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Abstract

Citizenship is a status that enables individuals to become part of society through identity, belonging,
rights and responsibilities. In the current century, citizenship has become a multifaceted concept and
has begun to be addressed in a broad perspective from national to universal. It can be said that the
role of education is significantly important in the process of raising qualified citizens needed on a
national and global scale. As a matter of fact, every state creates citizenship education programs in
order to ensure its continuity and to equip its individuals with citizenship skills. The first of these
courses in Tiirkiye is the life science course, which is taught in the first three grades of primary
education in order to introduce children to life and enable them to grow up as active citizens. In this
framework, the aim of this study is to examine the learning outcomes in the 2024 life science course
curriculum within the scope of citizenship approaches. The research was conducted with document
review, one of the qualitative research designs. The data source of the study is the 2024 life science
course curriculum. The data obtained from the curriculum were analyzed by document analysis. In
the study, it was found that the most common citizenship approaches in the learning outcomes of the
life science curriculum were social citizenship, national citizenship and scientific citizenship, while
Turkic world citizenship, European Union citizenship, global citizenship, multilingual citizenship and
multi/dual citizenship approaches were not included at all. Especially since raising global citizens is
one of the objectives of the life science course, it can be suggested to include the global citizenship
approach in the learning outcomes of the next curriculums.

Keywords: Life science course, curriculum, citizenship approaches.

Introduction

Citizenship is a concept that defines the status of individuals with certain common
values within or outside the borders of the state as members of society and is constantly
discussed in this context. When the etymological origin of the concept of citizenship is
examined, it is understood that it derives from the Latin term “civitas” and is a definition used
for individuals living in the same city during the Ancient Greek period (Kus, 2020).
Citizenship, which emphasizes the political and legal relationship of the individual with the
state, is a dynamic phenomenon that constantly evolves by changing according to time and
space (Unal, 2019). In addition, Marshall (1950), one of the important names who put forward
the basic approach to the concept of citizenship, stated that citizenship enables the individual
to become a part of society through identity, belonging, status, rights and responsibilities (as
cited in Seker & Giil, 2023). Marshall’s approach to the concept of citizenship emphasizes the
socialization of the individual through education and interaction with the social structure. In
this context, education stands out as a process that helps individuals shape their identities by
interacting with social norms, learn their rights and responsibilities, and gain a sense of social
belonging. Education also enables the individual to become an active member of society by
equipping them with citizenship awareness and responsibilities.

Education aims to enable individuals to acquire social, political, cultural and economic
competencies and to become members of society by providing them with various knowledge
and skills. As a result of the acquisition of these competencies, the individual will gain a citizen
identity. Individuals who have acquired many competencies will better comprehend the state’s
approach to its citizens, their rights and responsibilities when they have a citizen identity. In
this context, it can be said that the role of education is clearly important in the process of raising
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qualified citizens that society needs. As a matter of fact, the main goal of education is to raise
citizens who are beneficial to the country and the world (Kan, 2009). By educating new
generations, societies aim to raise individuals who ideologically adopt common values in
accordance with the expectations of the nation and the state, have a similar understanding of
citizenship and identify with symbols such as homeland, nation, flag and anthem (Demir,
2016). Each state develops programs for citizenship education in order to ensure its own
continuity, and in Tiirkiye, the citizenship education program consists of courses such as life
science, social studies, human rights, citizenship and democracy, history, Revolution History
of the Tiirkiye Republic and Kemalism, and geography (Tay, 2017). The first of these courses
is the life science course, which is taught in the first three grades of primary education in order
to introduce children to life and enable them to grow up as active citizens.

The life science course, which constitutes the first stage of citizenship education, is
taught in the first, second and third grades of primary education and includes natural, social,
artistic, contemporary thoughts and values (Dag, 2020; Sonmez, 2016). While this course aims
to provide basic behaviors such as being a good person and a good citizen and adapting to the
environment, it should also provide knowledge, skills and values related to citizenship (Narin,
2007). As a matter of fact, the life science course aims to provide individuals with the qualities
of being a citizen and this process is prepared in a planned and programmed manner in
accordance with the characteristics of the child (Coban, 2023). The curriculum of the life
science course, developed in line with the Tiirkiye Century Education Model, is based on topics
such as “understanding themselves better, regulating friendship relations, adapting to the
classroom and school environment, developing healthy life skills, realizing the importance of
the family, following the rules of courtesy in family life, analyzing their duties and
responsibilities in the family, having national consciousness and spiritual values, and
exhibiting conscious consumer behaviors” (Ministry of National Education [MoNE], 2024).
For this reason, the life science course curriculum aims to help students learn effective
citizenship by knowing both their individual responsibilities and their rights and obligations
in community life. In this way, the life science course lays the foundations of citizenship
education in children and prepares the ground for the courses to be taught in the following
grades.

When we look at citizenship approaches in the most basic sense; active citizenship,
constitutional citizenship, European Union citizenship, scientific citizenship, multilingual
citizenship, multi/dual citizenship, digital -citizenship, world citizenship, ecological
(environmental) citizenship, economic (financial) citizenship, critical citizenship, energy
citizenship, feminist citizenship, cosmopolitan -citizenship, cultural citizenship, global
citizenship, liberal citizenship, media citizenship, spatial citizenship, organizational
citizenship, political citizenship, status citizenship, social citizenship, sustainable citizenship,
national citizenship, transnational/post-national -citizenship, Turkic World -citizenship
(Adalar, 2023; Aksoy & Oztiirk, 2023; Arikan & Ersoz, 2023; Coskun, 2023; Cakmak & Aslan,
2023; Colak et al., 2019; Demirkol & Ozdemir, 2023; Elci Oksiizoglu, 2023; Ersoy, 2023; Giil,
2023; Kacar, 2023; Kara, 2023; Kaya, 2023; Kocoglu & Demir, 2023; Ohmae, 1990;
Oksiizoglu, 2023; Salur, 2023; Sénmez, 2023; Seker & Tore, 2017; Tangiilii & Baltan, 2023;
Tagkiran, 2023; Ulukaya Oteles, 2023; Unal, 2019; Yalcinkaya, 2023). Within Figure 1, this
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study will evaluate citizenship approaches such as active (effective) citizenship, national
citizenship, Turkic world citizenship, social citizenship, political citizenship, organizational
citizenship, spatial citizenship, economic (financial) citizenship, sustainable citizenship,
cultural citizenship, energy citizenship, critical citizenship, multilingual citizenship,
multi/dual citizenship, scientific citizenship, global citizenship, ecological (environmental)
citizenship, digital citizenship, European Union citizenship and constitutional citizenship.
Figure 1.
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Citizenship Approaches

Active (effective) citizenship, as an approach that encourages the participation of
individuals from various segments of society, is a process aimed at ensuring that certain needs
and services previously provided by the state are met among citizens. This understanding
contributes to strengthening the culture of neighborly relations, solidarity and cooperation
among individuals (Sariipek, 2016). In addition to being a multidimensional concept, active
citizenship generally means the participation of individuals in public life or public affairs at
local, national and international levels (Taskiran, 2023).

National citizenship is based on the existence of a certain territorial border, belonging
to the same country, individuals having equal rights and the existence of a nation-state
understanding (Dere & Gokcinar, 2022). In addition, national citizenship refers to the
citizenship approach in which individuals living in the same country, having various
commonalities such as language, emotions, history, ideals, traditions and customs, are bound
to their state by legal and political ties and must fulfill certain obligations (Kagar, 2023).

