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Letter from the Editor

Dear Readers,

The main purpose of life science and social studies courses is described as raising
effective citizens. The issue of raising effective citizens concerns yesterday, today
and tomorrow. It does not seem possible to understand and make sense of today
without analyzing yesterday and drawing the necessary lessons. Since staying in the
present would mean risking to stay in the past, it is necessary to build tomorrow
from today. The age we live in is called the anthropocene by geologists. This age is
initiated with the industrial revolution. The Anthropocene is the state of the world
being enslaved by humans. In other words, it is the process in which human
activities disrupt, hinder, and even lead to the destruction of the natural course of
nature. This means that the current age has emerged with human influence.
Industrialization and technology, which have influenced today's world, affect
human life and living spaces in many dimensions. Primarily migrations from
villages to cities, the widespread use of technology, the emergence of new
professions, and the changing understanding of freedom, as well as situations such
as the diversification of people's intellectual world and the attempt to meet
unlimited desires with limited resources, have affected and continue to affect
human life and its living spaces. All this raises questions about how effective
citizens should be raised or what qualities they should possess.

In this issue, the International Journal of Life Science and Social Studies Education
(IJLSSSE) includes studies on the use of games and cartoons in life science courses,
the examination of the life science curriculum and Ancient Greek Tragedies in the
context of citizenship, and studies that address information and communication
technologies as well as digital literacy. In this context, IJLSSSE included discourses
on yesterday, today and tomorrow.

I would like to thank the valuable authors who submitted their works to Volume 2,
the academicians who meticulously evaluated these works, and Res. Asst. Eylem
COBAN and Res. Asst. Esra Nihlenur SEN who embraced the journal as their own.

I hope that IJLSSSE will contribute especially to the field of life sciences and social
studies education.

Prof. Dr. Bayram TAY
Editor
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Abstract

In this study, it was aimed to examine the relationship between social studies teacher candidates’
attitudes towards information and communication technologies and their digital literacy. The
population of the study consists of teacher candidates studying at the faculty of education in a state
university in the 2024-2025 academic year. The sample of the study consisted of a total of 112 social
studies teacher candidates studying in the grades 1, 2, 3 and 4 determined by convenience sampling
method. In the research, data were obtained using the “Information and Communication
Technologies (ICT) Attitude Scale” and “Digital Literacy Scale”. In the analysis of the data,
independent samples t-test was used to determine whether the scale scores showed significant
differences according to gender and internet usage time, and one-way ANOVA was used to determine
whether the scale scores showed significant differences according to the grade level of education and
level of interest in technology. Pearson correlation analysis was used to determine whether there was
a significant relationship between scale scores. It was determined that there was a significant, positive
and high level relationship between social studies teacher candidates’ attitudes towards information
and communication technologies and their digital literacy levels. In the faculties of education, elective
courses for the development of ICT and digital literacy for prospective social studies teachers can be
added to the program. The content of the courses and the materials used in the courses can be
enriched in terms of ICT, digital materials and web 2.0 tools can be used more.

Keywords: Digital literacy, information and communication technologies, social studies.

Introduction

Today’s world is a world where rapid technological developments and digitalization are
the dominant features and we are intertwined with existing technologies in every aspect of
daily life. In fact, in the 21st century, digital platforms and computer technologies are used in
many areas from citizenship to education, from banking transactions to shopping, from social
life to personal development. In addition to these, we can say that work and school life have
also become sustainable remotely thanks to computer technologies and the Internet, and that
we have gone beyond being confined within four walls. In order to adapt to the developments
in our age, it is necessary to have information and communication technologies (ICT) and
various literacy skills such as digital literacy, technology literacy, information literacy, internet
literacy, media literacy. In the current research, among these competencies, the focus is on ICT
and digital literacy skills.

ICT is an extremely dynamic and vibrant concept. Technology is constantly evolving, so
the concept of ICT is reshaped with up-to-date explanations depending on the developments.
When we look at the historical development of ICT, it is seen that it spans quite a long period
of time. However, the emergence of ICTs is generally attributed to the second half of the 20th
century. Since the second half of the 20th century, computer technologies, microprocessors,
virtual technologies such as the internet have shown a rapid development and thus, the
integration of ICT into daily life and educational environments has started to be mentioned
(izci, 2023). When we look at the definitions of ICT in literature, it is seen that there is a
common denominator. Accordingly, ICT is used as a tool in the realization of targeted learning
and achievements (Kocak Usluel et al., 2007). The concepts of “information technology” and
“communication technology” are often used together on the grounds that all of the technologies
used to access information can also be used to communicate and everything transmitted
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between individuals is considered as information. In this context, “ICT” can be defined as all
kinds of materials, tools and media used for creating, transferring, storing, organizing,
arranging, reproducing and sharing information (Aydogmus & Karadag, 2020). In current
definitions, ICT emphasizes the integration of various ICT tools (computers, hardware,
software, etc.) into teaching with the aim of realizing learning-teaching activities determined
by focusing on improving students’ learning processes (Ok, 2024). According to a different
definition, ICT includes all visual, audio, written, printed materials and internet tools that
create new knowledge or enable access to existing knowledge (Celik, 2020).

In the 21st century, the fastest way to follow the developments and changes is to use
information and communication technologies effectively. The widespread use of these
technologies depends on the quality of teachers who will provide effective use of ICT in schools
(Aydin, 2016). According to Aydogmus and Karadag (2020), there are three important points
for the most effective use of ICT in the education system:

1. Availability of physical and technical infrastructure for ICT in schools,

2. Teachers’ ability to use the existing infrastructure effectively and to provide students
with the ability to use ICT,

3. Teachers encouraging students in the use of ICTs and making them aware of critical
perspectives.

Integration of ICT into educational environments will be provided in the most effective
way if these three important elements are found together (Aydogmus & Karadag, 2020). As a
result of rapid developments in technology, great changes are taking place in the field of
education and traditional learning methods are differentiating (Ok, 2024). It is predicted that
the teaching environments of future generations will be different from today’s teaching
environments. Because today’s teaching environments have also experienced some changes
compared to the teaching environments of past generations. It can be said that students and
teachers, who are the main elements that constitute the quality of learning-teaching
environments that are in constant change and development, are the most affected by the
differentiating process (Celik, 2020). Thanks to ICT, the learning process has gone beyond the
boundaries of the school and has become an action that can be carried out wherever there is
access to technology. In schools, in order for teachers to be able to provide this skill to students,
they must first be able to use ICT competently themselves. In support of the current view, it is
stated that what is expected from today’s teachers and prospective teachers of the future is to
master ICT and to be able to provide this competence to students (Bagci et al., 2020). Teachers
who are born and raised in the age of technology, who adopt the presence of technology in all
areas of life and who will educate the new generation who are conscious in the use of
technology, are expected to closely follow the advances in technology, use existing technologies
effectively and integrate them into teaching (Akgiin, 2020).

It is important for teachers to develop positive attitudes towards ICTs in order to
become competent ICT users. In the Turkish Language Association (TLA) dictionary, attitude
is defined as “the way and attitude”; another word equivalent is “behavior” (TLA, 2023).
According to a more comprehensive definition, attitude is the cognitive, affective and
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behavioral reactions that individuals form about themselves or any event, subject or object in
their environment based on their knowledge and experiences (Inceoglu, 2011). In this context,
it is an undeniable fact that teachers and prospective teachers will be somewhat incomplete in
adapting to ICT without developing positive attitudes towards ICT. In a research on the subject,
teachers’ attitudes towards ICT were examined and as a result of the research, it was found that
teachers stated that ICT increased achievement for both students and teachers, made the
lesson more interesting for students, and made the teaching process more effective (Ciire &
Ozdener, 2008). These positive attitudes and beliefs that teachers develop towards ICT will
positively affect the integration of ICT into educational environments. By integrating
technology into education, traditional classroom environments can be enriched and made
more interactive. By presenting various materials such as virtual applications, digital
platforms, simulations, artificial intelligence and virtual reality in learning environments,
more interesting and meaningful learning can be realized for students (Ok, 2024). In this way,
it can be ensured that teachers as well as students develop positive attitudes towards ICT and
lessons. In this context, a common ground can be reached that attitudes towards ICTs are of
critical importance.

Rapid developments in ICT require individuals to be able to use emerging technologies
effectively and to strengthen their digital competencies. This rapid transformation process in
ICT shows that society and therefore educational needs have also changed. Because the
purpose of education is to raise individuals to meet the needs of society. Therefore, today’s
education system aims to raise individuals who can adapt to progress in science and
technology, have critical thinking and reasoning skills, solve problems, know how and where
to access the right information, and evaluate the information they access correctly (Karaman
& Akbaba, 2020). All these characteristics are also the characteristics of a digitally literate
individual. In this context, it can be said that students’ digital literacy skills should be
developed in order to raise individuals who can adapt to the information and communication
technologies of the modern age.

The concept of digital literacy was first introduced to literature in 1997 by Paul Gilster
(as cited in Spante et al., 2018). According to one of the widely accepted definitions in the
literature, digital literacy is the ability of people to develop awareness, attitudes and skills to
use digital materials, to access digital channels, to evaluate the channels they access correctly,
to synthesize and analyze, to produce original information, to communicate with individuals
and to include this process in their social life through various social activities (Martin, 2005).
In other words, digital literacy is a multidimensional competence that requires the
combination of high-level thinking and literacy skills of the 21st century in order to adapt to
developments in the virtual world. Digital literacy is all the skills necessary to use virtual
technologies effectively in social, economic and cultural terms, to evaluate communication
resources, to recognize the dangers of the digital transformation process, and to adapt to the
digital age in the most general terms (Bayrakci, 2020). Digital literacy can be used to access
the right information and documents on online platforms, to use the online information and
documents in place and correctly, and thus to pave the way for education and training to be
carried out through the internet (Cakmak & Aslan, 2018). However, the concept of digital
literacy should not be limited to researching and finding things. Beyond this, the ability to
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incorporate and use the information obtained in virtual media into daily life also falls within
the scope of digital literacy (Karabacak & Sezgin, 2019).

The new generation that opens its eyes to the digitalized world and grows up
intertwined with today’s technologies is referred to as “digital natives” (Prensky, 2001).
Considering the fact that digital natives are prone to all virtual technologies, it is critical that
the new generation of teachers and teacher candidates who will teach this generation are also
effective digital literates. Otherwise, it will be inevitable that there will be extreme difficulties
in keeping up with the new generations who have a digital predisposition from the moment
they are born, let alone raising individuals who will meet the needs of our age. At this point,
teachers and the faculties of education, which train new teachers, have a great responsibility.
In particular, the direct inclusion of digital literacy, information literacy and communication
skills in the Social Studies Curriculum (Ministry of National Education [MoNE], 2024) draws
social studies teacher candidates to the center of the relevant subject.

As can be seen, for digital literacy, it is necessary to have skills such as being able to
access, produce and share accurate information, communicate, and use technology effectively
in teaching processes with the correct use of various technologies (Hamutoglu et al., 2017).
Considering all these virtues, it comes to mind that there may be a close relationship between
information and communication technologies and digital literacy skills. Especially in today’s
education systems, both ICT and digital literacy skills are of great importance. Within the scope
of the social studies course, it is aimed to develop positive attitudes towards ICT and to use ICT
effectively in daily life by including skills such as digital literacy, information literacy,
technology literacy and communication. It is assumed that the attitudes of social studies
teacher candidates towards ICT and their digital literacy levels can be improved by associating
both concepts with each other. Based on this assumption, the main problem of the current
research is whether there is a significant relationship between social studies teacher
candidates’ attitudes towards information and communication technologies and their digital
literacy levels. In this context, answers to the following sub-problems were sought:

1. What is the level of social studies teacher candidates’ attitudes towards information
and communication technologies?

2. Is there a statistically significant difference in social studies teacher candidates’
attitudes towards information and communication technologies according to gender, grade
level of education, level of interest in technology, internet usage time variables?

3. What is the digital literacy level of social studies teacher candidates?

4. Is there a statistically significant difference in the digital literacy levels of social
studies teacher candidates according to the gender, grade level of education, level of interest
in technology, internet usage time variables?

5. Is there a significant relationship between social studies teacher candidates’ attitudes
towards information and communication technologies and their digital literacy levels?

When the national literature on ICT is examined (Akgiin, 2020; Aydin, 2016;
Aydogmus & Karadag, 2020; Bagcl et al., 2020; Ciire & Ozdener, 2008; Giileli, 2015; Izci,
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2023; Karaoglan Yilmaz et al., 2014; Kogak Usluel et al., 2007; Odabas1 & Kabakgi, 2007; OK,
2024; Sad & Nalcaci, 2015; Turan, 2011; Yildirim et al., 2015), it is seen that many studies have
been conducted and they are evaluated through different variables. It was determined that
most of the studies examined on the related subject were conducted for teachers and teacher
candidates, and some suggestions and solutions were tried to be developed for the missing
issues. When the national literature on digital literacy is examined (Balci, 2023; Bayrakel,
2020; Celik, 2021; Celikkaya & Kosker, 2023; Duran & Ertan Ozen, 2018; Gokbulut, 2021;
Goldag, 2021; Hamutoglu et al., 2017; Karabacak & Sezgin, 2019; Keskin & Kiiciik, 2021;
Kozan, 2018; Ocak & Karakus, 2019; Ozoglu & Kaya, 2021; Pala, 2019; Yazicioglu et al, 2020;
Yilmaz, 2021; Zurnac1 Parlak, 2019), especially in the current literature, digital literacy is
emphasized quite frequently. Different studies have been conducted on digital literacy for
many age groups and various variables. However, when both topics are examined within the
context of education and social studies education, there is no study examining the relationship
between social studies teacher candidates’ attitudes towards information and communication
technologies and their digital literacy levels. It is thought that this study will make an important
contribution to the related literature in terms of associating the concepts of ICT and digital
literacy in the context of social studies course.

Method

Research Design

In this study, relational survey method, one of the quantitative research models, was
preferred in order to examine whether there is a significant relationship between social studies
teacher candidates’ attitudes towards information and communication technologies and their
digital literacy. Relational research method is used to see the relationship between two or more
variables, that is, whether the variables affect each other (Tekbiyik, 2019, p.164). Teacher
candidates’ attitudes towards information and communication technologies and digital
literacy levels were examined in terms of gender, grade level of education, interest in
technology, and internet usage time variables.

Universe and Sample

The population of the study consists of teacher candidates studying at the faculty of
education in a state university in the 2024-2025 academic year. The sample of the study was
determined by convenience sampling method. The reason for choosing this sampling method
was that there was no obligation to attend classes for the first five weeks in the faculty where
data collection was planned in the specified period after the earthquake. The sample group
consisted of 112 social studies teacher candidates who participated in face-to-face classes and
were considered to represent the population.

Data Collection Tools

“Personal Information Form” developed by the researchers, “Information and
Communication Technologies (ICT) Attitude Scale” developed by Giinbatar (2014) and “Digital
Literacy Scale” adapted by Hamutoglu et al. (2017) were used to collect the research data.
Detailed information about the personal information form and scales is given below.
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Personal Information Form

The personal information form was prepared to determine the gender, grade level of
education, level of interest in technology and internet usage time of the teacher candidates
participating in the study.

Information and Communication Technologies (ICT) Attitude Scale

The Information and Communication Technologies (ICT) Attitude Scale was developed
by Giinbatar (2014). The 5-point likert-type scale (5=totally agree, 4=agree, 3=undecided,
2=disagree, 1=totally disagree) consists of a total of 23 items and 5 sub-dimensions (“General
ICT Tendency”, “Access to Information in Virtual Environment”, “Computer Hardware”,
“Software Usage”, “Communication in Virtual Environment”). There are no reverse scored
items in the scale. Internal consistency coefficient (Cronbach Alpha) and test-retest methods
were used to assess the reliability of the scale. Accordingly, the internal consistency coefficient
obtained was .91 for the whole scale, .89 for the “General ICT Tendency” sub-dimension, .88
for the “Access to Information in Virtual Environment” sub-dimension, .88 for the “Computer
Hardware” sub-dimension, .82 for the “Software Usage” sub-dimension, and .76 for the

“Communication in Virtual Environment” sub-dimension.

Digital Literacy Scale

Digital Literacy Scale was developed by Ng (2012). It was adapted into Turkish by
Hamutoglu et al. (2017). The 5-point Likert-type scale (5=totally agree, 4=agree, 3=undecided,
2=disagree, 1=totally disagree) consists of 17 items and 4 sub-dimensions (“Attitude”,
“Technical”, “Cognitive”, “Social”). There are no reverse scored items in the scale. Internal
consistency coefficient (Cronbach Alpha) and test-retest methods were used to assess the
reliability of the scale. Accordingly, the internal consistency coefficient obtained was .93 for
the whole scale, .88 for the “Attitude” sub-dimension, .89 for the “Technical” sub-dimension,
.70 for the “Cognitive” sub-dimension and .72 for the “Social” sub-dimension. After the
Turkish and English forms of the scale were found to be linguistically equivalent, the construct
validity of the scale was examined with EFA and CFA. The KMO sample suitability coefficient
(.91) and Barlett Sphericity test value (1549.40, p<.001, sd=136) were found to be perfectly
suitable for factor analysis of the data obtained from 185 students for EFA.

Data Collection

After obtaining permission for the research, the data collection process was initiated.
During the data collection process, social studies teacher candidates were informed about the
purpose of the research. Volunteer teacher candidates were given an average of 15-20 minutes
to answer the data collection tools.

