktadir. Alan yazinda birgok degiskenin okul mutlulugu ile
iligkili oldugu (Huebner ve Gilman, 2006; Quinn ve Duckworth, 2007; Kamboj ve Garg, 2021)
belirtilmekle birlikte O6grencileri okulda mutlu eden faktorler arasinda eglenceli derslerin
onemli bir yer tuttugu (Fidan, 2020), oOgrencilerin mutlu okulu eglenceli derslerle
ozdeslestirdikleri (Dos, 2013) ifade edilmektedir. Cocuklar i¢in eglenceli derslerin basinda
hayat bilgisi dersinin geldigi soylenebilir. Bu baglamda arastirmanin o6grencilerin okul
mutluluk diizeyleri ile hayat bilgisi dersinde eglenme diizeyleri arasinda anlamh bir iliskinin
var oldugu yoniindeki sonucunun, yapilmig olan arastirmalarin sonuclariyla oOrtiistiigii
goriilmektedir.
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Oneriler
Arastirmada elde edilen sonuclardan hareketle su 6nerilerde bulunulabilir:

Ikokul 3. simf 6grencilerinin okul mutluluk diizeyleri ile hayat bilgisi dersinde eglenme
diizeyleri arasinda anlamh iligki tespit edildiginden dolayi, simif 6gretmenlerine bu dersi
eglenceli etkinlik ve oyunlarla islemeleri 6nerilebilir.

Kiz 6grencilerin hayat bilgisi dersinde eglenme diizeylerinin erkek ogrencilere gore
anlamh diizeyde yliksek olmasinin kaynag arastirilabilir.

Bu ¢alismada ilkokul 3. simif 6grencilerinin okul mutluluk diizeyleri ile hayat bilgisi
dersinde eglenme diizeyleri arastirlmistir. Ogrencilerin okul mutluluk diizeyleri ile farkh
derslerdeki eglenme diizeyleri arasindaki iliski arastirilabilir.

Bu arasgtirmada ilkokul 3. sinif 6grencileri ile gerceklestirilmistir. Arastirma hayat
bilgisi dersini alan farkl sinif seviyelerindeki 6grencilerle tekrarlanabilir.

Ilkokul 6grencilerinin okul mutluluklar: ile hayat bilgisi dersinde eglenme diizeyleri
arasindaki iligski nicel arastirma yaklasimi ile incelenmistir. Bu iligki yapilacak olan nitel
arastirmalarla detaylandirilabilir.
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