Turkic world citizenship, which does not have a political meaning, aims to unify the
mental borders of the Turkic world and to act jointly in areas such as language, history, culture,
art, economy, as well as to strengthen the understanding of peace, tranquility and justice in the
Turkic world (Sonmez, 2023). In other words, Turkic world citizenship aims to establish closer
relations among Turkic peoples, strengthen common values and cultural heritage, and increase
solidarity among them.
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Social citizenship, which emerged with a new paradigm after World War 1II, is
important in terms of social policy and plays a role in ensuring social welfare and social peace
(Senkal, 2006). This approach reveals the necessity of social citizenship education in order to
realize concepts such as equality, justice, social participation, human rights and global
citizenship (Ersoy, 2023).

Political citizenship is an approach in which an individual can protect his/her identity
and culture, have his/her faith and ethnic belonging officially recognized, defend the values
he/she believes in due to freedom of expression, and have legal solutions against exclusion due
to differences (Akpinar, 2022). This approach envisages that individuals with this citizenship
recognize political systems and structures, comprehend the basic duties and responsibilities of
the legislature, executive and judiciary, and fulfill their political responsibilities while
exercising their political rights. (Arikan & Ersoz, 2023).

Organizational citizenship is the behaviors that occur as a result of the individual’s
choice as a result of the extra effort and work that individuals make apart from their duties and
tasks, where there are no clear laws or rules (Atalay, 2005). In this citizenship approach,
individuals who voluntarily exhibit extra behaviors exhibit these behaviors without any
expectations and there is no reward or punishment for such behaviors (Demirkol & Ozdemir,
2023).

Spatial citizenship is the ability of an individual to solve the problems he/she
encounters in daily life within the scope of geographical knowledge and to integrate
geographical knowledge into his/her daily life (Turan & Ibret, 2019). In addition, spatial
citizenship refers to the individual’s multidimensional recognition of the space in which the
individual is located, knowing its physical characteristics, making comparisons between these
characteristics, comprehending the potential and risks of the space, and having the necessary
knowledge, skills and understanding to use the space effectively (Salur, 2023).

Economic (financial) citizenship, which includes the individual’s possession of
economic knowledge and understanding, participation in economic activities and sustainable
economic development, refers to individuals being effective in their economic decisions and
contributing to the welfare of society (Adalar, 2023). In addition, (Adalar, 2023) stated that
the concepts of economic citizenship and financial citizenship, which complement each other
and are considered together, include the individual’s knowledge of economic and financial
issues, and that the individual benefits from financial knowledge and skills in the economic
decision-making process and benefits from economic knowledge and skills in financial
decisions.

The concept of sustainable citizenship is defined as environmental citizenship,
ecological citizenship and green citizenship (Bell, 2005). With the education of this citizenship
approach, it is aimed for individuals to acquire knowledge, skills and values on issues such as
sustainability awareness, sensitivity to global problems, social justice and equality, global
social responsibility, respect for cultural differences, communication, cooperation and
participation (Oksiizoglu, 2023).
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Unlike traditional citizenship, cultural citizenship, which develops on the demand and
promise of recognizing differences, emerges with the acceptance of the existence of the other
in the construction of the self (Morva, 2015). According to Aksoy and Baba Oztiirk (2023),
cultural citizenship points to the right of groups with culturally different qualities to be
different and to belong in a participatory democracy and allows individuals to express their
cultural identity freely. In addition, this citizenship approach aims to ensure tolerance, equality
and justice in society by advocating respect for individuals’ differences.

The energy citizenship approach, which developed with the idea that citizens will play
an important role in the energy transition process, has an important impact on meeting the
energy needs of citizens affected by the injustice in energy distribution in a fair way (Ezer &
Aksiit, 2024). In addition, this approach emphasizes the rights and responsibilities of both the
individual and the society in terms of energy consumption, and emphasizes that energy
consumption is not only a right but also a responsibility, and therefore energy should not be
seen only as a material resource (Yalcinkaya, 2023).

Critical citizenship, which is based on the idea of critical questioning and democratic
coexistence of different communities, is an approach that expresses individuals’ critical
perspective on social issues and their defense of democratic values (Kara, 2023; Ontas et al.,
2020). Critical citizenship, developed by Johnson and Morris (2010) within the scope of the
principles of critical thinking and critical pedagogy, is addressed in four areas: knowledge,
skills, values and dispositions. Each domain consists of political, social, personal and action
dimensions. The political dimension includes opposing injustice and oppression; the social
dimension includes being in relationship with the identity and values of others; the personal
dimension includes self-worth; and the action dimension includes reflective thinking based on
knowledge (Doganay et al., 2012).

Ulukaya Oteles (2023) stated that multilingual citizenship, which was considered
important for multicultural societies half a century ago, has become important for all societies
today as a result of the blurring of borders, developments in mass media and transportation
systems. In addition, he states that there is a tendency towards multilingual citizenship in
order to manage the linguistic diversity that emerges within the same society as a result of
developments and to ensure that it can be used in the development of the country.

Scientific citizenship is a multidimensional concept that includes knowledge, skills,
values, attitudes and behaviors shaped by scientific thinking, which requires individuals to
actively participate not only in political processes but also in social life (Elci Oksiizoglu, 2023).
In this direction, it can be stated that citizens with a scientific citizenship approach can play an
active role in developing solutions to social problems by making decisions based on scientific
knowledge.

The concept of global citizenship is based on universal values and means respecting
diversity and pluralism, understanding, acting and relating to others and the environment
(United Nations Educational, Scientific and Cultural Organization [UNESCO], 2014). It is
stated that qualities such as social justice, equality, globalization, national identity and
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diversity, sustainable development, peace education and human rights are among the qualities
that global citizens should have (Cakmak & Aslan, 2023).

Ecological citizenship, which can be defined as defending the rights of nature to protect
ecological values, emphasizes taking individual environmental responsibility based on
interpersonal political relations (Bostanci & Yildirim, 2019). Kocoglu and Demir (2023) stated
that ecological citizenship comes from the concept of ecology and defined ecology as the field
that examines the relations of living things with each other, the interaction of living and non-
living things with the environment, and the connection with different disciplines based on
nature. They stated that ecological citizenship requires direct democratic participation.

The concept of digital citizenship, which emerged with the digitalization process,
started to emerge as a result of the transfer of the duties and responsibilities undertaken by
citizens to the digital environment as a result of the conditions brought by the developing
technology and the continuation of the personality of individuals in these environments
(Aldemir & Avsar, 2020). In addition, while this approach protects individuals against the
harms faced by the digital world, it also develops competence, qualifications and behavioral
patterns that will benefit from the benefits and opportunities offered by the digital world
(Coskun, 2023).

One of the common bonds of the European Union [EU], which is based on the
phenomenon of acting together to create a sense of unity in many areas such as art, politics,
economy, education, law and sports, is European Union citizenship (Kaya, 2023). European
Union citizenship, which is different from the classical definition of citizenship, is a secondary
citizenship and is a secondary status that is granted only to citizens of an EU member state and
provides the individual with rights independent from that state (Batir, 2017).