Data Analysis

The data obtained in this study were analyzed using SPSS 29.0 software. Firstly, it was
tested whether the scale scores were normally distributed. For this purpose, coefficient of
variation, Skewness/Kurtosis values, Shapiro-Wilk values, histogram graphs, Normal Q-Q Plot
graphs, Detrended Q-Q Plot graphs and Box Plot graphs were analyzed. It was determined that
the data were normally distributed and accordingly, one-sample t-test was used to determine
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the attitudes towards ICT and digital literacy levels of social studies teacher candidates,
independent samples t-test was used to determine whether the scale scores showed significant
differences according to gender and internet usage time, and one-way ANOVA was used to
determine whether the scale scores showed significant differences according to the class of
study and the level of interest in technology. Pearson correlation analysis was used to
determine whether there was a significant relationship between the scale scores.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of
the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Name of the committee that made the ethical evaluation= Kahramanmaras Siitcii imam
University Social Sciences and Humanities Scientific Research and Publication Ethics
Committee

Date of ethical review decision= 03.05.2024
Ethics assessment document issue number= 2024/04/26
Findings

In this section of the study, the findings that emerged as a result of the analysis of the
data obtained from the “Information and Communication Technologies (ICT) Attitude Scale”
and “Digital Literacy Scale” are presented.

In order to determine the levels of social studies teacher candidates’ attitudes towards
ICT and its sub-dimensions, the mean scores of attitudes towards ICT and its sub-dimensions
were subjected to one-sample t-test against the expected mean. One sample t-test results are
presented in Table 1.

Table 1.

Levels of Prospective Social Studies Teacher Candidates’ Attitudes Towards ICT and its Sub-
Dimensions

Expected df

N M SD t p
mean

General ICT tendency 112 3.84 .62 3 111 14.357 .000
Apcess to 1pformat1on in 112 4.14 .53 111 22835  .000
virtual environment

Computer hardware 112 2.31 1.07 3 11 -6.813 .000
Software usage 112 3.82 .57 3 111 15.283 .000
Communlcatlon in virtual 112 3.46 .76 3 1 6.365 000
environment

ICT 112 3.51 .47 3 111 11.669 .000

According to Table 1, the mean scores of social studies teacher candidates’ attitudes
towards ICT differ significantly from the expected mean (tu11)-11.669; p<.05). The significant
difference is in favor of the mean scores of social studies teacher candidates’ attitudes towards
ICT. Accordingly, social studies teacher candidates’ attitude towards ICT score levels are
significantly high.
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According to Table 1, the mean scores of social studies teacher candidates’ attitudes
towards ICT sub-dimensions (general ICT tendency, access to information in virtual
environment, computer hardware, software usage, communication in virtual environment)
differ significantly from the expected mean (tu-14. 357; p<.05; tain=22.835; p<.05; tain=-
6.813; p<.05; tain=15.283; p<.05; tai=6.365; p<.05). While the significant difference is in
favor of the mean scores of general ICT tendency, access to information in virtual environment,
software usage, communication in virtual environment sub-dimensions of social studies
teacher candidates’ attitudes towards ICT, it is against the computer hardware sub-dimension.
Accordingly, social studies teacher candidates’ general ICT tendency, access to information in
virtual environment, software usage, communication in virtual environment score levels are
significantly higher. The score levels of social studies teacher candidates’ computer hardware
sub-dimensions of attitudes towards ICT are significantly low.

The results of the independent samples t-test used to determine whether the levels of
social studies teacher candidates’ attitudes towards ICT and its sub-dimensions show a
significant difference according to gender are shown in Table 2.

Table 2.
Levels of Social Studies Teacher Candidates’ Attitudes Towards ICT and Its Sub-Dimensions by Gender
Gender N M SD df t p
Female 83 3.92 .56
General ICT tendency Male 29 4,61 2 110 2.324 .022
Access to information in Female 83 4.14 .52 110 L 3
virtual environment Male 29 4.12 .56 179 659
Female 83 2.11 .96
Computer hardware Male 29 2.87 18 110 -3.427 .000
Female 83 3.88 .54
Software usage Male 29 .64 61 110 1.991 .049
Communlcatlon in virtual Female 83 3.57 .72 110 5601 o11
environment Male 29 3.15 .79
Female 83 3.53 45
ICT Male 29 3.48 .50 110 449 654

When Table 2 is examined, it is seen that social studies teacher candidates’ attitudes
towards ICT do not show a significant difference according to gender (tui0)=.449; p>.05). In
other words, social studies teacher candidates’ attitudes towards ICT do not show a significant
difference according to whether they are a female or male.

Again, when Table 2 is examined, it is seen that social studies teacher candidates’
attitude towards ICT sub-dimension access to information in virtual environment does not
show a significant difference according to gender (tui0)=.179; p>.05). On the other hand, it is
seen that the levels of general ICT tendency, computer hardware, software usage and
communication in virtual environment, which are sub-dimensions of social studies teacher
candidates’ attitudes towards ICT, show a significant difference according to gender (txi0)=
2.324; p<.05; tai0)= -3.427; P<.05; taio)= 1.991; p<.05; tai0)= 2.601; p<.05). It was found that
there was a significant difference in favor of female students in general ICT tendency, software
usage and communication in virtual environment levels, and in favor of male students in
computer hardware level.
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The results of one-way analysis of variance (ANOVA) conducted to determine whether

the levels of social studies teacher candidates’ attitudes towards ICT and its sub-dimensions

show a significant difference according to grade level of their education are presented in Table

3 and Table 4.
Table 3.

Levels of Social Studies Teacher Candidates’ Attitudes Towards ICT and Its Sub-Dimensions According

to the Grade Level of Their Education

Grade level of education N M SD

General ICT tendency Grade 1 32 3.80 .68
Grade 2 25 3.68 48

Grade 3 30 3.90 71

Grade 4 25 3.99 .52

Access to information in virtual Grade 1 32 4.23 .53
environment Grade 2 25 3.86 .37
Grade 3 30 4.15 .58

Grade 4 25 4.30 .51

Computer hardware Grade 1 32 2.29 1.10
Grade 2 25 2.23 .01
Grade 3 30 2.33 1.20
Grade 4 25 2.39 1.08

Software usage Grade 1 32 3.83 .69
Grade 2 25 3.54 .37

Grade 3 30 3.83 .50

Grade 4 25 4.07 .54

Communication in virtual Grade 1 32 3.26 .66
environment Grade 2 25 3.27 .65
Grade 3 30 3.67 77

Grade 4 25 3.65 .89

ICT Grade 1 32 3.48 45
Grade 2 25 3.32 .34

Grade 3 30 3.57 .51

Grade 4 25 3.68 .49

When the statistics of the levels of social studies teacher candidates’ attitudes towards
ICT and its sub-dimensions in terms of the grade level of their education are examined, it is

seen that the arithmetic averages of the teacher candidates studying in the grade 4 are high in

all dimensions except the “communication in virtual environment” sub-dimension. The

findings regarding whether there is a significant difference between the arithmetic averages

are given in Table 4.
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Table 4.

ANOVA Findings of Social Studies Teacher Candidates’ Attitudes Towards ICT and Its Sub-Dimensions
According to the Grade Level of Their Education

Sum of Mean of Significant
df F :
squares squares difference
G 11CT Between groups 1.345 3 .448 1.173 .324
enera Within groups 41.287 108 382 -
tendency
Total 42.633 111
Access to Between groups 2.021 3 974 3.752 .013
informationin  Within groups 28.026 108 .259 42
virtual Total 30.947 1
environment
C ; Between groups .350 3 117 .099 .960
omputer .
hardware Within groups 127.055 108 1.176
Total 127.406 111
Between groups 3.497 3 1.166 3.903 .011
Software usage Within groups 32.259 108 .299 4>2
Total 35.757 111
Communication Between groups 4.425 3 1.475 2.653 .052
in virtual Within groups 60.048 108 .556
environment Total 64.472 111
Between groups 1.832 3 .611 2.963 .035
ICT Within groups 22.257 108 .206 4>2
Total 24.089 111

When Table 4 is examined, it is seen that there is a significant difference in social
studies teacher candidates’ attitudes towards ICT and its sub-dimensions access to information
in virtual environment and software usage according to the grade level of their education (Fs-
108)= 2.963; p<.05; F5-108)= 3.752; p<. 05; F(s-108= 3.903; p<.05), while the sub-dimensions of
general ICT tendency, computer hardware and communication in virtual environment did not
differ significantly according to the grade levels (Fs-108)= 1.173; p<.05; F(3-108)= .099; p<.05; F(s-
108)= 2.653; p<.05). The significant differences are between the grade 4 and grade 2 students
and this significant difference is in favor of the grade 4 students.

The results of one-way analysis of variance (ANOVA) conducted to determine whether
the levels of social studies teacher candidates’ attitudes towards ICT and its sub-dimensions
show a significant difference according to their level of interest in technology are presented in
Table 5 and Table 6.
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Table 5.

Levels of Social Studies Teacher Candidates’ Attitudes Towards ICT and Its Sub-Dimensions According

to Their Level of Interest in Technology

Level of interest in technology N M SD

1 Iam partially interested 37 3.67 .50

General ICT tendency 2 Tam interested 56 3.80 .59

3 Iam fully interested 19 4.29 .73

) . 1 Tam partially interested 37 3.01 .51

ACC?SS to 1nfqrmat10n 2 Iam interested 56 4.18 .49
in virtual environment .

3 Iam fully interested 19 4.47 .50

1 Tam partially interested 37 1.93 .81

Computer hardware 2 Tam interested 56 2.58 1.09

3 Iam fully interested 19 2.26 1.27

1 I am partially interested 37 3.57 .46

Software usage 2 I am interested 56 3.93 .57

3 Iam fully interested 19 3.99 .60

. 1 Iam partially interested 37 3.20 .80

'Con.lmunlcatl'on 2 Iam interested 56 3.60 74
in virtual environment .

3 Iam fully interested 19 3.54 .65

1 I am partially interested 37 3.25 .32

ICT 2 I am interested 56 3.62 .50

3 Iam fully interested 19 3.71 41

When the statistics of social studies teacher candidates’ attitudes towards ICT and its

sub-dimensions and their levels of interest in technology are examined, it is seen that the
arithmetic mean of the teacher candidates who stated “I am partially interested” level is lower

than the teacher candidates who stated “I am interested” and “I am fully interested” level. The

findings regarding whether there is a significant difference between the arithmetic averages

are given in Table 6.
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Table 6.

ANOVA Findings of Social Studies Teacher Candidates’ Attitudes Towards ICT and Its Sub-Dimensions
According to Their Level of Interest in Technology

Sum of d Mean of F Significant
squares if squares difference
Between groups 5.024 2 2.512 7.281 .001
tGe‘:“lr:g:i;CT Within groups 37.608 109 345 g;;
Total 42.633 111
Access to Between groups 4.082 2 2.041 8.281  .000
information Within groups 26.865 109 .246 2>1
in v‘irtual Total 30.947 111 3>1
environment
Between groups 9.600 2 4.800 4.441 .014
Computer Within groups 117.806 109 1.081 2>1
hardware
Total 127.406 111
Between groups 3.564 2 1.782 6.033 .003
Software usage ~ Within groups 32.193 109 295 2>1
Total 35.757 111 321
Communication Between groups 3.786 2 1.893 3.400 .037
in virtual Within groups 60.687 109 .557 2>1
environment Total 64.472 111
Between groups 3.842 2 1.921 10.341 .000
ICT Within groups 20.247 109 .186 2>1
Total 24.089 111 3-1

When Table 6 is examined, it is seen that the levels of social studies teacher candidates’
attitudes towards ICT and its sub-dimensions show a significant difference according to their
level of interest in technology (F(e-109)= 7. 281; p<.05; F2-109)= 8.281; p<.05; Fro-i09)= 4.441;
P<.05; Fo-109)= 6.033; p<.05; F2-109)= 3.400; p<.05; F2-109)= 10.341; p<.05).

It was determined that there was a significant difference between “I am partially
interested” and “I am interested” in favor of “I am interested” in the level of interest in
technology in all levels of social studies teacher candidates’ attitudes towards ICT and its sub-
dimensions, and between “I am partially interested” and “I am fully interested” in favor of “I
am fully interested” in general ICT tendency, access to information in virtual environment,
software usage sub-dimensions and total attitude levels.

The results of the independent samples t-test used to determine whether the levels of
social studies teacher candidates’ attitudes towards ICT and its sub-dimensions show a
significant difference according to their internet usage time are shown in Table 7.
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Table 7.

Levels of Social Studies Teachers’ Attitudes Towards ICT and Its Sub-Dimensions According to their
Internet Usage Time

Internet usage time N M SD df t p
General ICT tendency M(E‘Ie) fc}.;:nh;l}llgsilrs gg 3573; ‘7‘2 110 -1.039 .301
invimual emronment Morehanahours 68 499 a4 MO 5% 013
Computer hardware M(E}e): f&)l g’nhgillgsurs gg 2?2)2 11(1)3 110 -.387 .699
Software usage M(:lrre): Fd.;:nhg(.n}lll(‘)sﬁrs gg 257;; 65(1) 110 -1.183 .239
gloxrlrilrr?lfarlugsgi?"gnment M(llrg Eti)le?nh?? lllllg)silrs gg ?5%213 gg 110 ~-888 377
ICT up to 3 hours 44 3-43 43 110 -1.604 112

More than 3 hours 68 3.57 .48

When Table 7 is examined, it is seen that the level of social studies teacher candidates’
attitudes towards ICT does not show a significant difference according to their internet usage
time (taio)= -1.604; p>.05).

Again, when Table 7 is examined, it is seen that social studies teacher candidates’
attitudes towards ICT sub-dimension general ICT tendency, computer hardware, software
usage and communication in virtual environment levels do not show a significant difference
according to their internet usage time (tui0)= -1.039; p>.05; tuio)= -.387; p>.05; taio)= -1.183;
p>.05; taio)= -.888; p>.05). In addition, it was determined that the levels of access to
information in the virtual environment of social studies teacher candidates’ attitudes towards
ICT sub-dimension showed a significant difference according to their internet usage time
(taio)= -2.524; p<.05). It was determined that there was a significant difference in favor of those
who used the internet for more than 3 hours in the levels of access to information in virtual
environment.

In order to determine the levels of digital literacy and its sub-dimensions of social
studies teacher candidates, the mean scores of digital literacy and its sub-dimensions were
subjected to a one-sample t-test against the expected mean. One sample t-test results are
presented in Table 8.

Table 8.
Social Studies Teacher Candidates’ Levels of Digital Literacy and Its Sub-Dimensions
N M SD Expected mean df t p

Attitude 112 3.08 .63 3 111 16.541 .000
Technical 112 3.67 .67 3 111 10.571 .000
Cognitive 112 3.70 74 3 111 9.987 .000
Social-emotional 112 3.83 .76 3 111 11.593 .000
Digital literacy 112 3.80 .54 3 111 15.598 .000

According to Table 8, the mean digital literacy scores of social studies teacher
candidates differ significantly from the expected mean (tu11)=15.598; p<.05). The significant
difference is in favor of social studies teacher candidates’ mean digital literacy scores.
Accordingly, social studies teacher candidates’ digital literacy score levels are significantly
higher.
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According to Table 8, social studies teacher candidates’ digital literacy sub-dimension
(attitude, technical, cognitive, social-emotional) mean scores differ significantly from the
expected mean (tui)=16.541; p<.05; twin=10.571; p<.05; tain=9.987; p<.05; tain=11.593;
p<.05). The significant difference is in favor of the mean scores of attitude, technical, cognitive
and social-emotional sub-dimensions of digital literacy sub-dimensions of social studies
teacher candidates. Accordingly, social studies teacher candidates’ attitude, technical,
cognitive and social-emotional score levels from digital literacy sub-dimensions is significantly
higher.

The results of the independent samples t-test used to determine whether social studies
teacher candidates’ levels of digital literacy and its sub-dimensions show a significant
difference according to gender are shown in Table 9.

Table 9.
Levels of Social Studies Teachers’ Digital Literacy and its Sub-Dimensions by Gender
Gender N M SD df t p
. Female 83 3.97 .65
Attitude Male 29 4.03 56 110 -.493 .623
. Female 83 3.76 .67
Technical Male 29 3.94 61 110 -2.554 .012
... Female 83 3.66 .74
Cognitive Male 29 3.81 76 110 -.921 .359
. . Female 83 3.82 .73
Social-emotional Male 29 .86 83 110 -.261 .795
Female 83 3.76 .54

Digital literacy 110 -1.330 .186

Male 29 3.91 .54

When Table 9 is examined, it is seen that the digital literacy levels of social studies
teacher candidates do not show a significant difference by gender (tui0)=-1.330; p>.05). In
other words, social studies teacher candidates’ digital literacy levels do not show a significant
difference according to whether they are female or male.

Again, when Table 9 is examined, it is seen that the attitude, cognitive and social-
emotional levels of social studies teacher candidates’ digital literacy sub-dimensions do not
show a significant difference by gender (tui0)=-.493; p>.05; tuin=-.921; p>.05; tuin)=-.261;
p>.05). In addition, it is seen that the technical levels of social studies teacher candidates’
digital literacy sub-dimensions show a significant difference by gender (tu.0)=-2.554; p<.05).
It was determined that there was a significant difference in favor of male students in the
technical sub-dimension levels.

The results of one-way analysis of variance (ANOVA) conducted to determine whether
social studies teacher candidates’ levels of digital literacy and its sub-dimensions show a
significant difference according to grade level of their education are presented in Table 10 and
Table 11.
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Social Studies Teacher Candidates’ Levels of Digital Literacy and Its Sub-Dimensions According to the
Grade Level of Their Education

Grade level of education N M SD

Grade 1 32 4.02 .57

Attitude Grade 2 25 3.70 .43

Grade 3 30 4.05 .77

Grade 4 25 4.15 .63

Grade 1 32 3.56 72

. Grade 2 25 3.41 .47

Technical Grade 3 30 3.76 .70

Grade 4 25 3.97 .64

Grade 1 32 3.70 .60

- Grade 2 25 3.38 71

Cognitive Grade 3 30 3.78 .84

Grade 4 25 3.92 .67

Grade 1 32 3.94 72

) ) Grade 2 25 3.52 .67
Social-emotional

Grade 3 30 3.82 71

Grade 4 25 4.02 .88

Grade 1 32 3.80 .47

Digital literacy gigg: ; ?2)?) 222 45“;)

Grade 4 25 3.68 .49

When the statistics of social studies teacher candidates’ levels of digital literacy and its
sub-dimensions in terms of grade level of their education are examined, it is seen that the

arithmetic averages of the teacher candidates studying in the grade 4 in all sub-dimensions

and the arithmetic averages of the teacher candidates studying in the grade 1 in general literacy

are high. The findings on whether there is a significant difference between the arithmetic
averages are given in Table 11.

Table 11.

ANOVA Findings of Social Studies Teacher Candidates’ Levels of Digital Literacy and its Sub-

Dimensions According to Grade Level of Their Education

Sum of df Mean of P Significant
squares squares difference
Between groups 2.011 3 .970 2.547  .060
Attitude Within groups 41.144 108 .381 -
Total 44.055 111
Between groups 4.589 3 1.530 3.647  .015
Technical Within groups 45.298 108 419 4>2
Total 49.888 111
Between groups 3.979 3 1.326 2.502 .063
Cognitive Within groups 57.251 108 .530
Total 61.230 111
Social- Beﬁwgen groups 3.680 3 1.227 2.205 .092
emotional Within groups 60.097 108 .556
Total 63.777 111
Digital Beﬁwgen groups 3.463 3 1.154 4.307  .007
litorac Within groups 28.947 108 .268 4>2
y
Total 32.410 111
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When Table 11 is examined, it is seen that there is a significant difference in the
technical level of social studies teacher candidates’ digital literacy and its sub-dimensions
according to grade levels of their education (F(s-108)= 4.307; p<.05; F5-108)= 3. 647; p<.05), and
there was no significant difference in the attitude, cognitive and social-emotional levels of the
sub-dimensions according to the grade level of their education (Fs.108)= 2.547; p<.05; Fs-
108)=2.502; p<.05; F(5-108)= 2.205; p<.05). Significant differences are between the grade 4 and
grade 2 students and this significant difference is in favor of the grade 4 students.

The results of one-way analysis of variance (ANOVA) conducted to determine whether
social studies teacher candidates’ levels of digital literacy and its sub-dimensions show a
significant difference according to their level of interest in technology are presented in Table
12 and Table 13.

Table 12.

Levels of Social Studies Teacher Candidates’ Digital Literacy and Its Sub-Dimensions According to
Their Level of Interest in Technology

Level of interest in technology N M SD
1 I am partially interested 37 3.78 .55
Attitude 2 Tam interested 56 3.98 .47
3 Iam fully interested 19 4.38 .94
1 I am partially interested 37 3.36 .54
Technical 2 Iam interested 56 3.76 .60
3 Iam fully interested 19 4.02 .84
1 I am partially interested 37 3.51 .65
Cognitive 2 Tam interested 56 3.75 .69
3 Iam fully interested 19 3.92 .96
1 I am partially interested 37 3.54 77
Social-emotional 2 Iam interested 56 3.97 .69
3 Iam fully interested 19 3.97 .81
1 Tam partially interested 37 3.55 .47
Digital literacy 2 Iam interested 56 3.87 47
3 Iam fully interested 19 4.07 .68

When the statistics of social studies teacher candidates’ levels of digital literacy and its
sub-dimensions and their levels of interest in technology are examined, it is seen that the
arithmetic mean of the teacher candidates who stated “I am partially interested” level is lower
than the teacher candidates who stated “I am interested” and “I am fully interested” level. The
findings on whether there is a significant difference between the arithmetic averages are given
in Table 13.

17



Investigating the relationship between social... Nalcac, A., & Isler, A. M.

Table 13.

ANOVA Findings of Social Studies Teacher Candidates’ Levels of Digital Literacy and Its Sub-
Dimensions According to Their Level of Interest in Technology

Sum of Mean of Significant
df F :
squares squares difference
Between groups 4.402 2 2.201 6.050 .003
Attitude Within groups 39.653 109 .364 3>1
Total 44.055 111
Between groups 6.389 2 3.195 8.005 .001
. i 2>1
Technical Within groups 43.499 109 .399 351
Total 49.888 111
Between groups 2.355 2 1.178 2.180 118
Cognitive Within groups 58.875 109 .540 -
Total 61.230 111
. Between groups 4.641 2 2.320 4.277 .016
Social- Within groups 59.136 109 543 2>1
emotional ’ ’
Total 63.777 111
Digital Between groups 3.906 2 1.998 7.664 .001
i 181ta Within groups 28.414 109 .261 2>1
1teracy 3>1
Total 32.410 111

When Table 13 is examined, it is seen that social studies teacher candidates show a
significant difference according to their level of interest in technology, except for digital literacy
and cognitive sub-dimension (F(2-109)=7.664; P<.05; F(2-109=6.050; p<.05; F(o-109=8.005;
P<.05; Fo-109)=4.277; p<.05).

It was determined that there was a significant difference between “I am partially
interested” and “I am interested” in favor of “I am interested” in social studies teacher
candidates’ levels of digital literacy and its sub-dimensions (except for the cognitive sub-
dimension), and between “I am partially interested” and “I am fully interested” in favor of “I
am fully interested” in the technical sub-dimension and total digital literacy levels.

The results of the independent samples t-test used to determine whether social studies
teacher candidates’ levels of digital literacy and its sub-dimensions show a significant
difference according to their internet usage time are shown in Table 14.

Table 14.

Levels of Social Studies Teacher Candidates’ Digital Literacy and Its Sub-Dimensions According to
their Internet Usage Time

Internet usage time N M SD df t p
Attitude M(;lrlé f[(})l gnh??lﬁilrs gg i ig 22 110 -1.830 .070
Technicel Mowthnahows 68 356 6o MO 78T o7
Cognitive Moli‘lt)e J’cc(})lgnh; lllllg)silrs gg ?322 ;;(1) 110 ~738 462
Social-emotional MOI;I; f[(})lsnhgi)l}lllc;sllrs gg 23411 2; 110 -3.792 .000
up to 3 hours 44 3.63 .56

Digital literacy 110 -2.657 .009

More than 3 hours 68 3.90 .51

When Table 14 is examined, digital literacy levels of social studies teacher candidates
show a significant difference according to their internet usage time (t(1.0)= -2.657; p<.05). The
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significant difference is in favor of social studies teacher candidates whose internet usage time
is more than 3 hours.

Again, when Table 14 is examined, it is seen that the attitude, technical and cognitive
levels of social studies teacher candidates’ digital literacy sub-dimensions do not show a
significant difference according to their internet usage time (tui0)= -1.830; p>.05; to)= -1.787;
P>.05; taio)= -.738; p>.05; taio)= -.888; p>.05). In addition, it was determined that the social-
emotional levels, which is a sub-dimension of digital literacy of social studies teacher
candidates, showed a significant difference according to the internet usage time (tui0)= -3.792;
p<.05). It was determined that there was a significant difference in favor of those who used the
internet for more than 3 hours in social-emotional sub-dimension levels.

In order to examine the relationship between social studies teacher candidates’
attitudes towards information and communication technologies (ICT) and their digital literacy
levels, the arithmetic means (M), standard deviations (SD) and Pearson correlation coefficients
of variables were calculated and the findings are presented in Table 15.

Table 15.

The Relationship between Social Studies Teacher Candidates’ Attitude Levels Towards Information
and Communication Technologies (ICT) and Digital Literacy Levels

Variables N M SD 1 2 p
1 Attitude towards information

and communication 112 3.51 47 1

technologies (ICT) -000
2  Digital literacy 112 3.76 .54 .68%* 1

According to Table 15, a significant, positive and high level relationship was found
between social studies teacher candidates’ attitudes towards ICT and their digital literacy levels
(r=.68; p<.01).

Discussion and Conclusion

It was determined that there was no significant difference in teacher candidates’
attitudes towards ICT according to gender. Akgiin (2020), Aydogmus and Karadag (2020),
Giileli (2015), Sad and Nalcaci (2015) also found that ICT competencies did not differ
significantly according to gender variable. It was found that there was a significant difference
in favor of female students in general ICT tendency, software usage and communication in
virtual environment levels, and in favor of male students in computer hardware level. Bagci et
al. (2020) found a significant difference between ICT skills and gender variable in favor of
males; Izci (2023) found a significant difference in favor of females. It was determined that
there was a significant difference in teacher candidates’ attitudes towards ICT and its sub-
dimensions, access to information in virtual environment and software usage, according to the
grade levels of their education, and the differentiation was between the grade 4 and grade 2
and in favor of the grade 4. Bagci et al. (2020) found a significant difference between ICT and
grade level only in one dimension in favor of grade 3 students and stated that there was no
significant difference in other sub-dimensions and total score of the scale according to grade
level of education. Aydogmus and Karadag (2020) found that ICT proficiency scores increased
significantly as the grade level increased, and this result supports the result in this study.
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It was concluded that there was a significant difference between “I am partially
interested” and “I am interested” in favor of “I am interested” in the levels of teacher
candidates’ attitudes towards ICT and its sub-dimensions; and between “I am partially
interested” and “I am fully interested” in favor of “I am fully interested” in the levels of general
ICT tendency, access to information in virtual environment, software usage sub-dimensions
and total attitude levels. These results can be interpreted as an increase in the level of social
studies teacher candidates’ attitudes towards ICT as their level of interest in technology
increases. Akgiin (2020), Aydin (2016), Aydogmus and Karadag (2020), Celik (2020) and
Kocak Usluel et al. (2007) also reached similar results with the current study. It was
determined that teacher candidates’ attitudes towards ICT did not show a significant difference
according to their internet usage time. Giileli (2015) and Sad and Nalcaci (2015) concluded
that ICT competencies did not differ significantly according to the frequency of internet usage.
However, it was concluded that there was a significant difference in favor of those who used
the internet more than 3 hours in the teacher candidates’ level of access to information in the
virtual environment.

It was determined that there was no significant difference in the digital literacy levels
of teacher candidates according to whether they were female or male. In previous studies on
the related subject, Gokbulut (2021), Kozan (2018), Pala (2019), Yilmaz (2021) found that
there was no significant difference between digital literacy levels and gender variable. In
addition, there is a significant difference in the digital literacy sub-dimension technical levels
of prospective social studies teacher candidates according to gender. It was determined that
there was a significant difference in favor of males in the technical sub-dimension levels.
Keskin and Kiiciik (2021) and Ocak and Karakus (2019) found a significant difference in favor
of male in one sub-dimension of the scale they used, while there was no significant difference
in other sub-dimensions and the total score of the scale according to gender variable. Balc
(2023), Bayrake1 (2020), Celik (2021), Celikkaya and Kosker (2023), Goldag (2021), Ozoglu
and Kaya (2021) and Yazicioglu et al. (2020) found a significant difference between digital
literacy and gender variable in favor of males. It was determined that there was a significant
difference between teacher candidates’ digital literacy and its sub-dimensions at the technical
level according to the grade levels of their education and that the difference was between grade
4 and grade 2 and in favor of grade 4 students. Kozan (2018) and Yilmaz (2021) concluded that
there was a significant difference between digital literacy and the grade level variable in favor
of grade 3 students; Yazicioglu et al. (2020) concluded that there was a significant difference
in favor of grade 2 students. Celik (2021) found that as the grade level of the students increased,
their digital literacy levels also increased.

It was concluded that digital literacy and its sub-dimensions levels of teacher
candidates showed a significant difference according to their level of interest in technology,
except for the cognitive sub-dimension of digital literacy. It was determined that as teacher
candidates’ level of interest in technology increased their digital literacy levels increased.
Bayrake1 (2020), Celikkaya and Kosker (2023) and Goldag (2021) also found that there was a
significant difference in the digital literacy according to the level of level of interest in
technology and supported the result obtained from the current study. It was determined that
there was a significant difference in the digital literacy levels of teacher candidates according
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to their internet usage time and that the difference was in favor of those whose internet usage
time was more than 3 hours. As the daily internet usage time increases, digital literacy levels
also increase significantly. Celik (2021), Goldag (2021) and Pala (2019) concluded that there
is a significant relationship between the frequency of daily internet use and digital literacy
levels and supported the current research. However, Kozan (2018) and Yilmaz (2021)
determined that digital literacy levels did not differ significantly according to the daily internet
usage time.

It was determined that there was a significant, positive and high level relationship
between teacher candidates’ attitudes towards ICT and their digital literacy levels. The finding
obtained can be interpreted as that teacher candidates’ attitudes towards ICT have a positive
effect on their digital literacy levels. Educational Testing Service [ETS] (2002) stated that the
technical competencies within the three basic competencies of ICT are the basic components
of digital literacy. Pala (2019) also stated that digital literacy involves individuals learning ICT.
The high level of ICT competencies of teacher candidates is important in terms of their success
in fulfilling the requirements of the information age and the widespread use of ICT (Aydogmus
& Karadag, 2020), as well as their level of digital literacy. Since ICT facilitates learning, attracts
students’ attention, and increases student and teacher success, teachers and teacher
candidates should be able to use ICT applications effectively (Ciire & Ozdener, 2008), and for
this, they should first have digital literacy skills. ICT integration in education is a dynamic
process that requires constant monitoring due to the development, increase and diversification
of information and communication technologies (izci, 2023). In order to follow the
developments in ICT continuously and to adapt to these developments effectively, digital
literacy skills should also be developed. It is thought that this situation will contribute to the
social studies teacher candidates to gain the digital literacy skill, which is among the course
curriculum, more efficiently to the students they will train.

Recommendations

Based on the results obtained in the research, the following recommendations can be
made:

In faculties of education, elective courses for the development of ICT and digital literacy
of social studies teacher candidates can be added to the program. Thus, teacher candidates’
attitudes towards ICT and their levels of digital literacy can be improved.

In order to increase social studies teacher candidates’ level of interest in technology,
activities can be organized to encourage the use of technology and to show the benefits and
advantages of technology in professional and daily life.

In order to make the time spent on the internet productive, social studies teacher
candidates can be informed about useful content, channels and web addresses on the internet.
Thus, while increasing the time spent on virtual networks is encouraged, social studies teacher
candidates will also be raised awareness about protecting themselves from harmful content.

The content of the courses and the materials used in the courses can be enriched in
terms of ICT, and digital materials and web 2.0 tools can be used more.
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By ensuring that social studies teacher candidates develop positive attitudes towards
ICT, their digital literacy levels can be indirectly increased.

The research is a quantitative research. More in-depth results can be obtained by
conducting mixed or qualitative studies on the same subject.

The scope of the study can be expanded by conducting research on different
populations and samples.

A study can be conducted on the attitudes towards ICT and digital literacy of
academicians who lead teacher candidates studying in faculties of education.
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Sosyal Bilgiler Ogretmen Adaylarinin
Bilgi ve Iletisim Teknolojilerine Yonelik
Tutumlari ile Dijital Okuryazarhklar:
Arasindaki Iliskinin Incelenmesi
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Ozet

Bu arastirmada sosyal bilgiler 6gretmen adaylarinin bilgi ve iletisim teknolojilerine yonelik tutumlari
ile dijital okuryazarliklar1 arasindaki iliskinin incelenmesi amaglanmigtir. Aragtirmanin evrenini 2024-
2025 egitim-0gretim yilinda bir devlet iiniversitesinde egitim fakiiltesinde 6grenim goren 6gretmen
adaylar olusturmaktadir. Aragtirmanin 6rneklemi, kolay ulasilabilir 6rnekleme yontemi ile belirlenen
1, 2, 3 ve 4. smiflarda 6grenim goren toplam 112 sosyal bilgiler 6gretmen adayindan olusmustur.
Arastirmada veriler “Bilgi ve iletisim Teknolojilerine Yonelik Tutum Olcegi” ve “Dijital Okuryazarlik
Olcegi” kullanilarak elde edilmistir. Verilerin analizinde cinsiyete ve internet kullanim siirelerine gore
anlamli farkliik gosterip gostermedigini belirlemek igin bagimsiz 6rneklemler t-testi, oOlcek
puanlarinin 6grenim goriilen sinif ve teknolojiye karsi ilgi diizeyine gore anlamli farklilik gosterip
gostermedigini tespit etmek icin tek yonlii ANOVA kullanilmistir. Olcek puanlari arasinda anlamli bir
iliski olup olmadigini belirlemek icin Pearson korelasyon analizi kullamilmistir. Sosyal bilgiler
O0gretmen adaylarinin bilgi ve iletisim teknolojilerine yonelik tutum diizeyleri ile dijital okuryazarlik
diizeyleri arasinda anlamli, pozitif yonlii ve yiiksek diizeyde bir iliski oldugu tespit edilmistir. Egitim
Fakiiltelerinde sosyal bilgiler 6gretmen adaylarina yonelik BiT ile dijital okuryazarliklarinin gelisime
yonelik segmeli dersler programa eklenebilir. Derslerin igerigi ve ders igerisinde kullanilan materyaller
BIT y6niinden zenginlestirilebilir, dijital materyaller ve web 2.0 araclar1 daha fazla kullanilabilir.

Anahtar Kelimeler: Dijital okuryazarlik, bilgi ve iletisim teknolojileri, sosyal bilgiler.