Constitutional citizenship points to the process of redefining political identity in
democratic societies based on the effort to keep differences alive in equality and peace, while
accepting social diversity as richness and aiming to make the understanding of equal
citizenship dominant (Ozulu & Kosecik, 2016). Constitutional citizenship, which opposes the
uniformization of religious, linguistic, racial and cultural differences in the constitution,
recognizes that all individuals bound by the constitution are equal before the law with their
rights and freedoms (Tangiilii & Baltan, 2023).

Multi/dual citizenship is when an individual is naturalized by two different states and
is bound by the laws of two different states (Unal, 2019). The granting of the right to dual/multi
citizenship is directly related to the political, economic and cultural interests of states, and for
the correct evaluation of this policy, not only foreigners but also their own citizens’ attitudes
towards requests to acquire the citizenship of another state should be taken into account
(Karademir, 2018).

In the research conducted within the scope of the life science course, various citizenship
approaches were discussed. The research aims to examine the learning outcomes of the 2024
Life Science Course Curriculum (1, 2 and 3. Grades), which was developed based on the Turkish
Century Education Model, in line with citizenship approaches. In this context, answers to the
following problems and sub-problems were sought in the research:
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1. Which citizenship approaches are included in the learning outcomes of the Life
Science Course Curriculum?

1.1. Which citizenship approaches are included in the first-grade learning outcomes of
the Life Science Course Curriculum?

1.2. Which citizenship approaches are included in the second-grade learning outcomes
of the Life Science Course Curriculum?

1.3. Which citizenship approaches are included in the third-grade learning outcomes of
the Life Science Course Curriculum?

Method

Research Design

This study, which aims to examine the learning outcomes in the 2024 Life Science
Course Curriculum in line with citizenship approaches, was conducted with a qualitative
research approach. Qualitative researches are researches that emphasize investigating and
understanding social phenomena within their environment and require in-depth and detailed
information (Yildirim, 2003). Since citizenship is considered as a social phenomenon and life
science course is considered as its environment, qualitative research approach was adopted in
this study. Sometimes the best way to understand the reality of a researched topic may be to
examine and analyze the texts produced (O’leary, 2017). In this direction, the study aimed to
examine the curriculum, which is a text produced about the life science course, and document
review method, one of the qualitative research designs, was used. Document review method is
a scientific method that includes the processes of accessing the sources that constitute the data
set of the research, reviewing and analyzing the sources (Ozkan, 2021). In this study, the life
science curriculum was accessed, reviewed and analyzed. Document analysis (Wach & Ward,
2013), a qualitative method used to analyze the written content of documents meticulously and
systematically, was used to examine the life science curriculum within the scope of citizenship
approaches.

Data Source

The data source of the study is the “Life Science Course Curriculum (1, 2 and 3. Grades)”
published in 2024.

Research Process

O’leary (2004) suggests that the document review process can be carried out in six

steps: “plan, gather, review, interrogate, reflect/refine and analyze data”. The research process
was conducted by following these steps.
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Figure 2.
Document Analysis Steps

Reflect/
Refine

In the first step of the research, the purpose of the research and the document in line
with this purpose were determined and planning was made. The document of the research is
the 2024 Life Science Course Curriculum, which is the last curriculum as of the current year.
The document does not require ethical permission as it is published by the MoNE for public
access. In the second step, the gather phase, the document was accessed and the authenticity
of the document was addressed. The curriculum, which constitutes the document of the study,
was accessed from the official web page of the Ministry of National Education Board of
Education. Therefore, it was accepted that the document was original. Then, the research
continued with the third, fourth and fifth steps of review, interrogate and reflect/refine. In
these steps, the validity and reliability of the document were checked, the document was read
repeatedly to explore its content and the study plan was improved. The last step was data
analysis. A closed approach was preferred in creating the categories to be used in data analysis.
The closed approach is the process of taking an existing category system in a certain field and
grouping the recording units accordingly (Bilgin, 2006). The categories of the study were
created as a result of the literature review. Simultaneous coding (Saldana, 2019), which refers
to the assignment of two or more codes to the same or consecutive passages of a text, was used
to analyze the data. The researcher analyzed the learning outcomes of the curriculum based on
citizenship approaches. She asked another researcher who specializes in social studies
education and has studies on citizenship education to repeat the analysis. Cohen’s kappa
coefficient was calculated to determine the agreement between the coding of the researcher
and the other researcher and this value was determined as .96. Document analysis was
conducted using the MAXQDA 24 program. Citizenship approaches forming the categories
were entered into the program’s code system. In this way, the learning outcomes of the
curriculum were associated with the categories. A sample visual for the coding is as follows.
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Finally, frequency values were determined and quantified. The data obtained as a result
of document analysis were presented with the help of visuals.

Ethical Permits of Research:
In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of

the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Since the research was conducted with publicly available documents, it does not require
ethics committee approval.
Findings

As a result of the examination of the life science course curriculum in line with
citizenship approaches, the citizenship approaches that were found to be included in the
learning outcomes in the first, second and third grades of the curriculum are presented in
Figure 3, Figure 4 and Figure 5, respectively.
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Figure 3.
Citizenship Approaches in the Learning Outcomes in the First Grade of the 2024 Life Science Course
Curriculum
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As seen in Figure 3, it has been determined that the learning outcomes of the 2024 Life
Science Curriculum for first grade include the following citizenship approaches: social
citizenship (6), national citizenship (5), scientific citizenship (3), ecological (environmental)
citizenship (4), critical citizenship (3), digital citizenship (2), cultural citizenship (1), active
(effective) citizenship (1), sustainable citizenship (1), and organizational citizenship (1).
However, it has been identified that the approaches of spatial citizenship, political citizenship,
economic (financial) citizenship, energy citizenship, Turkic world citizenship, European Union
citizenship, constitutional citizenship, global citizenship, multilingual citizenship, and
multi/dual citizenship are not included.
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Figure 4 shows that social citizenship (6), scientific citizenship (5), national citizenship
(3), ecological (environmental) citizenship (3), critical citizenship (3), spatial citizenship (3),
digital citizenship (2), cultural citizenship (2), active (effective) citizenship (2), political
citizenship (2), sustainable citizenship (1) and energy citizenship (1) are included in the second
grade learning outcomes of the 2024 Life Science Course Curriculum. On the other hand, it
was determined that organizational citizenship, economic (financial) citizenship, Turkic world
citizenship, European Union citizenship, constitutional citizenship, global -citizenship,
multilingual citizenship, multi/dual citizenship approaches were not included in the second-
grade learning outcomes.
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Figure 5.
Citizenship Approaches in the Learning Outcomes in the Third Grade of the 2024 Life Science Course
Curriculum
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When Figure 5 is examined, it is seen that in the learning outcomes of the 2024 Life
Science Course Curriculum in the third grade; social citizenship (7), scientific citizenship (4),
national citizenship (4), ecological (environmental) citizenship (4), digital citizenship (2),
cultural citizenship (2), active (effective) citizenship (2), spatial citizenship (2), sustainable
citizenship (1), critical citizenship (1), political citizenship (1), economic citizenship (1) and
constitutional citizenship (1). However, when the learning outcomes were examined, it was
determined that energy citizenship, Turkic world citizenship, European Union citizenship,
organizational citizenship, global citizenship, multilingual citizenship, multi/dual citizenship
approaches were not included.