Giris

Giiniimiiz diinyas1 hizli teknolojik gelismelerin ve dijitallesmenin basat o0zellik
gosterdigi, giinliik hayatin her alaninda mevcut teknolojilerle ic ice olunan bir diinyadir. Oyle
ki 21. yiizy1lda vatandagliktan egitime, bankacilik iglemlerinden aligverise, sosyal hayattan
kisisel gelisime kadar pek ¢ok alanda dijital platformlardan ve bilgisayar teknolojilerinden
yararlanilmaktadir. Bu ¢agda yasanan gelismelere uyum saglayabilmek icin bilhassa bilgi ve
iletisim teknolojilerine (BIT) ve dijital okuryazarlk, teknoloji okuryazarhg, bilgi okuryazarligs,
internet okuryazarhgi, medya okuryazarhigi gibi cesitli okuryazarlik becerilerine sahip
olunmasi gerekmektedir. Mevcut arastirmada, sayilan yetkinlikler icerisinden bilgi ve iletisim
teknolojileri ile dijital okuryazarlik becerilerine odaklanilmaktadir.

Ogretmenlerin ve 6gretmen adaylarinin BIT e yonelik olumlu tutum gelistirmeden bilgi
ve iletisim teknolojilerine uyum saglamak konusunda bir nebze eksik kalacagi yadsinamaz bir
gercektir. Konuyla ilgili yapilan bir arastirmada; 6gretmenlerin BiT’e yonelik tutumlar:
incelenmis ve arastirma bulgularindan hareketle 6gretmenlerin, BIT’in hem 6grenciler hem de
ogretmenler icin basariyr artirdigini, 6grenciler icin dersi daha ilgi cekici kildigini, 6gretim
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siirecinin daha etkili olmasim sagladigim ifade ettiklerine ulasilmistir. (Ciire & Ozdener,
2008). Ogretmenlerin BIT’e dair gelistirdigi bu olumlu tutum ve inanclar, bilgi ve iletisim
teknolojilerinin egitim ortamlarina entegrasyonunu pozitif yonde etkileyecektir. Teknolojinin
egitime entegre edilmesi sayesinde geleneksel simif ortamlar1 zenginlestirilebilir ve daha
etkilesimli hale getirilebilir. Ogrenme ortamlarinda birtakim sanal uygulamalar, dijital
platformlar, simiilasyonlar, yapay zeka ve sanal gerceklik gibi cesitli materyaller sunularak
ogrenciler icin daha ilgi ¢ekici ve anlamli 6grenmeler gerceklestirilebilir (Ok, 2024).

BiTte yasanan hizhi gelismeler, bireylerin gelisen teknolojileri etkin bicimde
kullanabilmesini ve dijital yeterliliklerinin giiclendirilmesini zorunlu kilmaktadir. BiT’te
yasanan bu hizh doniisiim siireci, toplumun ve dolayisiyla egitim ihtiyaclarinin da degistigini
gostermektedir. Zira egitimin gayesi, toplumun ihtiyaclarinin karsilanmasina yonelik bireyler
yetistirmektir. Dolayisiyla giiniimiiz egitim sistemi; bilim ve teknolojideki ilerlemeye
adaptasyon saglayabilecek, elestirel diisiinme ve muhakeme becerisine sahip olan, problem
cozebilen, dogru bilgilere nasil ve nereden erisecegini bilen ve eristigi bilgileri dogru
degerlendirebilen bireyler yetistirmeyi hedeflemektedir (Karaman & Akbaba, 2020). Sayilan
tiim bu o6zellikler ayn1 zamanda djijital okuryazar bireyin 6zellikleridir. Bu baglamda modern
cagin bilgi ve iletisim teknolojilerine uyum saglayabilecek bireyler yetistirilmesi igin
ogrencilerin dijital okuryazarlik becerilerinin gelistirilmesi gerektigi sdylenebilir.

Dijital okuryazarlik; sanal teknolojilerin sosyal, ekonomik ve kiiltiirel anlamda etkili
sekilde kullanilabilmesi, haberlesme kaynaklarinin degerlendirilmesi, dijital doniisiim
siirecinin tehlikelerinin fark edilebilmesi, en genel tabirle dijital caga adapte olunabilmesi
adma gerekli olan maharetlerin tamamidir (Bayrakel, 2020). Dijital okuryazarlik; ¢evrim ici
platformlarda dogru bilgi ve belgelere ulasabilmek, ulasilan ¢evrim igi bilgi ve belgeleri yerinde
ve dogru kullanabilmek, bu vesileyle egitim-6gretimin internet araciligiyla yapilabilmesinin
oniinii agmak icin kullanmlabilir (Cakmak & Aslan, 2018). Ancak dijital okuryazarlik kavrami
yalnizca bir seyleri arastirip bulmak ile sinirlandirilmamalidir. Bunun Gtesinde sanal
mecralarda elde edilen bilgileri giinliik hayatin icerisine dahil edip kullanabilme yetenegi de
dijital okuryazarhgin kapsam alanina girmektedir (Karabacak & Sezgin, 2019).

Dijital yerlilerin tiim sanal teknolojilere yatkin oldugu gercegi diisiiniildiigiinde, bu
jenerasyona egitim verecek olan yeni nesil 6gretmenlerin ve 6gretmen adaylarinin da etkin
birer dijital okuryazar olmasi kritik bir oneme sahiptir. Aksi halde ¢agimizin gereksinimlerini
karsilayacak bireylerin yetistirilmesi bir yana, dogdugu andan itibaren dijital yatkinhiga sahip
olan yeni kusaklara ayak uydurabilmek konusunda bile son derece zorluklar yasanmasi
kacinilmaz olacaktir. Bu noktada Ogretmenlere ve yeni Ogretmenleri yetistiren Egitim
Fakiiltelerine biiyiik sorumluluk diismektedir. Ozellikle Sosyal Bilgiler Dersi Ogretim
Program1 (Milli Egitim Bakanhg [MEB], 2024) igerisinde dijital okuryazarlik, bilgi
okuryazarhg ve iletisim becerilerinin dogrudan yer almasi, sosyal bilgiler 6gretmen adaylarin
ilgili konunun merkezine cekmektedir.

Giiniimiiz egitim sistemleri icerisinde hem BIT’e hem de dijital okuryazarlik becerisine
son derece biiylik 6nem atfedilmektedir. Sosyal bilgiler dersi dahilinde de dijital okuryazarlk,
bilgi okuryazarligi, teknoloji okuryazarligi ve iletisim gibi becerilerin yer almasi dolayisiyla
BiT’e yonelik olumlu tutumlar gelistirilmesi ve BIT’in giinliik hayatta etkin kullanilabilmesi
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hedeflenmektedir. Her iki kavramin da birbirleriyle iliskilendirilerek sosyal bilgiler 6gretmen
adaylarmim BIT’e yonelik tutumlarinin ve dijital okuryazarhik diizeylerinin gelistirilebilecegi
varsayllmaktadir. Bu varsayimdan hareketle mevcut arastirmanin temel problemi; 6gretmen
adaylarinin bilgi ve iletisim teknolojilerine yonelik tutum diizeyleri ile dijital okuryazarlik
seviyeleri arasinda anlamli bir iliski olup olmadig1 sorusudur. Bu baglamda asagidaki alt
problemlere yanit aranmistir:

1. Sosyal bilgiler 6gretmen adaylarinin bilgi ve iletisim teknolojilerine yonelik tutumlar:
ne diizeydedir?

2. Sosyal bilgiler 6gretmen adaylarinin bilgi ve iletisim teknolojilerine yonelik tutum
diizeylerinde cinsiyet, simnif diizeyi, teknolojiye kars: ilgi diizeyi, internet kullamim siiresi
degiskenlerine gore istatistiksel olarak anlamh farklilik var midir?

3. Sosyal bilgiler 6gretmen adaylarinin dijital okuryazarlik diizeyleri nedir?

4. Sosyal bilgiler 6gretmen adaylarinin dijital okuryazarlik diizeylerinde cinsiyet, sinif
diizeyi, teknolojiye karsi ilgi diizeyi, internet kullanmim siiresi degiskenlerine gore istatistiksel
olarak anlamh farklilik var midir?

5. Sosyal bilgiler 6gretmen adaylariin bilgi ve iletisim teknolojilerine yonelik tutum
diizeyleri ile dijital okuryazarlik diizeyleri arasinda anlaml bir iligki var midir?

Yontem

Bu arastirmada sosyal bilgiler 6gretmen adaylarinin bilgi ve iletisim teknolojilerine
yonelik tutumlari ile dijital okuryazarhklar arasinda anlaml iligki olup olmadigini incelemek
amaciyla nicel arastirma modellerinden iligkisel tarama yontemi tercih edilmistir.

Evren ve Orneklem

Aragtirmanin evrenini 2024-2025 egitim-6gretim yilinda bir devlet iiniversitesinin
egitim fakiiltesinde Ogrenim goren Ogretmen adaylar1 olusturmaktadir. Arastirmanin
orneklemi, kolay ulasilabilir 6rneklem yontemiyle belirlenmistir. Orneklem grubu, yiiz yiize
derslere katihm saglayan ve evreni temsil ettigi diisliniilen 112 sosyal bilgiler 6gretmen
adayindan olusmustur.

Veri Toplama Araclari

Aragtirma verilerin toplanilmasinda arastirmacilar tarafindan gelistirilen “Kisisel Bilgi
Formu”, Giinbatar (2014) tarafindan gelistirilen “Bilgi ve Iletisim Teknolojilerine (BIT)
Yonelik Tutum Olcegi” ve Hamutoglu vd. (2017) tarafindan uyarlanan “Dijital Okuryazarhk
Olcegi” kullanilmistir.

Verilerin Toplanmasi
Aragtirma i¢in izin alindiktan sonra verilerin toplanma siirecine baslanmistir. Veri
toplam siirecinde sosyal bilgiler 6gretmen adaylar1 arastirmanin amaci hakkinda

bilgilendirilmistir. Goniillii olan 6gretmen adaylariin veri toplama araglarini yanitlamasi icin
gerekli siire verilmistir.
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Verilerin Analizi

Bu calismada elde edilen veriler SPSS 29.0 yazilimi kullanilarak analiz edilmistir. Ik
olarak olgek puanlarinin normal dagihp dagilmadig: test edilmistir. Bunun igin varyasyon
katsayisi, Skewness/Kurtosis degerleri, Shapiro-Wilk degerleri, histogram grafikleri, Normal
Q-Q Plot grafikleri, Detrended Q-Q Plot grafikleri ve Box Plot grafikleri incelenmistir. Verilerin
normal dagildig tespit edilmis ve buna bagh olarak sosyal bilgiler 6gretmen adaylarmnin BiT’e
yonelik tutum diizeyleri ve dijital okuryazarlik diizeylerini belirlemek i¢in tek 6rneklem t-testi,
Olcek puanlarinin cinsiyete ve internet kullanim siirelerine gore anlamh farklilik gosterip
gostermedigini belirlemek igin bagimsiz orneklemler t-testi, 6lgek puanlarinin 6grenim
goriilen sinif ve teknolojiye karsi ilgi diizeyine gore anlamh farklihik gosterip gostermedigini
tespit icin tek yonlii ANOVA kullamlmistir. Olcek puanlar arasinda anlamh bir iliski olup
olmadigim belirlemek igin Pearson korelasyon analizi kullanilmistir.

Arastirmanin Etik Izinleri:

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun ad1 = Kahramanmaras Siitcii Imam Universitesi
Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulu

Etik Kurul Etik inceleme karar tarihi=03.05.2024
Etik degerlendirme belgesi konu numarasi=2024/04/26
Bulgular

Arastirmanin bu béliimiinde “Bilgi ve iletisim Teknolojilerine Yonelik Tutum Olcegi”
ve “Dijital Okuryazarlik Olcegi’nden elde edilen verilerin analizi sonucunda ortaya cikan
bulgulara yer verilmistir.

Sosyal bilgiler 6gretmen adaylarmim BiT’e yonelik tutum diizeylerinin cinsiyete gore
anlamh bir farklilik olmadig1 sonucuna ulasilmistir. Bunun yaninda sosyal bilgiler 6gretmen
adaylarmm BIT’e yonelik tutum alt boyutlarindan genel BIT egilimi, bilgisayar donanimu,
yazilim kullanimi ve sanal ortamda iletisim diizeylerinin cinsiyete gore anlamli bir farklihk
gosterdigi belirlenmistir. Genel BIT egilimi, yazihm kullanimi ve sanal ortamda iletisim
diizeylerinde kiz 6grenciler lehine, bilgisayar donanimi diizeyinde ise erkek 6grenciler lehine
anlamh fark oldugu tespit edilmistir.

Sosyal bilgiler 6gretmen adaylarimin BiT’e yonelik tutum ve alt boyutlarina yonelik
diizeylerinin tiimiinde teknolojiye karsi ilgi diizeyleri “kismen ilgiliyim” ile “ilgiliyim” arasinda
“illgiliyim” lehine, genel BIT egilimi, sanal ortamda bilgiye erisim, yazihm kullammi alt
boyutlar1 ve toplam tutum diizeylerinde “kismen ilgiliyim” ile “tamamen ilgiliyim” arasinda
“tamamen ilgiliyim” lehine anlamh fark oldugu tespit edilmistir.
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Sosyal bilgiler 6gretmen adaylarmin BiT’e yonelik tutum diizeylerinin internet
kullanim siirelerine gore anlaml bir farkhilik gostermedigi belirlenmistir. Ancak sosyal bilgiler
ogretmen adaylarimin BiT’e yonelik tutum alt boyutlaindan sanal ortamda bilgiye erisim
diizeylerinin internet kullanim siirelerine gore anlaml bir farklilik gosterdigi tespit edilmistir.
Sanal ortamda bilgiye erisim diizeylerinde interneti 3 saatten fazla kullananlar lehine anlamh
fark oldugu sonucuna ulagilmistir.

Sosyal bilgiler 6gretmen adaylarinin dijital okuryazarlik diizeylerinde kiz ya da erkek
olmalarina gore anlamli bir farklilik olmadig sonucuna ulagilmistir. Bunun yaninda sosyal
bilgiler 6gretmen adaylarimin dijital okuryazarlhik alt boyutlarindan teknik diizeylerinde
cinsiyete gore anlamli bir farklhilik vardir. Teknik alt boyut diizeylerinde erkek 6grenciler lehine
anlamh fark oldugu tespit edilmistir.

Sosyal bilgiler 6gretmen adaylarinin dijital okuryazarlik ve alt boyutlarindan teknik
diizeyinde oOgrenim gordiikleri sinif diizeylerine gore anlamli bir farkhilik oldugu, alt
boyutlarindan tutum, bilissel ve sosyal-duygusal diizeylerinin 0grenim goriilen sinif
diizeylerine gore anlamh bir farklilik gostermedigi belirlenmistir. Anlaml farklar 4. siniflar ile
2. siniflar arasindadir ve bu anlamh farklilik 4. siniflar lehinedir.

Sosyal bilgiler 6gretmen adaylarinin dijital okuryazarlik ve alt boyutlarindan biligsel alt
boyutu hari¢ olmak iizere teknolojiye karsi ilgi diizeylerine gore anlamli bir farklilik oldugu
sonucuna ulagilmigtir. Sosyal bilgiler 6gretmen adaylarinin dijital okuryazarhk ve alt
boyutlarina yonelik diizeylerinin (biligsel alt boyutu haric) teknolojiye karsi ilgi diizeylerinde
“kismen ilgiliyim” ile “ilgiliyim” arasinda “ilgiliyim” lehine, teknik alt boyutu ve toplam dijital
okuryazarlik diizeylerinde “kismen ilgiliyim” ile “tamamen ilgiliyim” arasinda “tamamen
ilgiliyim” lehine anlaml fark oldugu belirlenmistir. Sosyal bilgiler 6gretmen adaylarinin dijital
okuryazarlik diizeylerinde internet kullanim siirelerine gore anlamh bir farklilik oldugu
sonucuna ulasilmigtir. Anlamh fark internet kullanim siireleri 3 saatten fazla olan sosyal
bilgiler 6gretmen adaylar1 lehinedir.

Sosyal bilgiler 6gretmen adaylarimin BiT’e yonelik tutum diizeyleri ile dijital
okuryazarlik diizeyleri arasinda anlaml, pozitif ve yiiksek diizeyde bir iliski oldugu tespit
edilmistir.

Tartisma ve Sonuc¢

Ogretmen adaylarinin BIT’e yonelik tutum diizeylerinde cinsiyete gore anlamli bir
farklilik olmadig tespit edilmistir. Akgiin (2020), Aydogmus ve Karadag (2020), Giileli (2015)
ile Sad ve Nalcac1 (2015) da BIT yeterliliklerinin cinsiyet degiskenine goére anlamh derecede
farkhllasmadigim  saptamislardir. Ogretmen adaylarinin BiT’e yonelik tutum ve alt
boyutlarindan sanal ortamda bilgiye erisim ve yazilim kullaniminda 6grenim gordiikleri sinif
diizeylerine gore anlamh bir farkhilik oldugu, farklilasmanin 4. sinmiflar ile 2. simiflar arasinda
olup 4. simflar lehine oldugu belirlenmistir. Bager vd. (2020) BIT ile sinif diizeyi arasinda
yalnmizca bir boyutta 3. siniflar lehine anlamli bir fark bulmus, diger alt boyutlarda ve olgegin
toplam puaninda sinif diizeylerine gore anlaml bir farklilik bulunmadigini belirtmistir.