Figure 6 shows the citizenship approaches in all learning outcomes of the 2024 Life
Science Course Curriculum.
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Figure 6.
Citizenship Approaches in the Learning Outcomes of the 2024 Life Science Course Curriculum

LIFE SCIENCE COURSE CURRICULUM (1, 2 AND 3. GRADES)
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According to Figure 6, in the 2024 Life Science Course Curriculum learning outcomes,

the following citizenship approaches are included: social citizenship (19), national citizenship
(12), scientific citizenship (12), ecological (environmental) citizenship (11), critical citizenship
(7), digital citizenship (6), cultural citizenship (5), active (effective) citizenship (5), spatial
citizenship (5), political citizenship (3), sustainable citizenship (3), organizational citizenship
(1), economic (financial) citizenship (1), energy citizenship (1), and constitutional citizenship
(1). However, when the learning outcomes are examined, it is determined that approaches such
as Turkic world citizenship, European Union citizenship, global citizenship, multilingual
citizenship, and multi/dual citizenship are not included.
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Discussion and Conclusion

In this study, in which the learning outcomes in the 2024 Life Science Course
Curriculum developed within the framework of the Tiirkiye Century Education Model were
examined within the scope of citizenship approaches, 92 statements related to citizenship
approaches were found in a total of 86 learning outcomes in the curriculum. Furthermore, it
has been determined that learning outcomes related to 15 of the 20 types of citizenship
approaches are expressed, while 5 approaches are not mentioned. Based on this, it can be said
that the majority of citizenship approaches are included in the life science curriculum. Raising
active citizens is one of the main objectives of life science course. The key motto of the current
century in relation to citizenship is to raise “self-sufficient citizens”, which means having
enough knowledge to be self-sufficient in almost every subject, from financial matters to health
issues, from politics to science (Birol, 2023). The Life Science Course Curriculum aims to raise
individuals who know themselves and their environment, live a healthy and safe life,
internalize the importance of family and the values of society, love the place where they live
and their country, are sensitive to their environment and nature, care about science and art,
are investigative, productive, have national consciousness and spiritual values (MoNE, 2024).
It can be stated that all these characteristics aimed to be achieved with the life science course
are the characteristics of a self-sufficient citizen. The fact that 15 of the types of citizenship
approaches are included in the learning outcomes of the curriculum may explain this situation.
The types of citizenship approaches that are not reached in the curriculum are Turkic world
citizenship, European Union citizenship, global citizenship, multilingual citizenship and
multi/dual citizenship. The fact that these citizenship approaches are not included in the
learning outcomes of the curriculum may be due to the fact that primary school students
interact more with their immediate environment due to their periodic characteristics. In a
study aiming to determine the needs for the 2018 primary school life science curriculum
according to teachers’ opinions, one of the needs stated for the curriculum is related to the
issue of being a global citizen (Armagan Erbil & Dogan, 2019). In this study, the fact that the
global citizenship approach was not found in the learning outcomes of the 2024 curriculum
shows that the need for global citizenship in the 2018 curriculum continues.

It was observed that the type of citizenship approach with the highest frequency of
inclusion in the learning outcomes of the curriculum was social citizenship. Social citizenship
is the type of citizenship that is most frequently included in the learning outcomes both across
the curriculum and on the basis of grade levels. This can be explained by the fact that social
citizenship (Tore, 2017), which includes active participation in social processes, sense of
belonging, participation and social commitment, has an important place in the life science
course, which has the function of supporting students’ adaptation to their social environment.
Throughout the curriculum, national citizenship ranks second among the citizenship
approaches included in the learning outcomes. Life science course is a course that provides
individuals with the characteristics of being a good person, then a national citizen and finally
a world citizen (Tay, 2017). It can be said that the social citizenship approach, which is most
frequently included in the life science curriculum, contributes to raising good people, and the
national citizenship approach, which follows it, contributes to raising national citizens. Most
of the learning outcomes related to the national citizenship approach were found in the
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learning domain of The Place I Live and My Country. The fact that national citizenship
approach is frequently included in the learning area of The Place I Live and My Country may
be related to the fact that national citizenship means being a citizen of a country. One of the
most common approaches to citizenship in the life science course curriculum is scientific
citizenship. In a study, the values in the life science curriculum between 1926 and 2018 were
examined, and as a result of the examination, it was concluded that scientificness value were
among the least common values in the curriculum and were included in only three curriculums
(Askan et al., 2022). In this study, as a result of the examination of the learning outcomes of
the 2024 life science curriculum within the scope of citizenship approaches, the scientific
citizenship approach was found in 12 places. This difference between the results of the studies
may be due to the learning area “Science, Technology and Art”, which was not included in the
previous curriculums and was added to the 2024 curriculum. One of the reasons for the
frequent inclusion of the scientific citizenship approach in the 2024 curriculum can be
explained by the fact that the curriculum prepared within the framework of the Tiirkiye
Century Education Model is skill-based. As a matter of fact, information gathering is among
the conceptual skills included in the curriculum.

In a study examining the 2018 life science curriculum within the scope of ecological
literacy, environmental education and sustainable development-oriented education approach,
17 environment-themed acquisitions were identified among 148 acquisitions in the curriculum
(Diindar & Kizik, 2022). In this study, in which the learning outcomes in the 2024 life science
curriculum were examined within the scope of citizenship approaches, 11 ecological
(environmental) citizenship, 3 sustainable citizenship and 1 energy citizenship statements
were found among 86 learning outcomes. Although the number of learning outcomes in the
2024 curriculum is lower than the number of outcomes in the 2018 curriculum, the number of
outcomes/learning outcomes related to environment and sustainability in the two curriculum
are close to each other. The reason for this may be that the expression “sustainable
environmental awareness”, which is not included in the 2018 curriculum, is included in the
specific objectives of the 2024 curriculum.

In terms of grade levels, 27 citizenship approach statements were found in the first
grade learning outcomes, 33 in the second grade learning outcomes and 32 in the third grade
learning outcomes. At the same time, social citizenship, scientific citizenship, national
citizenship and ecological (environmental) citizenship approaches are in the top four according
to the frequency of inclusion in learning outcomes both across the curriculum and at all grade
levels. Thus, it is seen that the most common citizenship approaches in the curriculum and
grade levels are the same. From this point of view, it can be said that the learning outcomes
focusing on raising effective citizens in the curriculum show a balanced distribution according
to the grade levels. In addition, it can be said that the social citizenship, scientific citizenship,
national citizenship and ecological (environmental) citizenship approaches expressed in the
learning outcomes of the curriculum are appropriate for the purpose of the life science course.

106



International Journal of Life Science and Social Studies Education (IJLSSSE), 2024, 2(1), 91-121

Recommendations

Based on the results obtained in the research, the following recommendations can be
made:

The study was limited to the examination of the 2024 life science course curriculum
within the scope of citizenship approaches. In future research, the curriculum of human rights,
citizenship and democracy, social studies, Revolution History of the Tiirkiye Republic and
Kemalism courses, which are the other courses in which citizenship education is carried out,
can also be examined. By examining more than one curriculum of the courses together, the
change in citizenship approaches can be investigated.

This study examines the citizenship approaches in the learning outcomes of the life
science course curriculum, which aims to raise effective citizens. In addition, citizenship
approaches in different teaching materials of other courses with similar objectives can also be
addressed in this context.

In the study, it was observed that the learning outcomes of the life science course
curriculum did not include European Union citizenship, global citizenship, multilingual
citizenship and multi/dual citizenship approaches. Since raising universal citizens is one of the
main objectives of this course, approaches related to universal citizenship can be included in
future curriculums.