Ogretmen adaylarinin BiT’e yonelik tutum ve alt boyutlarina yonelik diizeylerinin
tiimiinde teknolojiye karsi ilgi diizeyleri “kismen ilgiliyim” ile “ilgiliyim” arasinda “ilgiliyim”
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lehine; genel BIT egilimi, sanal ortamda bilgiye erisim, yazihm kullanimi alt boyutlar1 ve
toplam tutum diizeylerinde “kismen ilgiliyim” ile “tamamen ilgiliyim” arasinda “tamamen
ilgiliyim” lehine anlamh fark oldugu sonucuna ulasilmistir. Elde edilen bu sonuclar; sosyal
bilgiler 6gretmen adaylarinin teknolojiye yonelik ilgi diizeyleri arttikca BIT’e yonelik tutum
diizeylerinde de artis oldugu seklinde yorumlanabilir. Akgiin (2020), Aydin (2016), Aydogmus
ve Karadag (2020), Celik (2020) ve Kocak Usluel vd. (2007) de mevcut calisma ile benzer
sonuclara ulasmistir. Konuyla ilgili Giileli (2015) ile Sad ve Nalcaci (2015) BIT yeterliliklerinin
internet kullanma siklig1 degiskenine gore anlamh farklilagsmadig1 sonucuna ulagmistir.

Ogretmen adaylarinin dijital okuryazarhk diizeylerinde kiz ya da erkek olmalarina gore
anlamh bir farklihlk olmadigi belirlenmistir. Ilgili konuda yapilan gecmis arastirmalarda
Gokbulut (2021), Kozan (2018), Pala (2019), Yilmaz (2021) dijital okuryazarlik diizeyleri ile
cinsiyet degiskeni arasinda anlamh bir fark olmadigini bulgulamistir. Bunun yaninda sosyal
bilgiler ogretmen adaylarinin dijital okuryazarhk alt boyutlaindan teknik diizeylerinde
cinsiyete gore anlamli bir farklilik vardir. Teknik alt boyut diizeylerinde erkek 6grenciler lehine
anlamh fark oldugu tespit edilmistir. Keskin ve Kiiciik (2021) ile Ocak ve Karakus (2019)
kullandiklar: 6l¢egin bir alt boyutunda erkekler lehine anlaml bir farklilik bulurken diger alt
boyutlarda ve 6l¢egin toplam puaninda cinsiyet degiskenine gore anlamh fark olmadigini ifade
etmislerdir. Ogretmen adaylarinin dijital okuryazarlk ve alt boyutlarindan teknik diizeyinde
ogrenim gordiikleri sinif diizeylerine gore anlaml bir farkhilik oldugu ve farklihigin 4. simiflar
ile 2. siniflar arasinda olup 4. siniflar lehine oldugu belirlenmistir. Kozan (2018) ve Yilmaz
(2021) dijital okuryazarhk ile sinif diizeyi degiskeni arasinda 3. simiflar lehine; Yazicioglu vd.
(2020) 2. siif 6grencileri lehine anlamh bir fark oldugu sonucuna ulagmistir.

Ogretmen adaylarinin dijital okuryazarlik ve alt boyutlarindan, bilissel alt boyutu haric
olmak iizere, teknolojiye karsi ilgi diizeylerine gore dijital okuryazarlik seviyelerinin anlamlh
bir farkhihk gosterdigi sonucuna ulasilmistir. Ogretmen adaylarmin teknolojiye kars: ilgi
diizeyleri arttikca dijital okuryazarlik seviyelerinde artis oldugu saptanmistir. Bayrakei (2020),
Celikkaya ve Kosker (2023) ve Goldag (2021) da dijital okuryazarhik diizeyinde teknolojiye
yonelik ilgi diizeyi acisindan anlamh bir fark oldugunu bulgulayarak mevcut arastirmadan elde
edilen sonucu desteklemistir. Ogretmen adaylariin dijital okuryazarlik diizeylerinde internet
kullanim stirelerine gore anlamh bir farklilik oldugu ve farkin internet kullanim siireleri 3
saatten fazla olanlar lehine oldugu tespit edilmistir. Celik (2021), G6ldag (2021) ve Pala (2019)
giinliik internet kullamim siklig: ile dijital okuryazarlik diizeyleri arasinda anlamli bir iligki
bulundugu sonucuna ulagmis ve mevcut arastirmayi desteklemistir.

Ogretmen adaylarinin BiT’e yonelik tutum diizeyleri ile dijital okuryazarhk diizeyleri
arasinda anlaml, pozitif ve yiiksek diizeyde bir iligki oldugu tespit edilmistir. Elde edilen bulgu
ogretmen adaylarinin BITe yonelik tutumlarinin dijital okuryazarhk diizeyleri iizerine olumlu
etkisi oldugu seklinde yorumlanabilir. Pala (2019) da dijital okuryazarhgm, bireylerin BIT’i
ogrenmesini icerdigini belirtmistir. Ogretmen adaylarimin BIiT yeterliklerinin yiiksek diizeyde
olmasi; bilgi caginin gereklerini yerine getirebilme basarisi ile BIT kullaniminin yayginlasmasi
bakimindan (Aydogmus ve Karadag, 2020), aym1 zamanda dijital okuryazarlik diizeyleri

.....

ogretmen basarisim artirdig1 icin 6gretmenlerin ve 6gretmen adaylarimin BiT uygulamalarin
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etkili sekilde kullanabilmesi (Ciire & Ozdener, 2008), bunun icin de oncelikle dijital
okuryazarlik becerisine sahip olmasi gerekmektedir. BiT’teki gelismelerin devamli takip
edilebilmesi ve bu gelismelere etkin bigimde adaptasyon saglanabilmesi agisindan dijital
okuryazarlik becerisinin de gelismis olmasi gerekmektedir.

Oneriler
Aragtirmada elde edilen sonuglardan hareketle su 6nerilerde bulunulabilir:

Egitim fakiiltelerinde sosyal bilgiler ogretmen adaylarmin BIT ile dijital
okuryazarliklarinin gelisime yonelik secmeli dersler programa eklenebilir. Buna bagh olarak
ogretmen adaylarinin BIT’e yonelik tutumlar ile dijital okuryazarlik diizeyleri gelistirilebilir.

Sosyal bilgiler 6gretmen adaylarinin teknolojiye yonelik ilgi diizeylerinin artmasi i¢in
teknoloji kullanimini tegvik edecek, teknolojinin mesleki ve giinliik hayatta saglayacagi
faydalar1 ve avantajlar gosterecek etkinlikler diizenlenebilir.

Internette gecirilen siirenin verimli kilinmasi icin internet iizerindeki faydah icerikler,
kanallar ve web adresleri konusunda sosyal bilgiler 6gretmen adaylar bilgilendirilebilir.

Derslerin icerigi ve ders icerisinde kullanllan materyaller BIT yoniinden
zenginlestirilebilir, dijital materyaller ve web 2.0 araclar1 daha fazla kullanlabilir.

Sosyal bilgiler 6gretmen adaylarinin BiT’e yonelik olumlu tutum gelistirmeleri
saglanarak dijital okuryazarhk seviyeleri de dolayh olarak arttirilabilir.

Yapilan arastirma nicel desenli bir aragtirmadir. Aym1 konuda karma veya nitel
calismalar yapilarak daha derinlemesine sonuclara ulasilabilir.

Egitim fakiiltelerinde Ogrenim goren Ogretmen adaylarina oOnderlik eden
akademisyenlerin BIT’e yonelik tutumlarn ve dijital okuryazarhklari {izerine bir calisma
yapilabilir.
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Abstract

The use of mass media for educational purposes has become a widespread approach in the world. It
can be said that one of the mass media that has an important place in children’s world is television.
Television attracts children’s attention in many ways with the content it broadcasts. One of the
remarkable elements of television for children is cartoons. It is known that cartoons have an
important place in the education of children with their educational feature as well as entertaining.
It is thought that cartoons can be used in teaching the subjects of the life science course in the first
three grades of primary school and will be useful. In this context, the aim of the research is to
determine which cartoons can be used in teaching the subjects in the life science course curricula.
The research was conducted with a case study, which is one of the qualitative research methods and
is among the descriptive research methods, and the data were analyzed through document analysis.
The source of the data was the cartoons on the official TRT Cocuk YouTube channel. The findings of
the research show that the cartoons have an appropriate and positive content in terms of life science
course subjects, and that role models that children can take as an example are exhibited in the
cartoons. It is recommended that scenes related to life science course subjects in cartoons should be
utilized as an alternative method in the education process.

Keywords: Cartoon, TRT Cocuk, life science, life science course subjects.

Introduction

Scientific and technological developments have led to changes in the lifestyles of
individuals in many areas of life. One of the areas affected by change is education. Alternative
methods that can be used in education have emerged as an important issue in educational
research in recent years. Children, who are the target audience of basic education, are greatly
exposed to mass media in parallel with technological developments. This situation has brought
about differences in their interests and the way they receive and learn information. Therefore,
teaching activities to be carried out with children should be supported with elements that will
appeal to them and are related to their new worlds. Cartoons, one of these elements, can be
said to be highly usable tools for educational purposes with their colorful and moving content.

It is a known fact that all individuals, whether adults or children, are much more
intertwined with media and technologies than before and are under their influence (Sen & Tay,
2023). Although smartphones are more preferred by people among media and technologies,
televisions have also experienced significant developments in terms of being able to connect to
the internet and quickly access content such as movies, series and games through some
platforms and applications. With the impact of these developments, television still maintains
its place as a tool that is in almost every home, brings the family together and provides a
pleasant time.

Television, which is an auditory and visual communication tool, is technically defined
as a system that enables audio, two-dimensional and color viewing by transmitting sound and
image with magnetic waves (Giiler, 1992). Since children watching television, which has
positive and negative effects on children’s affective and cognitive development, transfer what
they see and hear to their minds and attribute meanings to them (Temizyiirek & Acar, 2014),
television is seen as a means of education and information as well as entertainment (Kiling,
2013). It can be thought that the utilization of television as a tool for education and information
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can be possible with the television broadcasts that children prefer to watch the most and that
appeal to their world the most. Among these, it can be said that cartoons will have an important
place in terms of their features. Cartoons can have a high impact and attract attention on
children (Ghilzai et al., 2017), as they offer an extremely colorful and entertaining view, as well
as having no limits in imagination and being connected to the dreamy aspect of life (Kalayci,
2015). Indeed, Thomas Edison, who argued that cartoons were an effective source of education,
an infinite potential for teaching and could be used instead of books, launched the first
cartoons for educational purposes in 1910 (as cited in Can, 1996). In addition to being used for
educational purposes, cartoons can also have negative effects on children. In order to avoid the
negative effects of cartoons and to ensure their full contribution to the development of the child
through the educational process, films should be selected in accordance with the objectives of
the course, attention should be paid to the fact that my films do not contain violent elements,
the level of students should be taken into account in the selection of films, and the film activity
should be implemented in a planned manner (Oztas, 2009). Since cartoon characters and their
behaviors in the film enable children to learn skills, knowledge and values, it is very important
for them to watch cartoons that contain values in the society they live in (Fidan, 2020). It may
be possible to say that topics such as family, friendship, school life, living together, love of
animals and nature are frequently addressed in cartoons broadcast in Tiirkiye. It can be stated
that these topics are similar to the content of the life science course, which is taught in the first
three years of primary school to enable children to recognize themselves and their
environment, adapt to their environment and develop life skills.

Life science course is a course that takes its knowledge base from social sciences and
natural sciences, is created in accordance with the development of the child, is as life-oriented
and concrete as possible, and prepares the ground for students to live as more active
individuals and citizens (Baysal, 2006). Since the main purpose of the life science course is to
provide the child with the knowledge of life, this course should be given in accordance with the
child’s understanding, that is, as much as he needs should be given in a way that is appropriate
to his level (Tay, 2017). From this point of view, it is thought that it is important to use methods
and tools that will appeal to children’s world in the teaching of life science course, which is so
intertwined with life and children’s world. Cartoons can be one of these tools, with their colors,
sounds, transitions and the way they process and present the subjects they deal with in a child-
friendly way. At this point, it is possible to say that the nature of the life science course and the
nature of cartoons are compatible. As a matter of fact, it is stated that cartoons, which are
watched with love and interest by primary school children, can be used to endear the life
science course (Aladag & Aladag, 2017).

In various studies, it has been revealed that cartoons are one of the effective tools that
can be used in the life studies course (Tay et al., 2018), cartoons can be used in the teaching of
cultural heritage (Sel, 2022) and values (Erbas & Bagkurt, 2022; Sadioglu et al., 2018) in the
life science course, cartoons are used and can be used in the life science course, especially when
children have not yet learned to read and write (Tay et al., 2024). In the selection of materials
planned to be used in teaching, the suitability of the material to the objectives and content of
the course is one of the most important principles (Kaya, 2006; Yanpar & Yildirim, 1999;
Yaylaci & Yaylaci, 1999). According to classroom teachers, the fact that the content is
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appropriate to the goals and objectives of the course and the achievements is among the first
place among the factors that should be considered in the use of cartoons and animations in the
life science course (Aslan et al., 2021). Therefore, it can be said that it is important that the
cartoons to be used in the teaching of life science course should be related to the subjects of the
course. In addition, the study differs from the existing studies in that it examines more than
one cartoon in the context of all subjects of the life studies course. The aim of the study is to
determine the cartoons that can be used in teaching life science course subjects. The main
problem of the study is “Which cartoons can be used in teaching life science course subjects?”.
Within the scope of this main problem, answers to the following sub-problems were sought:

1. Which cartoons can be used in teaching the subjects in the subject area “Me, My
Classroom and My School”?

2. Which cartoons can be used in teaching the subjects in the subject area “My Health”?
3. Which cartoons can be used in teaching the subjects in the subject area “My Safety”?

4. Which cartoons can be used in teaching the subjects in the subject area “My Family
and Social Life”?

5. Which cartoons can be used in teaching the subjects in the subject area “The Place I
Live and My Country”?

6. Which cartoons can be used in teaching the subjects in the subject area “Nature and
Environment”?

7. Which cartoons can be used in teaching the subjects in the subject area “Science,
Technology and Art”?

Method

Research Design

Qualitative research approach was used in this study. Qualitative research is defined as
a process of showing events in a holistic and realistic way in their natural environment by using
techniques such as document analysis, interview and observation (Ozkan, 2020). In the
research, a qualitative research approach was adopted due to the analysis of cartoons, which
are in the nature of a document. The research was conducted with a case study, which is one of
the qualitative research methods and is among the descriptive research methods. In case
studies, the process, environment and events related to a situation are investigated in a holistic
manner, focusing on how they affect the situation and how they are affected by the situation
(Yildinm & Simsek, 2021). In this study, the use of cartoons in the life science course is
considered as a case and the focus is on examining cartoons in the context of life science course
subjects. In this direction, the cartoons broadcasted on TRT Cocuk YouTube channel were
analyzed within the scope of life studies course subjects. Document analysis (review) technique
was used to analyze cartoons. Document analysis, which is both a data collection method and
a form of analysis, is a technique used for categorizing sources, determining boundaries,
research and interpretation (Ozkan, 2020). In this study, the cartoons, which were the source
of the research, were analyzed, the ones that could be used in teaching the subjects of the life
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science course were identified, the boundaries of the scenes related to the subject were
determined and interpretation was made based on the research findings.

Data Source

In document analysis research, it may not be possible to analyze all document data as
a whole. For this reason, researchers often choose to create a sample from the available data
set (Yildirnm & Simsek, 2021). In this study, criterion sampling, one of the purposeful sampling
types, was used to create a sample. The criterion for the cartoons to be included in the sample
was determined as being broadcast on TRT Cocuk official YouTube channel. The cartoons
accessed in this way constituted the data source of the study. The criteria for determining TRT
Cocuk channel as a criterion was that this channel is entertaining, includes cartoons with
educational content, is easily accessible by viewers and is a state channel. Since the 2018 and
2024 life science curricula were taken into consideration in determining the subjects of the life
science course, among the cartoons broadcast on TRT Cocuk, especially those broadcast after
2018 were included in the analysis.

Research Process

After determining the purpose, method and data source of the study, the last two
curricula of the current year, 2018 and 2024 life science course curricula, were examined in
order to classify the subjects of the life science course. As a result of this examination, the
subject areas in the life studies course were formed. The subject areas identified in the life
science course are presented in Figure 1.

Figure 1.
Subject Areas in the Life Sciences Course

04
03 My Family 05
and Social
Life The Place I
My Safety Live and My
3 Country
02 3 06
My Health Nature and
_________ __ Environment
Subject Areas |
in Life Science
01 Course 07
Me, My Science,
Classroom and Technology
My School and Art

As shown in Figure 1, according to the 2018 and 2024 curricula, the subject areas in the
life science course are “Me, My Classroom and My School”, “My Health”, “My Safety”, “My
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Family and Social Life”, “The Place I Live and My Country”, “Nature and Environment” and
“Science, Technology and Art”. Following the identification of the subject areas in the life
science course, the cartoons were proceeded to be analyzed. The document analysis steps
suggested by Forster (1994) were followed in analyzing the data. According to Forster (1994),
document analysis takes place in five phases: “accessing the documents, checking the
originality of the documents, understanding the documents, analyzing the data and using the
data.”

Figure 2.

Document Analysis Phases (Forster, 1994)

Checking the
Originality of
the Documents

! ?
g -~ o -
e & i ®
. p | l

Accessing the Understanding Using the
Documents the Documents Data

Analyzing the
Data

Phase 1: Accessing the Documents

The cartoons that constitute the data source of the study were accessed from the official
YouTube channel of TRT Cocuk. Since the 2018 and 2024 life science curricula were taken into
consideration in determining the subjects of the life science course, the cartoons broadcast on
TRT Cocuk, especially those broadcast after 2018, were taken into consideration.

Phase 2: Checking the Originality of the Documents

In the second phase, the originality of the documents was checked. Since the cartoons
considered as documents in the research were accessed from the official YouTube channel of
TRT Cocuk, the cartoons examined were accepted to be original.