In the learning outcomes of the life science course curriculum, it has been determined
that there is no statement about Turkic world citizenship. Since the aim of the life science
course is to provide citizens with the necessary knowledge, skills, behaviors and habits, it is
recommended that the goal of acting jointly in the context of education in the Turkic geography
be included in the curriculum.
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Ozet

Vatandaghik bireyin kimlik, aidiyet, haklar ve sorumluluklar araciligiyla toplumun parcgas1 haline
gelmesini saglayan bir statiidiir. icinde bulunulan yiizyilda vatandaslik cok yonlii bir kavram haline
gelmis ve ulusaldan evrensele genis bir perspektifte ele alinmaya baglanmigtir. Ulusal ve kiiresel 6lcekte
ihtiyac duyulan nitelikli vatandas yetistirme siirecinde egitimin roliiniin belirgin sekilde 6nemli oldugu
soylenebilir. Nitekim her devlet devamliligini saglamak ve bireylerini vatandaghk becerileriyle
donatmak icin vatandashk egitim programlarimi olusturmaktadir. Tiirkiye’de bu derslerden ilkini
ilkogretimin ilk ii¢ sinifinda c¢ocuklar1 hayatla tamstirmak ve onlarin etkin vatandaglar olarak
yetismelerini saglamak amaciyla okutulan hayat bilgisi dersi olusturmaktadir. Bu cercevede
aragtirmanin amaci 2024 hayat bilgisi dersi 6gretim programinda yer alan 06grenme c¢iktilarinin
vatandaghk yaklasimlar1 kapsaminda incelenmesidir. Arastirma nitel arastirma desenlerinden
dokiiman inceleme ile yiiriitiilmiistiir. Calismanin veri kaynagi 2024 hayat bilgisi dersi 6gretim
programidir. Programdan elde edilen veriler dokiiman analizi ile analiz edilmigtir. Aragtirmada hayat
bilgisi 6gretim programinin 6grenme ciktilarinda en ¢ok yer alan vatandaglik yaklagimlarinin sosyal
vatandaglik, ulusal vatandashk ve bilimsel vatandashik oldugu, Tiirk diinyas1 vatandashgi, Avrupa
Birligi vatandaghg, kiiresel vatandaslik, ¢ok dilli vatandaslik ve ¢ok/cifte vatandaslik yaklagimlarinin
ise hic yer almadig1 bulgulanmustir. Ozellikle evrensel vatandaslar yetistirmek hayat bilgisi dersinin
amaclarindan biri oldugundan sonraki programlarin Ogrenme ciktilarinda kiiresel vatandaglik
yaklagimina yer verilmesi onerilebilir.

Anahtar Kelimeler: Hayat bilgisi dersi, 6gretim programi, vatandaslik yaklagimlari.

Giris

Vatandaslik, devlet sinirlar1 icinde veya disinda belirli ortak degerlere sahip bireylerin
toplumun iiyesi olarak statiisiinii tanimlayan ve bu baglamda siirekli tartisilan bir kavramdir.
Bireyin devlet ile olan siyasi ve hukuki iligkisine vurgu yapan vatandaslik, zamana ve mekana
gore degiserek siirekli gelisen dinamik bir olgudur (Unal, 2019). Ayrica vatandashk kavramina
iliskin temel yaklagsimi ortaya koyan 6nemli isimlerden biri olan Marshall (1950), vatandashgin
bireyin kimlik, aidiyet, statii, haklar ve sorumluluklar araciligiyla toplumun parcas: haline
gelmesini sagladigini belirtmistir (akt. Seker & Giil, 2023). Marshall'in vatandaslik kavramina
iliskin yaklasimi, bireyin egitim yoluyla toplumsallagmasini ve toplumsal yapiyla etkilesimini
vurgulamaktadir.

Egitim, bireylere cesitli bilgi ve beceriler kazandirarak bireylerin sosyal, politik,
kiiltiirel, ekonomik yetkinlikler edinmelerini ve toplumun iiyesi olmalarin1 hedeflemektedir.
Belirtilen yetkinliklerin edinilmesi neticesinde birey vatandas kimligi kazanacaktir. Bircok
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yetkinligi kazanmis birey, vatandas kimligine sahip oldugunda devletin vatandaslarina yonelik
yaklasimini, haklarini ve sorumluluklarim1 daha iyi kavrayacaktir. Bu baglamda, toplumun
ihtiya¢ duydugu nitelikli vatandas yetistirme siirecinde egitimin roliiniin belirgin sekilde
onemli oldugu soOylenebilir. Nitekim egitimin temel hedefi iilkeye ve diinyaya faydah
vatandaglar yetistirmektir (Kan, 2009). Her devlet kendi devamliligim1 saglamak amaciyla
vatandaghk egitimine yonelik programlar gelistirmektedir ve Tiirkiye’de vatandashk egitim
programini hayat bilgisi, sosyal bilgiler, insan haklari, yurttaglik ve demokrasi, tarih, Tiirkiye
Cumbhuriyeti inkilap tarihi ve Atatiirkciiliik ve cografya gibi dersler olusturmaktadir (Tay,
2017). Bu derslerden ilki, ilkogretimin ilk {i¢ sinifinda ¢ocuklar: hayatla tanistirmak ve onlarin
etkin vatandaglar olarak yetismelerini saglamak amaciyla okutulan hayat bilgisi dersidir.

Vatandaslik egitiminin ilk asamasini olusturan hayat bilgisi dersi, bir¢ok derse temel
olusturmakla birlikte ilkdgretimin birinci, ikinci ve tli¢lincii simiflarinda okutulmakta ve
kapsamina dogal, toplumsal, sanatsal cagdas diisiince ve degerleri almaktadir (Dag, 2020;
Sonmez, 2016). Bu ders, iyi insan ve iyi vatandas olma, cevreye uyum saglama gibi temel
davramglar1 edindirmeyi hedeflerken kazandirilacak birgok bilgi, beceri ve degerin yani sira
vatandaslhkla ilgili bilgi, beceri ve degerleri de sunmalidir (Narin, 2007). Nitekim hayat bilgisi
dersi ile bireye vatandas olma niteliklerini kazandirmak amacglanmakta ve bu siirec planl ve
programl bir sekilde cocugun ozelliklerine uygun olarak hazirlanmaktadir (Coban, 2023).

Yapilan literatiir taramas1 sonucunda bu ¢alisma kapsaminda Sekil 1’de yer verilen
vatandashk yaklasimlar1 degerlendirilecektir.
Sekil 1.
Vatandashk Yaklasimlar:

Ulusal  Tiirk Diinyas:

AKUE Vatandaghk Vatandaghg:

Sosyal ,
Vatandaghk Vat%sg’(?ag,lk
Anayasal _ Politik
Vatanydag»hk _______ P | Vatag‘ll él§hk
Avrupa Birligi N "4 ) |
g Orgiitse
Vatandashg Vata%ldagzhk
Dijital / \ Meka
ekansal
Vatandaghk E :ATAN]:?/ISLIK E Vatandagﬁlk
Ekolojik (Cevresel) ' ! Ekonomik
Vatandaslik (Finansal)
Kiirese Vatandaslk
Vatandashk 5 W&o L Siirdiirglebilir
Bilimsel K,,]‘t’f‘ta]“ ash
tltiire
Vatandaghk - Vatandasitk
Cok Dilli Enerji
Vatandaghk . Vatandashg

k/Ci El |
Vg?an/%g ?k Vataﬁégﬁlk

Hayat bilgisi dersi kapsaminda yiiriitiilen arastirmada, cesitli vatandashk yaklasimlar:
ele alinmigtir. Aragtirma Tiirkiye Yiizyili Maarif Modeli temel alinarak gelistirilen 2024 Hayat
Bilgisi Dersi Ogretim Programrnin (1, 2 ve 3. Smiflar) 6grenme ciktilarmm vatandaghk
yaklasimlar1 dogrultusunda incelemeyi amaclamaktadir. Bu kapsamda arastirmada asagida
yer alan problem ve alt problemlerine yanit aranmistir:
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1. Hayat Bilgisi Dersi Ogretim Programi’nin 6grenme ciktilarinda hangi vatandashk
yaklagimlar1 yer almaktadir?

1.1. Hayat Bilgisi Dersi Ogretim Programi'mn birinci sinif 6grenme ciktilarinda hangi
vatandaslik yaklagimlar: yer almaktadir?

1.2. Hayat Bilgisi Dersi Ogretim Programi’nin ikinci smif 6grenme ciktilarinda hangi
vatandaslik yaklasimlar: yer almaktadir?

1.3. Hayat Bilgisi Dersi Ogretim Programinin iiciincii simf 6grenme ciktilarinda hangi
vatandaslk yaklagimlar: yer almaktadir?

Yontem

Bu calismada nitel arastirma desenlerinden dokiiman inceleme yontemi kullanilmistir.
Hayat bilgisi O6gretim programinin vatandaghk yaklasimlar1 kapsaminda incelenmesinde
belgelerin yazili igeriklerinin titizlikle ve sistematik olarak analiz edilmesinde kullanilan nitel
bir yontem olan dokiiman analizinden (Wach & Ward, 2013) yararlanilmistir.

Arastirmanin Veri Kaynag

Arastirmanin veri kaynagim1 2024 yilinda yayimlanan “Hayat Bilgisi Dersi Ogretim
Programu (1, 2 ve 3. Siniflar)” olusturmaktadir.

Arastirma Siireci

O’leary (2004), dokiiman inceleme siirecinin “planlama, toplama, gézden gecirme,

sorgulama, diislin/iyilestir ve veri analizi” olmak {izere alt1 adimda gerceklestirilebilecegini 6ne
siirmektedir. Arastirma siireci bu adimlar takip edilerek yiiriitiilmiistiir.

Sekil 2.
Dokiiman Analizi Adimlar

[T | O 2 RPN 3 [SITEEEN . S

Aragtirmanin birinci adimda arastirmanin amaci ve bu amac dogrultusunda dokiimani

Diisiin/
iyilestir

belirlenerek planlama yapilmistir. Arastirmanin dokiimani i¢inde bulunulan yil itibariyle son
ogretim programi olan 2024 Hayat Bilgisi Dersi Ogretim Programr’dir. ikinci adim olan
toplama asamasinda dokiimana ulasilmis ve dokiimanin orijinalligi konusu ele alinmigtir.
Aragtirmanin dokiimanin olusturan 6gretim programima MEB Talim ve Terbiye Kurulu'nun
resmi genel ag sayfasindan ulagilmistir. Bu nedenle dokiimanin orijinal oldugu kabul
edilmistir. Ardindan gozden gecirme, sorgulama ve diisiin/iyilestir seklindeki iiciinci,
dordiincii ve besinci adimlar ile arastirmaya devam edilmistir. Bu adimlarda dokiimanin
gecerligi ve giivenirligi kontrol edilmis, icerigini kesfetmek amaciyla dokiiman tekrar tekrar
okunmus ve calisma planinda iyilestirmeye gidilmistir. Veri analizinde kullanilacak
kategorilerin olusturulmasinda kapal1 yaklasim tercih edilmistir. Verilerin analizinde iki ya da
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daha fazla kodun bir metnin ayni ya da ardisik pasajlarina atanmasini ifade eden eszamanh
kodlama (Saldana, 2019) kullanilmistir.

Arastirmanin Etik izinleri:

Bu ¢alismada “Yiiksekogretim Kurumlar Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bagligi altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Aragtirma, kamuya acik dokiimanlarla gerceklestirildigi icin etik kurul onayi
gerektirmemektedir.

Bulgular

Hayat bilgisi dersi Ogretim programimin vatandashk yaklagimlari dogrultusunda
incelenmesiyle programin birinci, ikinci ve liciincti siiflarindaki 6grenme ciktilarinda yer
aldig1 tespit edilen vatandashk yaklagimlar: sirasiyla Sekil 3, Sekil 4 ve Sekil 5’te sunulmustur.
Sekil 3.

2024 Hayat Bilgisi Dersi Ogretim Program Birinci Stmif Ogrenme Ciktilarinda Yer Alan Vatandashk
Yaklasimlar

HAYAT BiLGiSi DERST OGRETIM PROGRAMI (1. SINIFLAR)
TURKIYE YUZYILI MAARIF MODELI

2024
Sosyal Mekinsal
. Vatandashk Vatandashk
(6) )
— —

Ulusal Politik (Siyasi)
. Vatandashk Vatandashk

(5) (0)
_—- ﬁ
o—a——o
Ekolojik (Cevresel) Ekonomik (Finansal)
. Vatandashk . Vatandashk
) )
o——at——0
Bilimsel Enerji
. Vatandashk Vatandashi
(3) 0)
o—l
Elestirel Tiirk Diinyas:
. Vatandashk . Vatandash
3) )
— —
—1 o
Dijital Avrupa Birligi (AB)
. Vatandashk . Vatandaghgn
) )

ﬁ

|

Kiiltiirel o——a—0

Vatandashk Anayasal
[§8) Vatandashk

(0 i
Aktif (Etkin) Kiiresel

Vatandashk

. Vatandashk .
(1)
Siirdiiriilebilir Cok Dilli
Vatandashk Vatandashk
1)

|

Cok/Cifte
Vatandashk
(U}

—

Orgiitsel
. Vatandashk
(8)]
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Sekil 3'te goriildiigii iizere 2024 Hayat Bilgisi Dersi Ogretim Programi'mmn birinci
siniflarda yer alan 6grenme ciktilarinda vatandaslik yaklagimlarindan; sosyal vatandaslik (6),
ulusal vatandashk (5), bilimsel vatandaslik (3), ekolojik (cevresel) vatandashk (4), elestirel
vatandashk (3), dijital vatandaglik (2), kiiltiirel vatandashk (1), aktif (etkin) vatandashk (1),
siirdiiriilebilir vatandasghk (1), orgiitsel vatandashk (1) tiirlerinin bulundugu tespit edilmis
ancak mekéansal vatandashik, politik vatandaglik, ekonomik (finansal) vatandaslik, enerji
vatandaghgi, Tiirk diinyas1 vatandashgi, Avrupa Birligi vatandasligl, anayasal vatandaslik,
kiiresel vatandaghk, cok dilli vatandaslik, ¢ok/cifte vatandashk yaklagimlarinin bulunmadig:
belirlenmistir.

Sekil 4.