Phase 3: Understanding the Documents

In the document understanding stage, documents should be analyzed comparatively
and in a certain system (Yildirnm & Simsek, 2021). For this purpose, the cartoons broadcasted
on TRT Cocuk channel were watched one by one and repeatedly in order to understand their
subject and context.

Phase 4: Analyzing the Data

In the fourth phase, data analysis was started. For each subject area of the life science
course, the appropriate cartoons from the cartoons broadcasted on TRT Cocuk channel were
identified. For this purpose, firstly, the keywords of the subjects in the subject areas of the life
science course were searched on the YouTube channel. The cartoons related to the topics that
could not be reached in this way were accessed by watching the cartoons one by one. At this
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phase, two researchers independently identified the cartoons and related scenes. For the
identified cartoons and scenes, the agreement between the coders was calculated using Miles
and Huberman’s (1994) formula (Reliability=agreement/agreement+disagreement). In this
calculation, the agreement was calculated as .97. In this context, it can be said that the
agreement between the evaluations is sufficient. The research was limited to one cartoon that
could be used for each subject. In this way, the cartoons and related scenes to be used in
teaching the subjects in each subject area of the life science course were determined. The
association of the subjects and cartoons was presented in tables, and the identified scenes were
added with QR codes.

Phase 5: Using the Data

The last phase in document analysis is using the data. “This step involves evaluating the
data, making inferences and interpreting them” (Bilgin, 2006, pp. 13-16). In the research, these
actions were provided with conclusions, discussions and recommendations.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of
the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Since the research was conducted with publicly available documents, it does not require
ethics committee approval.

Findings

In this section, the findings obtained within the scope of the sub-problems of the
research are presented. The cartoons that can be used in teaching life science course subjects
are presented in tables with the names of the episodes, time intervals of the scenes and QR
codes.

Findings Related to the First Sub-Problem

In the first sub-problem of the study, an answer was sought to the question “Which
cartoons can be used in teaching the subjects in the subject area ‘Me, My Classroom and My
School’?”. The cartoons that were determined to be usable in teaching the subjects in the first,
second and third grades of the “Me, My Classroom and My School” subject area in the life
science course are given in Table 1, Table 2 and Table 3, respectively.
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Table 1.

Cartoons That can be Used in Teaching the First Grade Subjects of the “Me, My Classroom
and My School” Subject Area

Subject Cartoon-episode Time interval of the scene QR code
In-classroom Elif Vg Ar}(adglglarl (Elif . . [=]:fa[m]
acquaintance and Frien s)-Yfenl Between minutes 2 and 5 :
Arkadas (New Friend) 50}
e Ege ile Gaga (Ege and O 2 0
Qur similarities and Gaga)-Farkliyiz (We're Between minutes 1 and 7 i
differences ; i
Different) [=] ]
Rafadan Tayfa (Rafadan (=] =]
Flag ceremony Crew)-Istiklal Mars1 Between minutes 2 and 12 - ﬂ.
(National Anthem) [=]¥:
Elif ve Arkadaslan (Elif [=]cgh: [m]
Classroom rules and Friends)-Kurallar Between minutes 1 and 11 fa ;
Kurallar (Rules Rules) [=
Ciciki (Ciciki)-
Arkadaslarimiza Karsi . :I-EI =
School rules . Between minutes 3 and 6
Duyarli Olmak (Being o]

Sensitive to Our Friends)

Pir1l (Piril)-Benim Giizel L ‘EEI

Courtesy rules at school Arkadasim (My Beautiful =~ Between minutes 2 and 11 : i‘;.{

Friend) [ ey

Kardegim Ozi (My Brother (=] (]

In-school activities Ozi)-Okulda Ilk Giin (First Between minutes 4 and 11 - ’i

Day at School) [=]%%

. Nane ile Limon (Mint and ) =1 El

Course materials .. Between minutes 1 and 11 A

Lemon)-Teneffiis (Recess) I-Ell i

. Rafadan Tayfa (Rafadan [=]34 =]

Using sqhool resources Crew)-Enerji Muhafizlari  Between minutes 6 and 14 i
economically .

(Energy Guardians) [=]e =k,

Rafadan Tayfa (Rafadan Of x40

Game Crew)-Oyun Makinesi Between minutes 6 and 13 it

(Game Machine) [O[Ypiv H

. Kardesim Ozi (My Brother (=]} [m]

Our feelings Ozi)-Okulda ilk Giin (First Between minutes 2and 12 XA

towards school |

Day at School) [=]%%

When Table 1. is examined, it is seen that the cartoons that can be used in teaching 11
subjects in the first grade “Me, My Classroom and My School” subject area of the life science
course are “Elif ve Arkadaslar: (Elif and Friends), Ege ile Gaga (Ege and Gaga), Rafadan Tayfa
(Rafadan Crew), Ciciki (Ciciki), Pir1l (Pir1l), Nane ile Limon (Mint and Lemon) and Kardesim
Ozi (My Brother Ozi)”. The cartoons in the table last an average of 13 minutes.
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Table 2.

Cartoons That can be Used in Teaching the Second Grade Subjects of the “Me, My Classroom

and My School” Subject Area

Subject

Cartoon-episode

Time interval of the scene

QR code

In-classroom
acquaintance

Elif ve Arkadaslar (Elif
and Friends)-Yeni
Arkadas (New Friend)

Between minutes 2 and 5

[=
[

Making decisions in

Elif ve Arkadasglar1 (Elif
and Friends)-Kurallar

Between minutes 1 and 11

classroom Kurallar (Rules Rules)
Ciciki (Ciciki)- 0l
Friendship relations Arkadaslarimiza Karg Between minutes 3 and 6 2
Duyarl Olmak (Being o]

Sensitive to Our Friends)

ERE
m%iﬁ"'

Respect for differences

Ege ile Gaga (Ege and
Gaga)-Farkliyiz (We're
different)

Between minutes 1 and 7

Effective communication

Pir1l (Piril)-Benim Giizel
Arkadagim (My Beautiful
Friend)

Between minutes 2 and 11

Classroom rules

Elif ve Arkadaslar (Elif
and Friends)-Kurallar
Kurallar (Rules Rules)

Between minutes 1 and 11

School rules

Ciciki (Ciciki)-
Arkadaslarimiza Karsi
Duyarli Olmak (Being

Sensitive to Our Friends)

Between minutes 3 and 6

Pir1l (Pir1l)-Benim Giizel | '3E|

Courtesy rules at school Arkadasim (My Beautiful =~ Between minutes 1 and 11 g

Friend) Fa foos

Rafadan Tayfa (Rafadan [=] - [m]

Flag ceremony Crew)-Istiklal Mars1 Between minutes 2 and 12 % ﬂ.
(National Anthem) [=I¥:

. Nane ile Limon (Mint and . =1 EI

Course materials .. Between minutes 1 and 11 e A

Lemon)-Teneffiis (Recess) )

. Rafadan Tayfa (Rafadan [=] 44 =]

Using sqhool resources Crew)-Enerji Muhafizlar1  Between minutes 6 and 14 ; ¥

economically .

(Energy Guardians) O 1

Rafadan Tayfa (Rafadan Of x40

Game Crew)-Oyun Makinesi Between minutes 6 and 13 LB

(Game Machine) [O[Ypiv H

Table 2 shows that cartoons named “Ciciki (Ciciki), Ege ile Gaga (Ege and Gaga), Elif
ve Arkadaslar1 (Elif and Friends), Piril (Pir1l), Nane ile Limon (Mint and Lemon) and Rafadan
Tayfa (Rafadan Crew)” can be used in teaching 12 topics in the subject area of “Me, My
Classroom and My School” in the second grade life science course. The cartoons in the table
last an average of 13 minutes and 20 seconds.
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and My School” Subject Area

Subject Cartoon-episode Time interval of the scene QR code
Ciciki (Ciciki)- E31 ]
Being sensitive Arkadaslarimiza Karsi Bet hut d1 2
to friends Duyarh Olmak (Being etween mnutes 5 and 13 o]
Sensitive to Our Friends)
. Pir1l (Piril)-Siraya Geg ve
Rpspectmg the Sirani Bekle (Stand in Between minutes 1 and 14
rights of others

Line and Wait Your Turn)

Following the rules

Elif ve Arkadaslar (Elif
and Friends)-Kurallar
Kurallar (Rules Rules)

Between minutes 1 and 11

Courtesy rules
at school

Pir1l (Pir1l)-Benim Giizel
Arkadasim (My Beautiful
Friend)

Between minutes 2 and 11

Everyone is different

Ciciki (Ciciki)-Herkes
Ayni Seyi Yapmay1
Sevmeyebilir (Not

Everyone May Like to Do
the Same Thing)

Between minutes 6 and 13

My strengths

Pir1l (Piril)-Istersen
Yapabilirsin (You Can If
You Want)

Between minutes 1 and 12

My responsibilities

Nasreddin Hoca Zaman
Yolcusu (Nasreddin
Hodja Time Traveler)-
Sorumluluk
(Responsibility)

Between minutes 1 and 12

Wants and needs

Nane ile Limon (Mint and
Lemon)-Tasarruf (Saving)

Between minutes 1 and 9

Planned work

Pir1l (Piril)-Efe Ders
Calisiyor (Efe is Studying)

Between minutes 3 and 14

B
Fim]

X

According to Table 3, there are 9 subjects in the third grade “Me, My Classroom and
My School” subject area of the life science course. It was determined that third grade cartoons
named “Ciciki (Ciciki), Elif ve Arkadaslar: (Elif and Friends), Piril (Piril), Nane ile Limon (Mint
and Lemon) and Nasreddin Hoca Zaman Yolcusu (Nasreddin Hodja Time Traveler)” can be
used for teaching the subjects in the subject area of “Me, My Classroom and My School”. The
cartoons in the table last an average of 1 minute and 20 seconds.

Findings Related to the Second Sub-Problem

In the second sub-problem of the study, the answer to the question “Which cartoons
can be used in teaching the subjects in the subject area ‘My Health’?” was sought. The cartoons
that can be used in teaching the first, second and third grade subjects of the “My Health”
subject area in the life science course are presented in Table 4, Table 5 and Table 6,
respectively.
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Table 4.
Cartoons That can be Used in Teaching the First Grade Subjects of the “My Health” Subject
Area
Subject Cartoon-episode Time interval of the scene QR code
Nasreddin Hoca EFE
Healthy growth (Nasreddin Hodja)- Between minutes 1 and 14 T
and development Saglikli Hayatin Sirlari B

(Secrets of Healthy Life)

Healthy eating

Nane ile Limon (Mint and
Lemon)-Saglikli Beslenme
(Healthy Eating)

Between minutes 2 and 9

Personal care

Elif ve Arkadaslar (Elif
and Friends-Kisisel
Egyalar (Personal
Belongings)

Between minutes 3 and 11

[=]
[=] %= ]
I
=

Toilet use

Kare (Kare)-Eyvah
Hastalik (Alas Disease)

Between minutes 5 and 11

Nane ile Limon (Mint and

9 o [=]356 [w]
Cleaning rules ,, Lemon)-Saghk Bilgisi Between minutes 4 and 3

& Odevi (Health Knowledge 4 7 iEl

Homework) -
Ciciki (Ciciki)-

Cleaning in Buldugumuz Gibi . Ok |§|
) Between minutes 8 and 13 T

common areas Birakalim (Let’s Leave It =
As We Found It) !

When Table 4 is examined, it is seen that there are six topics in the subject area of “My
Health” in the first grade life science course and cartoons named “Nasreddin Hoca (Nasreddin
Hodja), Nane ile Limon (Mint and Lemon), Elif ve Arkadaslar1 (Elif and Friends), Kare (Kare)
and Ciciki (Ciciki)” can be used in teaching these topics. These cartoons last an average of 13
minutes and 30 seconds.
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Table 5.
Cartoons That can be Used in Teaching the Second Grade Subjects of the “My Health” Subject
Area
Subject Cartoon-episode Time interval of the scene QR code
Nasreddin Hoca Ores0
Healthy growth (Nasreddin Hodja)- Between minutes 1 and 14 LT
and development Sagliklh Hayatin Sirlari B
(Secrets of Healthy Life) “E
Nutrients good Nane ile élr}ﬁ(rll (erllt and ' . !ril [=]
for health Lemon)-Saghkl Bes enme Between minutes 2 and 9 L '
(Healthy Eating) O
Elif ve Arkadasglar (Elif S
and friends-Kisisel .
Personal care Between minutes 3 and 11 ? A
Egyalar (Personal O i
Belongings)
[=]

Cleaning rules

Nane ile Limon (Mint and

_ Lemon)-Saglhik Bilgisi

Odevi (Health Knowledge
Homework)

Between minutes 4 and 77

o
i:i%ﬂ.

Balanced nutrition

Rafadan Tayfa (Rafadan
Crew)-Saglik Muhafizlari
(Health Guardians)

Between minutes 1 and 14

(=] [m]

Regular sleep

Rafadan Tayfa (Rafadan
Crew)-Uykusuzluk
(Sleeplessness)

Between minutes 2 and 14

Oral and dental health

Canmim Kardesim (My
Dear Sister)-Disciye
Gitmek Istemiyorum (I
don’t Want to Go to the
Dentist)

Between minutes 2 and 9

Sport and exercise

Pir1l (Pir1l)-Evde Spor
(Sport at Home)

Between minutes 3 and 11

Table 5 shows that cartoons named “Nasreddin Hoca (Nasreddin Hodja), Nane ile
Limon (Mint and Lemon), Elif ve Arkadaslar1 (Elif and Friends), Rafadan Tayfa (Rafadan
crew), Camim Kardesim (My Dear Sister) and Piril (Piril)” can be used for teaching eight
subjects in the subject area of “My Health” in the second grade life science course. The cartoons
in the table last an average of 13 minutes and 30 seconds.
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Table 6.
Cartoons That can be Used in Teaching the Third Grade Subjects of the “My Health” Subject
Area
Subject Cartoon-episode Time interval of the scene QR code
Ciciki (Ciciki)-Saghkl EAE
Maintaining health Beslenmenin Onemi (The Between minutes 9 and 13 ek
Importance of Healthy iEl :
Nutrition) -
Elifin Diigleri (Elif’s oo
Seasppally appropriate Dream§)-C Yltamlnl Between minutes 4 and 10 .
nutrition Kaynagi (Vitamin C ] ;
Source)
Seasonally appropriate Kare (Kare)-Mevsimler . =l
. Between minutes 7 and 13
dressing (Seasons) &
Elif ve Arkadaslar (Elif ESE
and Friends-Kisisel .
Personal care Between minutes 3 and 11 S rEE A
Egyalar (Personal o !
Belongings)
Ciciki (Ciciki)- oo
Cleaning in Buldugumuz Gibi Between minutes 8 and 1
common areas Birakalim (Let’s Leave It 3
As We Found It)

Cleaning rules

Nane ile Limon (Mint and
Lemon)-Saglik Bilgisi
Odevi (Health Knowledge
Homework)

Between minutes 4 and 7

E%E Eg
I T o
- E ep-rE

Adequate and balanced
nutrition

Rafadan Tayfa (Rafadan
Crew)-Saglik Muhafizlari
(Health Guardians)

Between minutes 1 and 14

Regular sleep

Rafadan Tayfa (Rafadan
Crew)-Uykusuzluk
(Sleeplessness)

Between minutes 2 and 14

Oral and dental health

Canim Kardesim (My
Dear Sister)-Disciye
Gitmek Istemiyorum (I
don’t Want to Go to the
Dentist)

Between minutes 2 and 9

Doing sport

Piril (Pir1l)-Evde Spor
(Sport at Home)

Between minutes 3 and 11

According to Table 6, there are 10 subjects in the third grade “My Health” subject area
of the life science course and the cartoons compatible with the content of these subjects are
“Ciciki (Ciciki), Elifin Disleri (Elif's Dreams), Kare (Kare), Elif ve Arkdaslar1 (Elif and
Friends), Nane ile Limon (Mint and Lemon), Rafadan Tayfa (Rafadan Crew), Canim Kardesim
(My Dear Sister) and Piril (Pir1l)”. These cartoons, which can be used in teaching the topics,
last an average of 13 minutes and 25 seconds.

Findings Related to the Third Sub-Problem

In the third sub-problem of the research, an answer was sought to the question “Which
cartoons can be used in teaching the subjects in the subject area ‘My Safety’?”. The cartoons
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that can be used in teaching the first, second and third grade subjects of the “My Safety” subject
area in the life science course are shown in Table 7, Table 8 and Table 9, respectively.

Table 7.

Cartoons That can be Used in Teaching the First Grade Subjects of the “My Safety” Subject
Area

Subject Cartoon-episode Time interval of the scene QR code
Trafik Tayfa (Traffic Crew)- O Cl]
Traffic rules Rafadan Servis (Rafadan Between minutes 1 and 14 3 £
Service) =]
Pir1l (Pir1l)-Uc Basamakh Oka10]
Emergencies Acil Sayilar (Three Digit Between minutes 6 and 13 3
Emergency Numbers) [m]@ k=)
Location of P1r11 (Eml}Kaybolma . A=
Hikayesi (Disappearance Between minutes 4 and 12 P
your home St 5
ory) [=;

When Table 7 is examined, it is seen that the cartoons named “Trafik Tayfa (Traffic
Crew) and Pir1l (Pir1l)” are the cartoons that can be used in teaching in accordance with the
three subject contents in the subject area of “My Safety” in the first grade life science course.
These cartoons last an average of 13 minutes and 25 seconds.

Table 8.

Cartoons That can be Used in Teaching the Second Grade Subjects of the “My Safety” Subject
Area

Subject Cartoon-episode Time interval of the scene QR code
Pir1l (Pir1l)-Kaybolma (=] =]
Personal safety Hikayesi (Disappearance Between minutes 3 and 12 A
Story) [=]y.
Safety rules for comin Trafik Tayfa (Traffic Crew)- !El 0]
Y1 & Rafadan Servis (Rafadan Between minutes 1 and 14 ; £
and going to school .
Service) (=
Traffic siens and Trafik Tayfa (Traffic Crew)- [m]imt:m]
& Trafik Lambasi (Traffic Between minutes 5 and 12 ik
boards
Lamp) (=]t
Dijital Tayfa (Digital Crew)- [=] 5 [=]
Technological safety Hayatimiz Teknoloji (Our Between minutes 3 and 7 1
Life is Technology) (=]t
Pir1l (Pirl)-Uc¢ Basamakh Elﬁli__l
Emergencies Acil Sayilar (Three Digit Between minutes 6 and 13 Fﬁ;
Emergency Numbers) (]2 #2=0,
Trafik Tayfa (Traffic Crew)- ERsE
. Bir Anlik Dalginlik (A . :
Helping in traffic Between minutes 6 and 10 i
Moment of o
Absentmindedness)
Dijital Tayfa (Digital Crew)- (=] 53 [=]
Safe play Gercek Sanala Karsi (Real Between minutes 1 and 12 X
versus Virtual) (] Ay

According to Table 8, the cartoons that can be used for teaching the seven subjects in
the second grade “My Safety” subject area of the life science course are “Piril (Piril), Trafik
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Tayfa (Traffic Crew) and Dijital Tayfa (Digital Crew)” cartoons. The cartoons in the table last
an average of 13 minutes and 25 seconds.

Table 9.

Cartoons That can be Used in Teaching the Third Grade Subjects of the “My Safety” Subject
Area

Subject Cartoon-episode Time interval of the scene QR code
Pir1l (Pinl)-Kaybolma (=] =
Personal safety Hikayesi (Disappearance Between minutes 3 and 12 iy
Story) O
. Trafik Tayfa (Traffic Crew)- EREE
Safety ;‘ules for coming Rafadan Servis (Rafadan Between minutes 1 and 14 i £
and going to school .
Service) =]
Trafik Tayfa (Traffic Crew)- [m]A=-r: ]
Traffic signs Trafik Lambasi (Traffic Between minutes 5 and 12 ik
Lamp) [=] P
Dijital Tayfa (Digital Crew)- = E__|
Technological safety Hayatimiz Teknoloji (Our Between minutes 3 and 7 o
Life is Technology) =
Pir1l (Pir1l)-Ug Basamakh [=] E__|
Emergencies Acil Sayilar (Three Digit Between minutes 6 and 13 X
Emergency Numbers) Elﬁh:‘_ 1
Trafik Tayfa (Traffic Crew)- EeEE
. Bir Anlik Dalginlik (A . :
Helping in traffic Between minutes 6 and 10 -
Moment of &
Absentmindedness)
Dijital Tayfa (Digital Crew)- [=] %4 [=]
Safe play Gergek Sanala Kars1 (Real Between minutes 1 and 12 ¥
versus Virtual) (=]t

Table 9 reveals that there are seven topics in the third grade “My Safety” subject area
of the life science course and the cartoons that can be used in teaching these subjects are the
cartoons named “Pir1l (Piril), Trafik Tayfa (Traffic Crew) and Dijital Tayfa (Digital Crew)”.
These cartoons last an average of 13 minutes and 35 seconds.

Findings Related to the Fourth Sub-Problem

In the fourth sub-problem of the research, the answer to the question “Which cartoons
can be used in teaching the subjects in the subject area ‘My Family and Social Life’?” was
sought. The cartoons that can be used for teaching the subjects in the first, second and third
grades of the “My Family and Social Life” subject area in the life studies course are given in
Table 10, Table 11 and Table 12, respectively.
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Table 10.
Cartoons That can be Used in Teaching the First Grade Subjects of the “My Family and Social
Life” Subject Area
Subject Cartoon-episode Time interval of the scene QR code
Importance of Ciciki .(C1c1k1)—A11en1n ' [Of=a0]
. . Onemi (Importance of Between minutes 3 and 13 ;e
being a family .
Family) [=
Unity and solidarity BIIZ 'Iﬁl?m(iz (‘I/Ve TWO})I-Plxlle . ) d EI E'I-
in the family ¢1 Yardimlagma ( elp etween minutes 1 and 9
within the Family) O
Duties and Canmim Kardesim (My =] =]
responsibilities in Dear Sister)-Imece Between minutes 3 and 9 .
family (Collective Work) [=]
Courtesy rules Bilz .Isl?m&z (\I/Ve TWOI){_Z?ﬂe B . d EI E-I-
in the family ¢1 Yardimlagma ( elp etween minutes 1 and 9
within the Family) [=]
People of different Rafadan Tayfa} (.R afadan [=]ia3 =]
e Crew)-Kendini Onun . ]
cultures living in our . Between minutes 2 and 14 -
Yerine Koy (Put Yourself
country O]

in Her Shoes)

When Table 10 is examined, it is seen that there are 5 subjects in the first grade “My

Family and Social Life” subject area of the life science course and cartoons named “Ciciki
(Ciciki), Biz Tkimiz (We Two), Canim Kardesim (My Dear Sister) and Rafadan Tayfa (Rafadan
Crew)” can be used in teaching these subjects. The cartoons in the table last an average of 13

minutes and 10 seconds.
Table 11.

Cartoons That can be Used in Teaching the Second Grade Subjects of the “My Family and

Social Life” Subject Area

Subject Cartoon-episode Time interval of the scene QR code
Importance of Ciciki '(C1c1k1)-A11en1n ' [=]7 =]
. . Onemi (Importance of Between minutes 3 and 13 in
being a family .
Family) [=]
Courtesy rules B}Z.Iklméz (\I/Ve TWO)_I?ﬂe . d EI IE-I-
in the family Ici Yar. 1mlasma (He P Between minutes 1 and 9
within the Family) [=]
Duties and Canmim Kardesim (My (=] =]
responsibilities Dear Sister)-Imece Between minutes 3 and 9 . ;
in family (Collective Work) [=]
Duties and Rafadan Tayfa (Rafadan (=153 [=]
responsibilities in Crew)-Yaghlara Yardim Between minutes 1 and 13 X
social life (Help for the Elderly) [=] 1
People of different Rafadan Tayfe.i (Rafadan (=] =]
A Crew)-Kendini Onun . o
cultures living in our . Between minutes 2 and 14 H
Yerine Koy (Put Yourself
country [=]

in Her Shoes)

Table 11 shows that “Ciciki (Ciciki), Biz Ikimiz (We Two), Canim Kardesim (My Dear
Sister) and Rafadan Tayfa (Rafadan Crew)” are the cartoons that can be used in teaching the
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five topics in the subject area of “My Family and Social Life” in the 2nd grade life science
course. These cartoons last an average of 13 minutes and 30 seconds.

Table 12.

Cartoons That can be Used in Teaching the Third Grade Subjects of the “My Family and Social
Life” Subject Area

Subject Cartoon-episode Time interval of the scene QR code

Camim Kardesim (My (=155 (=]

Helping in the family Dear Sister)-Imece Between minutes 3 and 9 . ;
(Collective Work) [x]

. . Ten [=]¥F- [=]
Neighborhood Aslan (Aslan)-Girilticta . ;
relations Komsu (Noisy Neighbor) Between minutes 4 and 11 E:i&ﬂ'
Duties and Rafadan Tayfa (Rafadan [ [=]
responsibilities in Crew)-Yaghlara Yardim Between minutes 1 and 13 X
social life (Help for the Elderly) [=] 1
Duties and Piril (Piril)-Ev isleri Bize [=]7534 [=]
responsibilities Kaldi1 (Housework Left to Between minutes 9 and 12 2T
in the family Us) [=];

Canim Kardesim (My
Conscious consumer Dear Sister)-Tasarruf Yap Between minutes 6 and 10
(Make Savings)
Rafadan Tayfa (Rafadan

People of different
cultures living in our
country

Crew)-Kendini Onun
Yerine Koy (Put Yourself
in Her Shoes)

Between minutes 2 and 14

Importance of
occupations

Elif ve Arkadaslar (Elif
and Friends)-Veteriner

Between minutes 5 and 11

3

E%% EI%T‘EEE] EI:%EI
= [E | fe%EE

(Veterinarian)

According to Table 12, there are seven subjects in the subject area of “My Family and
Social Life” in the third grade life science course and cartoons named “Canim Kardesim (My
Dear Sister), Aslan (Aslan), Rafadan Tayfa (Rafadan Crew), Pir1l (Pir1l), Elif ve Arkadaslar: (Elif
and Friends)” can be used in teaching these subjects. The cartoons in the table last an average
of 13 minutes and 25 seconds.

Findings Related to the Fifth Sub-Problem

The fifth sub-problem of the research is “Which cartoons can be used in teaching the
subjects in the subject area ‘The Place I Live and My Country’?”. The cartoons that can be used
in the teaching of the first, second and third grade subjects of the “The Place I Live and My
Country” subject area in the life studies course are presented in Table 13, Table 14 and Table
15, respectively.
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Table 13.

Examination of cartoons in terms... Oksiiz, E., & Oksiiz, P.

Cartoons That can be Used in Teaching the First Grade Subjects of the “The Place I Live and
My Country” Subject Area

Subject Cartoon-episode Time interval of the scene QR code
Rafadan Tayfa (Rafadan (=] iz [m]
gﬁ?iﬁgﬁ:f Crew)-Istiklal Mars1 Between minutes 2 and 12 %
p (National Anthem) =] %
- Canim Kardesim (My [=]3% =]
OGfe;fII:ilo?llLatracterlstlcs Dear Sister)-Ulkeler Between minutes 0 and 6 3
Ty (Countries) (=]
Our historical and Muhtesem Tiirkler (Great . [=1f E_l-
. Turks)-1. Boliim (Episode Between minutes 1 and 11 T
natural beauties ) &

. . O] ]
Nat'lonal days and Pir1l (Pml)-Cumhunyet Between minutes 5 and 12 i
holidays Bayrami (Republic Day) =] E"I

. Niloya (Niloya)-Iyi [a] 53 [m]
}lfgllil(giiiogs days and Bayramlar (Good Between minutes 1 and 6 ! ! %)

o Holidays) (=] 1
Nasreddin Hoca Zaman
Yolcusu (Nasreddin Hodja [=]? %E
Local clothes . ] .. . d T
and food Time Traveler)- Diinya Between minutes 3 and 10
Cocuklar1 (World [=
Children)

When Table 13 is examined, it is seen that “Rafadan Tayfa (Rafadan Crew), Canim
Kardesim (My Dear Sister), Muhtesem Tiirkler (Great Turks), Piril (Piril), Niloya (Niloya) and
Nasreddin Hoca Zaman Yolcusu (Nasreddin Hodja Time Traveler)” cartoons can be used for

teaching six subjects in the subject area of “The Place I Live and My Country” in the first grade

life science course. These cartoons last an average of 13 minutes and 25 seconds.

Table 14.

Cartoons That can be Used in Teaching the Second Grade Subjects of the “The Place I Live
and My Country” Subject Area

Subject Cartoon-episode Time interval of the scene QR code
Rafadan Tayfa (Rafadan [=] = [m]
glléiszﬁgi:f Crew)-Istiklal Mars1 Between minutes 2 and 12 %
p (National Anthem) %
i Camim Kardegim (My [=]35 [=]
(()}fe(l)lgzzlofl};f\tracterlstlcs Dear Sister)-Ulkeler Between minutes 0 and 6 3
Ty (Countries) [=
Historical sites and Muhtesem f[.‘l‘l‘rkler (Great . [=1: E-I-
. Turks)-1. Boliim (Episode Between minutes 1 and 11 T
natural beauties 1) o
. . [:] .
Na’glonal days and Pl (P1r11)-Cuml}ur1yet Between minutes 5 and 12 e
holidays Bayrami (Republic Day) m] E“I
Religious days and Rafadan Tayfa (Rafadan Between minutes 1 and 1 O I-.E.l-i,
holidays Crew)- Today is Holiday 5 ’I‘EI
L 4
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From Table 14, it is understood that there are five subjects in the subject area of “The
Place I Live in and My Country” in the 2nd grade life science course and the content of the
cartoons “Rafadan Tayfa (Rafadan Crew), Canim Kardesim (My Dear Sister), Muhtesem
Tiirkler (Great Turks) and Pir1l (Pir1l)” are suitable for teaching these subjects. The cartoons in

the table last an average of 12 minutes and 15 seconds.

Table 15.

Cartoons That can be Used in Teaching the Third Grade Subjects of the “The Place I Live and

My Country” Subject Area

Subject Cartoon-episode Time interval of the scene QR code
S . . . (=] (=
Historical sites and Canim Kardesim-Peri . 7
. Between minutes 4 and 10 ;
natural beauties Bacalar1 &
Rafadan Tayfa (Rafadan [=] = [m]
Our corner of honor Crew)-Istiklal Mars1 Between minutes 1 and 14 - ﬂ.
(National Anthem) (=Y
. Canim Kardesim (My (=] [m]
Sfe(r)lsll:iloi}ilatracterlstlcs Dear Sister)-Ulkeler Between minutes 0 and 6 3
Ty (Countries) [=]
. [|] .
Our management style Pinil (lel)—Cumhurlyet Between minutes 5 and 12 %
Bayrami (Republic Day) %1 E]
Canim Kardesim (My M3 E
Religious days and Dear Sister)-Bugiin Between minutes 1 and o
holidays Bayram (Today is 9
Holiday)
. . Rafadan Tayfa (Rafadan
Er?(;lg(l;lﬂl:ﬁty Crew)-Malazgirt Zaferi Between minutes 1 and 9
y (Malazgirt Victory)
Rafadan Tayfa (Rafadan
National team Crew)-Diinya Kupas1 Between minutes 1 and 13
(World Cup)

Social unity and
solidarity in disasters

Kare (Kare)-Deprem
(Earthquake)

Between minutes 7 and 11

When Table 15 is examined, it is seen that cartoons named “Canim Kardesim (My Dear
Sister), Rafadan Tayfa (Rafadan Crew), Piril (Pir1l) and Kare (Kare)” can be used for teaching
eight subjects in the subject area of “The Place I Live and My Country” in the third grade life
science course. These cartoons last an average of 13 minutes and 20 seconds.

Findings Related to the Sixth Sub-Problem

In the sixth sub-problem of the research, the answer to the question “Which cartoons
can be used in teaching the subjects in the subject area ‘Nature and Environment’?” was sought.
The cartoons that can be used in teaching the first, second and third grade subjects of the
“Nature and Environment” subject area in the life science course are shown in Table 16, Table
17 and Table 18, respectively.
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Table 16.

Cartoons That can be Used in Teaching the First Grade Subjects of the “Nature and
Environment” Subject Area

Subject Cartoon-episode Time interval of the scene QR code
Protecting nature and DEhfm D%§1€I:l (g‘h Fs B . 6 and (=] 1lu'El
the environment reams)-Temiz Diinya etween minutes 6 and 10 Iy
(Clean World) [=]
Canim Kardesim (My Bl E
Using resources Dear Sister)-Tasarruf Yap, .
. : . Between minutes 1 and 11
efficiently Israf Etme (Saving, Not & i
Wasting)
Bulmaca Kulesi (Puzzle [=] IEI
Natural elements Tower)-Su Dongiisii Between minutes 0 and 11 X
(Water Cycle) C1f2 2040
. Kare (Kare)-Geri . El3E
Recycling "o . Between minutes 6 and 12 x
Doniisiim (Recycling) &
Aslan (Aslan)-Deprem £ ]
. Tahmin Makinesi .
Disasters - Between minutes 2 and 10
(Earthquake Prediction 153
Machine)
Ciciki (Ciciki)- P56
. . Cevremizdeki Hayvanlar: . ;
Beings in nature . Between minutes 10 and 13
Taniyalim (Recognize the 5

Animals Around Us)

Table 16 shows that there are six subjects in the subject area of “Nature and
Environment” in the first grade life science course and the cartoons named “Elifin Diisleri
(Elifs Dreams), Canim Kardesim (My Dear Sister), Bulmaca Kulesi (Puzzle Tower), Kare
(Kare), Aslan (Aslan) and Ciciki (Ciciki)” are suitable in terms of content to be used in teaching
these subjects. The cartoons in the table last an average of 13 minutes and 30 seconds.
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Table 17.