2024 Hayat Bilgisi Dersi Ogretim Programu Ikinci Stmf Ogrenme Ciktilarinda Yer Alan Vatandashk
Yaklasimlar

HAYAT BILGISi DERSI OGRETIM PROGRAMI (2. SINIFLAR)
TURKIYE YUZYILI MAARIF MODELI

2024
1 Sosyal 1 1 Siirdiiriilebilir
Vatandashk Vatandashk
6) (1)
Bilimsel \r’atb::::(!]lgi‘h‘l
2 Vatandashk 12 ShE
(1)
(5)
o—t+—0 -
Ulusal Orgiitsel
3 Vatandashk 1 3 Vatandaghk
)
(3)
o—t——0
Ekolojik (Cevresel) Ekonomik (Finansal
4 Vatandashk 14 ° \f’,:l.;nfgd:l:;c s
(3) ()
o—-1 o
Elestirel Tiirk Diinyas1
5 Vatandashk 15 Vatandashg
(3) 0)
o—t—o0
Mekansal Avrupa Birligiv(AB)
6 Vatandashk 16 Vatandasghg
3) 0)
Dijital ° ° Ana
Sty yasal
7 Vatandashk 17 Vatandaslik
(2) 0)
Kiiltiirel Kiiresel
Vatandashk Vatandashk
8 (2 18 0)
o—1—o
Aktif (Etkin) Cok Dilli
9 Vatandashk 19 Vatandashk
(2) (0)
o—+1 o
Politik (Siyasi) Cok/Cifte
10 Vatandashk 20 Vatandashk
(2) (0)
o—-o»1 o
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Sekil 4, 2024 Hayat Bilgisi Dersi Ogretim Programu ikinci simf 6grenme ciktilarinda
vatandaghk yaklasimlarindan; sosyal vatandashk (6), bilimsel vatandashk (5), ulusal
vatandashk (3), ekolojik (cevresel) vatandashk (3), elestirel vatandashk (3), mekansal
vatandashk (3), dijital vatandaghk (2), kiiltiirel vatandaslhk (2), aktif (etkin) vatandashk (2),
politik (siyasi) vatandaglik (2), siirdiiriilebilir vatandaglik (1) ve enerji vatandashginin (1) yer
aldigim gostermektedir. Bununla birlikte ikinci smif oOgrenme ciktilarinda oOrgiitsel
vatandaghk, ekonomik (finansal) vatandashk, Tiirk diinyasi vatandashg, Avrupa Birligi
vatandashgl, anayasal vatandashk, kiiresel vatandaslik, cok dilli vatandashk, cok/cifte
vatandashk yaklasimlarina yer verilmedigi belirlenmistir.

Sekil 5.

2024 Hayat Bilgisi Dersi Ogretim Program Uciincii Simif Ogrenme Ciktilarinda Yer Alan Vatandashk
Yaklasimlar

HAYAT BiLGiSi DERSTI OGRETIiM PROGRAMI (3. SINIFLAR)
TURKIYE YUZYILI MAARIF MODELI

2024
Sosyal Politik (Siyasi)
1 Vatandashk 1 1 Vatandashk
(7) 1)
Bilimsel Ekonomik (Finansal)
2 Vatandashk 1 2 Vatandashk
@ (1)
Ulusal Anayasal
3 Vatandashk 13 Vatandaghk
@ (&)
o—t—o
Ekolojik (Cevresel) Enerji
4 Vatandashk 14 Vatandashg
) ()
o—t——-0
Dijital Tiirk Diinyas1
5 Vatandashk 1 5 Vatandashg
2)
Kiiltiirel Avrupa Birligi (AB)
6 Vatandashk 1 6 Vatandashg
@) (0)
Aktif (Etkin) Orgiitsel
Aktif (Etkin "guise.
7 Vatandashk 17 Vatandashk
) (0)
o—t .
Mekansal IKurese‘] i
8 Vatandashk 18 Vatandashk
2 (0)
o—t—o—o
Siirdiiriilebilir Cok Dilli
9 Vatandashk 1 9 Vatandashk
1) 0)
o——1—o
Elestirel Cok/Cifte
10 Vatandashk 20 Vatandaghk
(n 0)
o—l0
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Sekil 5 incelendiginde 2024 Hayat Bilgisi Dersi Ogretim Programi’nin iiciincii simifta
yer alan 6grenme c¢iktilarinda vatandashk yaklasimlarindan; sosyal vatandashk (7), bilimsel
vatandaslhk (4), ulusal vatandaslik (4), ekolojik/¢evresel vatandaslik (4), dijital vatandaslik (2),
kiiltiirel vatandaglik (2), aktif (etkin) vatandaslik (2), mekansal vatandaslik (2), stirdiiriilebilir
vatandashk (1), elestirel vatandaslhk (1), politik (siyasi) vatandashk (1), ekonomik (finansal)
vatandashk (1) ve anayasal vatandashga (1) rastlamldigi goriilmektedir. Ancak Ogrenme
ciktilar1 incelendiginde enerji vatandashgi, Tiirk diinyas1 vatandashgi, Avrupa Birligi
vatandashgi, orgiitsel vatandashk, kiiresel vatandaslik, cok dilli vatandashk, cok/cifte

vatandashk yaklasimlariin yer almadigi belirlenmistir.

2024 Hayat Bilgisi Dersi Ogretim Programi'mmn tiim égrenme ciktilarinda yer alan
vatandashk yaklagimlar: Sekil 6’da yer almaktadir.

Sekil 6.
2024 Hayat Bilgisi Dersi Ogretim Programi OJrenme Ciktilarinda Yer Alan Vatandashk Yaklasimlar

HAYAT BiLGiSi DERSI OGRETIM PROGRAMI (1, 2 VE 3. SINIFLAR)
TURKIYE YUZYILI MAARIF MODELI

2024
Sosyal Siirdiiriilebilir
Vatandashk Vatandashk
(19) (3)
o— e
Ulusal Orgiitsel
Vatandashk Vatandashk
(12) (1)
o—t0
Bilimsel Ekonomik (Finansal)
. Vatandashk . Vatandashk
(12)
———+—o
Ekolojik (Cevresel) Enerji
. Vatandashk . Vatand as]l g1
(1)
o—t—0
Elestirel Anayasal
. Vatandashk Vata ndashk
7)
O—t——0
Dijital Tiirk Diinyasi
. Vatandashk . Vatandashg
(6) )
Kiiltiirel o——t—0
Avrupa Birligi (AB)
. Watandashi J . Velxnloatih
——t————0
Aktif (Etkin) Kiiresel
. Vatandashk - Vatandaghk
(5) 0)
Pa—
Mekiinsal Cok Dilli
. Vatandashk Vatandashk
(5) ()}
o—1
Politik (Siyasi) V‘;‘t‘;': ﬁ;ﬁ;k
Vatandashk %
®) £
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Sekil 6’'ya gore 2024 Hayat Bilgisi Dersi Ogretim Programi 6grenme ciktilarmda
vatandashk yaklagimlarindan; sosyal vatandaslhik (19), ulusal vatandaghk (12), bilimsel
vatandashk (12), ekolojik (cevresel) vatandashk (11), elestirel vatandashk (7), dijital
vatandashik (6), kiiltiirel vatandaslik (5), aktif (etkin) vatandaslik (5), mekansal vatandaslik (5),
politik vatandashk (3), siirdiiriilebilir vatandashk (3), orgiitsel vatandashk (1) ekonomik
(finansal) vatandaslhk (1), enerji vatandashg: (1) ve anayasal vatandashk (1) yer almaktadir.
Ancak 6grenme ciktilar incelendiginde Tiirk diinyas1 vatandashgi, Avrupa Birligi vatandashg;,
kiiresel vatandaslik, cok dilli vatandaslik ve ¢cok/cifte vatandasglik yaklasimlarinin yer almadig:
belirlenmistir.

Tartisma ve Sonuc

Tiirkiye Yiizyilh Maarif Modeli cergevesinde gelistirilen 2024 Hayat Bilgisi Dersi
Ogretim Programi'nda yer alan 6grenme ciktilarinin vatandashk yaklasimlar1 kapsaminda
incelendigi bu arastirmada, 6gretim programinda yer alan toplam 86 Ogrenme ciktisinda
vatandaghk yaklagimlar ile ilgili 92 ifadeye rastlanmistir. Bununla birlikte, 20 vatandaghk
yaklagimi tiiriinden 15 yaklasim ile iligkili 6grenme ¢iktisinin ifade edildigi belirlenmis, 5
yaklasimin ise ifade edilmedigi tespit edilmistir. Buradan hareketle hayat bilgisi 6gretim
programinda vatandashik yaklasimlarindan biiylik ¢ogunluguna yer verildigini soylemek
miimkiindiir. Programda ulasilamayan vatandashk yaklagimlar1 Tiirk diinyas1 vatandashgi,
Avrupa Birligi vatandashgi, kiiresel vatandashk, cok dilli vatandashk ve c¢ok/cifte
vatandaghktir. Bu vatandaghk yaklasimlarina programin 6grenme ¢iktilarinda yer
verilmemesi, ilkokul 6grencilerinin donemsel oOzellikleri geregi daha cok yakin cevresiyle
etkilesim halinde olmasindan kaynaklaniyor olabilir. Nitekim, hayat bilgisi dersi yakindan
uzaga ilkesi ile yiiriitiilmektedir. Ogretmen goriislerine gére 2018 ilkokul hayat bilgisi dersi
ogretim programina yonelik ihtiyaclari belirlemeyi amaclayan bir calismada, programa yonelik
belirtilen ihtiyaclardan biri kiiresel vatandas olma konusuyla ilgilidir (Armagan Erbil & Dogan,
2019). Bu calismada da 2024 6gretim programinin 6grenme ciktilarinda kiiresel vatandashk
yaklagimina rastlanmamis olmasi, 2018 programindaki kiiresel vatandas olma ihtiyacinin
devam ettigini gostermektedir.

Programin o6grenme ciktilarinda yer alma sikhig1 en fazla olan vatandaghk yaklagimi
tlirlinlin sosyal vatandaghk oldugu goriilmiistiir. Sosyal vatandaslik hem program genelinde
hem de simif diizeyleri bazinda 6grenme ¢iktilarinda en ¢ok yer alan vatandashik tiiriidiir. Bu
durum, toplumsal siireclere aktif katihmi, aidiyet duygusunu, katilma ve sosyal baghlik gibi
duygular1 kapsayan sosyal vatandasligin (Tore, 2017), 6grencilerin sosyal ¢cevrelerine uyumunu
destekleme islevine sahip hayat bilgisi dersinde 6nemli bir yerinin olmasiyla aciklanabilir.
Program genelinde, 6grenme ciktilarinda yer alan vatandaglik tiirleri arasinda ikinci sirada
ulusal vatandasglik gelmektedir. Hayat bilgisi dersi bireye oncelikle iyi insan, ardindan ulusal
vatandas ve nihayet bir diinya vatandasi1 olma 6zellikleri kazandiran bir derstir (Tay, 2017).
Hayat bilgisi 6gretim programinda en sik yer alan sosyal vatandaslik yaklasiminin iyi insan
yetistirmeye, ardindan gelen ulusal vatandaglik yaklasiminin ise ulusal vatandas yetistirmeye
katki sagladig1 soylenebilir.

Sif diizeyleri bazinda bakildiginda birinci siniftaki 6grenme c¢iktilarinda 27, ikinei
siniftaki 6grenme ciktilarinda 33 ve {iciincli siiftaki 6grenme ciktilarinda 32 vatandasghk
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yaklagimi ifadesine ulasilmistir. Aym1 zamanda hem program genelinde hem de tiim smif
diizeylerinde 6grenme ciktilarinda yer alma sikligina gore ilk dort sirada sosyal vatandaslik,
bilimsel vatandaslhik, ulusal vatandashk ve ekolojik (gevresel) vatandashk yaklagimlar
bulunmaktadir. Boylelikle 6gretim programinda ve simif diizeylerinde en cok yer alan
vatandaghk yaklagimlarinin aymi oldugu goriilmektedir. Buradan hareketle 06gretim
programinda etkin vatandas yetistirmeye odaklanan 6grenme ciktilarimin simif diizeylerine
gore dengeli dagihim gosterdigi soylenebilir. Ayrica 6gretim programi 6grenme ciktilarinda
ifade edilen sosyal vatandaghk, bilimsel vatandaslhk, ulusal vatandaslik ve ekolojik (¢evresel)
vatandaslik yaklasimlarinin hayat bilgisi dersinin amacina uygun oldugu sdylenebilir.

Oneriler
Aragtirmada elde edilen sonuclardan hareketle su 6nerilerde bulunulabilir:

Calisma 2024 hayat bilgisi dersi ogretim programinin vatandashk yaklasimlar:
kapsaminda incelenmesi ile siirli tutulmustur. Yapilacak arastirmalarda vatandashk
egitiminin gerceklestirildigi diger dersler olan insan haklari, vatandaslik ve demokrasi, sosyal
bilgiler, T.C. Inkilap Tarihi ve Atatiirkgiiliik derslerinin 6gretim programlari da ele alinabilir.
Derslere ait birden fazla ogretim program birlikte incelenerek vatandaghk yaklagimlar:
konusundaki degisimi arastirilabilir.

Bu calisma, etkili vatandas yetistirmeyi hedefleyen hayat bilgisi dersi ogretim
programinin 6grenme ciktilarinda yer alan vatandasghk yaklasimlarini incelemektedir. Ayrica,
benzer hedeflere sahip diger derslerin farkli 6gretim materyallerinde yer alan vatandaghk
yaklasimlar1 da bu baglamda ele alinabilir.

Aragtirmada hayat bilgisi dersi 6gretim programinin 6grenme ¢iktilarinda Avrupa
Birligi vatandaghgi, kiiresel vatandashik, c¢ok dilli vatandagshk ve cok/cifte vatandashk
yaklagimlarina yer verilmedigi goriilmiistiir. Evrensel vatandaglar yetistirmek bu dersin temel
amaclarindan biri oldugundan sonraki programlarda evrensel vatandaslhkla ilgili yaklagimlara
yer verilebilir.

Hayat bilgisi dersi Ogretim programinin 6grenme ciktilarinda, Tirk diinyas:
vatandashgina yonelik bir ifadenin yer almadig tespit edilmistir. Hayat bilgisi dersinin amaci,
vatandasa gerekli bilgi, beceri, davranis ve aligkanliklar1 kazandirmak olduguna gore, Tiirk
cografyasindaki egitim baglaminda ortak hareket etme hedefinin programa dahil edilmesi
onerilmektedir.
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