Cartoons That can be Used in Teaching the Second Grade Subjects of the “Nature and
Environment” Subject Area

Subject

Cartoon-episode

Time interval of the scene

Weather events

Kare (Kare)-Firtina
(Storm)

Between minutes 4 and 12

Finding directions
using nature

Piril (Pir1l)-Ah Yontimiizii
Bir Bulabilsek (Oh, We
Could Find Our Direction)

Between minutes 8 and 14

Directions

Kare (Kare)-Yonler
(Directions)

Between minutes 7 and 13

Precautions against

Kare (Kare)-Deprem

Between minutes 7 and 11

disasters (Earthquake)
. Kare (Kare)-Mevsimler . i =
Mevsimler Between minutes 7 and 13
(Seasons) &
Canim Kardesim (My Er

Using resources at
home sparingly

Dear Sister)-Tasarruf Yap,
Israf Etme (Saving, Not
Wasting)

Between minutes 1 and 11

Using resources at
school sparingly

Rafadan Tayfa (Rafadan
Crew)-Enerji Tasarrufu
(Energy Saving)

Between minutes 6 and 14

Game

Canim Kardesim (My
Dear Sister)-Cocuk
Olimpiyatlar1 (Child
Olympics)

Between minutes 2 and 14

According to Table 17, the cartoons that can be used in teaching the eight subjects in

the “Nature and Environment” theme of the second grade life science course are “Kare (Kare),
Pirll (Pir1l), Camim Kardesim (My Dear Sister) and Rafadan Tayfa (Rafadan Crew)”. These
cartoons last an average of 12 minutes and 15 seconds.
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Cartoons That can be Used in Teaching the Third Grade Subjects of the “Nature and
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Environment” Subject Area

Subject Cartoon-episode Time interval of the scene QR code
Aslan (Aslan)-Mahallenin [=]4 E_!
Using sketch Haritas1 (Map of the Between minutes 1 and 10 -
Neighborhood) =1k
Environmental Dijital Tayfa (Digital . (=] E
N Crew)-Geng Mucit (Young Between minutes 2 and 11
sustainability
Inventor) [= A
. Rafadan Tayfa (Rafadan [=]:334 =]
gﬁ%gﬁiﬁﬂrces Crew)-Enerji Muhafizlar Between minutes 6 and 14 b
y (Energy Guardians) [=]e =,
Su Elcileri (Water 3]
Protection of Ambassadors)-Dogal Between minutes = and 8 / T
natural elements Gegis Yollar1 (Natural 5 B
Passageways) -
Pir1l (Pir1l)-Ah Yoniimiizii (=]l ]
Finding directions Bir Bulabilsek (Oh, We Between minutes 8 and 13 ; Tiih
Could Find Our Direction) O] ]

Precautions against

Kare (Kare)-Deprem

Between minutes 7 and 11

disasters (Earthquake)
Bulmaca Kulesi (Puzzle Oz 100
Natural balance Tower)-Su Dongiisii Between minutes 1 and 11 X
(Water Cycle) [=] 1
Ciciki (Ciciki)-Cevremizi oo
Beings in nature T;myahrp (Get to Between minutes 3 and 12 %ﬁ

ecognize Our
Environment) =

Cilgin Orman (Crazy

Protecting nature and

the environment

Forest)-Cevreci Dostlar
Ormanda (Environmental
Friends in the Forest)

Between minutes 4 and 13

Ofzel0)
i
I'E

As seen in Table 18, there are nine subjects in the third grade “Nature and
Environment” subject area and cartoons named “Aslan (Aslan), Dijital Tayfa (Digital Crew),
Rafadan Tayfa (Rafadan Crew), Su Elcileri (Water Ambassadors), Piril (Piril), Kare (Kare),
Bulmaca Kulesi (Puzzle Tower), Ciciki (Ciciki) and Cilgin Orman (Crazy Forest)” can be used
in teaching these subjects. These cartoons last an average of 13 minutes and 25 seconds.

Findings Related to the Seventh Sub-Problem

In the seventh sub-problem of the research, an answer was sought to the question
“Which cartoons can be used in teaching the subjects in the subject area ‘Science, Technology
and Art’?”. The cartoons that can be used in teaching the first, second and third grade subjects
of the “Science, Technology and Art” subject area in the life science course are presented in
Table 19, Table 20 and Table 21, respectively.
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Table 19.
Cartoons That can be Used in Teaching the First Grade Subjects of the “Science, Technology
and Art” Subject Area
Subject Cartoon-episode Time interval of the scene QR code
Dijital Tayfa (Digital oo
Using technology Crew)-Hayatimiz Between minutes 3 and 8 X
correctly Teknoloji (Our Life is O]
Technology) -

Being curiosity for
celestial bodies

Elif ve Arkadaslar1 (Elif
and Friends)-Uzay
Merkezi (Space Center)

Between minutes 3 and 8

Journey to the Moon

Elif ve Arkadaslar1 (Elif
and Friends)-Ay Yolcular1
(Moon Travelers)

Between minutes 3 and 10

Inventions and

Aslan (Aslan)-Teknofest

Between minutes 1 and 15

inventors (Technofest)
Rafadan Tayfa (Rafadan
Art is everywhere Crew)-Tiirk Sanat Miizigi Between minutes 3 and 13
(Turkish Art Music)

When Table 19 is examined, it is seen that there are 5 subjects in the first grade “Science,
Technology and Art” subject area of the life science course and cartoons named “Dijital Tayfa
(Digital Crew), Elif ve Arkadaslar1 (Elif and Friends), Aslan (Aslan) and Rafadan Tayfa
(Rafadan Crew)” can be used in teaching these subjects. The cartoons in the table last an
average of 13 minutes and 20 seconds.

Table 20.
Cartoons That can be Used in Teaching the Second Grade Subjects of the “Science, Technology
and Art” Subject Area
Subject Cartoon-episode Time interval of the scene QR code
Nasreddin Hoca ]
(Nasreddin Hodja)-Yapay .
Technology era Zeka (Artificial Between minutes 3 and 11 i
Intelligence) -
1
N Erdem (Erdem)-Hiirkus . @ D
Scientists .. Between minutes 3 and 10
(Hiirkus) i
. . [ ]
Technological Bulmaca Kulesi (Puzzle B .
etween minutes 2 and 12
products Tower)-Lazer (Laser) g
Kiicilik Hezarfen (Little % E
Contributors to Hezarfen)-Hezarfen’in . B
. . Between minutes 5 and 14 -
science Ucmasi (Flight of i
Hezarfen) -

Inventions and

Aslan (Aslan)-Teknofest

Between minutes 1 and 15

inventors (Technofest)
Aslan (Aslan)-Eski ve [=l3%§=[m]
Art Yeni Sanat (Old and New Between minutes 2 and 12 h
Art) [= Fo
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According to Table 20, the cartoons that can be used for teaching the six subjects in the
second grade “Science, Technology and Art” subject area of the life science course are
“Nasreddin Hoca (Nasreddin Hodja), Erdem (Erdem), Bulmaca Kulesi (Puzzle Tower), Kiiciik
Hezarfen (Little Hezarfen) and Aslan (Aslan)”. These cartoons last an average of 12 minutes
and 20 seconds.

Table 21.

Cartoons That can be Used in Teaching the Third Grade Subjects of the “Science, Technology
and Art” Subject Area

Subject Cartoon-episode Time interval of the scene QR code
Aslan (Aslan)-Deprem ErEE
Early warning Tahmin Makinesi .
. . o Between minutes 2 and 10
against disasters (Earthquake Prediction 153
Machine)
. . [=]EE]
Technological Bulmaca Kulesi (Puzzle .
Between minutes 2 and 12
products Tower)-Lazer (Laser) i
Kiigiik Hezarfen (Little
Contributors to Hezarfen)-Hezarfen’in Between minutes = and 1
science Ucmasi (Flight of 5 4
Hezarfen)
Inventions and Aslan (Aslan)-Teknofest .
. Between minutes 1 and 15
inventors (Technofest)
Dijital Tayfa (Digital 5]
Professions of the Crew)-Gelecegin . B
! . Between minutes 1 and 11
future Meslekleri (Professions of i
the Future) -
Dijital Tayfa (Digital E*IE
’I"echnology in our Crew):Hayatln.uz . Between minutes 1 and 12 3;’ T
lives Teknoloji (Our Life is ok
Technology) o

Elif ve Arkadaslar (Elif
and Friends)-Tiyatro
Gosterimi (Theater
Screening)

Theater Between minutes 3 and 10

el
£ ¥,
b r3:4 00

Table 21 shows that there are seven subjects in the subject area of “Science, Technology
and Art” in the third grade life science course and the cartoons that can be used in teaching
these subjects are “Aslan (Aslan), Bulmaca Kulesi (Puzzle Tower), Kii¢clik Hezarfen (Little
Hezarfen), Dijital Tayfa (Digital Crew), Elif ve Arkadaslar1 (Elif and Friends)”. The cartoons in
the table last an average of 13 minutes and 30 seconds.

Discussion and Conclusion

In the study, the cartoons broadcasted on TRT Cocuk YouTube channel were analyzed
in the context of the subjects in the subject areas of the first grade life science course. As a
result of the analysis, it was seen that there were cartoons suitable for a total of 42 subjects in
seven subject areas in the life science course. In the cartoons named “Elif ve Arkadaslar1 (Elif
and Friends), Ege ile Gaga (Ege and Gaga), Rafadan Tayfa (Rafadan Crew), Ciciki (Ciciki), Pir1l
(Pir1l), Nane ile Limon (Mint and Lemon), Kardesim Ozi (My Brother Ozi), Nasreddin Hoca
(Nasreddin Hodja), Kare (Kare), Trafik Tayfa (Traffic Crew), Biz ikimiz (We Two), Canim
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Kardesim (My Dear Sister), Muhtesem Tiirkler (Great Turks), Niloya (Niloya), Elif'in Diisleri
(Elif's Dreams), Bulmaca Kulesi (Puzzle Tower), Aslan (Aslan) and Dijital Tayfa (Digital
Crew)”, suitable scenes that can be used in the teaching of first grade life science course
subjects were identified.

When the cartoons broadcasted on TRT Cocuk channel were analyzed in the context of
second grade life science subject areas and topics, cartoons suitable for teaching a total of 51
subjects in seven subject areas were found. It was seen that the cartoons named “Ciciki (Ciciki),
Ege ile Gaga (Ege and Gaga), Elif ve Arkadaslari (Elif and Friends), Piril (Piril), Nane ile Limon
(Mint and Lemon), Rafadan Tayfa (Rafadan Crew), Nasreddin Hoca (Nasreddin Hodja),
Canim Kardesim (My Dear Sister), Trafik Tayfa (Traffic Crew), Digital Tayfa (Dijital Tayfa),
Biz ikimiz (We Two), Muhtesem Tiirkler (Great Turks), Kare (Kare), Erdem (Erdem), Bulmaca
Kulesi (Puzzle Tower), Kiiciik Hezarfen (Little Hezarfen) and Aslan (Aslan)”, which were
broadcasted on TRT Cocuk cartoon channel, could be used in teaching second grade subjects.

As a result of the examination of the cartoons broadcasted on TRT Cocuk channel
within the scope of the subject areas and subjects of the third grade life science course, cartoons
that can be used in teaching a total of 57 subjects in each of the seven subject areas were found.
These cartoons were identified as “Ciciki (Ciciki), Elif ve Arkadaslar1 (Elif and Friends), Piril
(Pir1l), Nane ile Limon (Mint and Lemon), Nasreddin Hoca Zaman Yolcusu (Nasreddin Hodja
Time Traveler), Elifin Diisleri (Elif's Dreams), Kare (Kare), Rafadan Tayfa (Rafadan Crew),
Canim Kardesim (My Dear Sister), Trafik Tayfa (Traffic Crew), Dijital Tayfa (Digital Crew),
Aslan (Aslan), Bulmaca Kulesi (Puzzle Tower), Su Elcileri (Water Ambassadors), Cilgin Orman
(Crazy Forest) and Kiiciik Hezarfen (Little Hezarfen)”.

It can be said that the fact that there are scenes in cartoons that are compatible with all
subject areas in the life science course stems from the nature of both cartoons and the life
science course. Every cartoon has a message and usually presents this message through
symbolic expression (Can, 1995). Cartoons are an important tool in conveying the basic
concepts of life and moral values to children (Apak & Yazici, 2024). From this point of view,
informing, showing children ways of living and transferring values can be seen as one of the
main functions of cartoons. The fact that the life sciences course aims to introduce children to
life and help them internalize values brings this course together with cartoons on a common
ground. As a matter of fact, aiming to gain values in the life science course program is
important in terms of preparing students, who will be the citizens of the future, for social life
from an early age (Karasu Avci & Ketenoglu Kayabasi, 2018). Therefore, it can be said that the
fact that the life sciences course includes subjects from life has ensured the existence of
cartoons that can be used in teaching these subjects.

When the durations of the cartoons that were determined to be used in teaching the
subjects of the life science course were analyzed, it was seen that the average duration was
approximately 13 minutes 25 seconds, although it varied between 4 minutes 42 seconds and 15
minutes 13 seconds. Considering the duration of the lessons and children’s attention spans, it
can be considered that these durations are suitable for use in life science courses. In this
context, the cartoons broadcasted on TRT Cocuk channel and identified in terms of content
can be used as highly effective audio-visual materials in terms of life science course subjects.
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In the cartoons examined in the research, scenes that can be used for teaching life
science subjects such as “general characteristics of our country, national unity and solidarity,
historical sites and natural beauties, national days and holidays, religious days and holidays”
were found. In this sense, it can be stated that the use of cartoons in the life science course will
contribute to achieving the aim of raising good citizens and good people (Saglam, 2015), which
is among the aims of the life science course in the curriculum.

In the literature, it is seen that there are studies related to life science course subjects
such as Turkish family structure. In the concepts found in the studies, some of the
characteristics of the family structure were revealed. These are generally stated as respect,
closeness, love, sharing, solidarity, sacrifice, moral values, tolerance, and honesty (Bayer, 2013;
Erkal, 1993; Erol, 2022). It can be seen that the life science course plays a role in children’s
commitment to the family, which is the basic building block of society. Therefore, it can be
stated that the characteristics revealed in the studies are related to the life science course. In
the cartoons “Ciciki (Ciciki), Canim Kardesim (My Dear Sister), Biz Ikimiz (We Two), Pir1l
(Pir1l), Nane ile Limon (Mint and Lemon)” aired on TRT Cocuk channel, it is observed that
children are instilled with feelings such as the importance of being a family, unity and solidarity
in the family, duties and responsibilities in the family, cooperation, helping and saving. It is
seen that these contents in the cartoons overlap with the subject of family, which is one of the
important subjects of the life science course. Therefore, it can be said that the scenes in these
cartoons that instill the importance of family and being a family can be used as a tool in the
acquisition of family-related subjects in the life science course.

In a study in which 12 domestic and 43 foreign cartoons were analyzed in terms of
values, values such as diligence, giving importance to family unity, tolerance, honesty, sharing,
love, responsibility, cooperation, giving importance to health, respect, patriotism and
cleanliness were found in cartoons (Sevim, 2013). In this study, reaching cartoons that can be
used in the teaching of values related to life science course subjects is in line with the findings
of the related study. It can be stated that values, which have an important place in the life
science course, are among the subjects addressed in cartoons.

In the study, it was found that life science subjects such as love, respect, friendship,
responsibility and helpfulness were included in the cartoons “Camim Kardesim (My Dear
Sister), Biz ikimiz (We Two), Elif'in Diisleri (Elif's Dreams) and Niloya (Niloya)” broadcast on
TRT Cocuk YouTube channel. In a similar study, the same subjects were found in the cartoons
named “Canim Kardesim (My Dear Sister), Biz Ikimiz (We Two), Elifin Diisleri (Elif's Dreams)
and Niloya (Niloya)” broadcast on TRT Cocuk channel (Apak, 2024). From this point of view,
it is seen that the results of the two studies are parallel.

In the study, it was concluded that the cartoons “Puzzle Tower, Rafadan Tayfa, Digital
Tayfa, Canim Kardesim and Kare, Ciciki” contain content related to beings in nature, weather
events, natural balance, recycling, saving, energy resources and sustainability. Again, in a study
examining 10 cartoons broadcast on TRT Cocuk YouTube channel in terms related to
environmental awareness, the subjects of plants, soil, animals, air, water, recycling, energy
resources, and global warming were found (Ozkuzugiidenli, 2021). It can be said that the
results of this study and the results of this study support each other.
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Recommendations

The results obtained in the study show that the cartoons broadcasted on TRT Cocuk
channel have rich content in terms of life science course subjects. It is recommended that
teachers and parents should show the cartoons that can be used in teaching the subjects of life
science course to students for teaching purposes. After the relevant scenes of the cartoons are
shown to the students, questions can be asked to the students within the scope of the life
science course and a discussion environment can be created.

The cartoons identified in the study that can be used in teaching life science subjects
can be accessed through the Education Informatics Network [EBA] platform and applications
that will enable their use in schools can be realized.

This study is limited to the cartoons broadcast on the official YouTube channel of TRT
Cocuk and the subjects of the life science course in these cartoons. In future research, cartoons
on other platforms and channels can be examined within the scope of life science subjects, and
cartoons on other platforms and channels as well as TRT Cocuk channel can be examined
within the scope of other courses.
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Cizgi Filmlerin Hayat Bilgisi Dersi
Konular: Acisindan Incelenmesi
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Ozet

Diinyada etkisi giderek artan kitle iletisim araclarinin egitimsel amaclarla kullanimi yaygin bir
yaklagim haline gelmistir. Cocuklarin diinyasinda 6nemli bir yere sahip olan kitle iletisim araclarindan
birinin de televizyon oldugu soylenebilir. Televizyon, yayimladig iceriklerle bircok agidan ¢ocuklarin
dikkatini cekmektedir. Cocuklar icin televizyondaki dikkat cekici unsurlardan biri de ¢izgi filmlerdir.
Cizgi filmlerin, eglendirmenin yaninda egitici 6zelligiyle de cocuklarin egitiminde 6nemli bir yere sahip
oldugu bilinmektedir. Cizgi filmlerin ilkokulun ilk ii¢ sinifinda yer alan hayat bilgisi dersinin
konularinin kazandirilmasinda kullanilabilecegi ve yararli olacag: diisiiniilmektedir. Bu baglamda
aragtirmanin amaci, hayat bilgisi dersi 6gretim programlarinda yer alan konularin 6gretiminde hangi
¢izgi filmlerin kullanilabilecegini belirlemektir. Arastirma nitel aragtirma yontemlerinden biri olan ve
betimsel aragtirma yontemleri arasinda yer alan durum caligmasi ile yiiriitiilmiis, veriler dokiiman
analizi yoluyla analiz edilmistir. Verilerin kaynagini resmi TRT Cocuk YouTube kanalindaki ¢izgi
filmler olusturmustur. Arastirma bulgular, c¢izgi filmlerin hayat bilgisi dersi konular1 bakimindan
uygun ve olumlu bir icerige sahip oldugunu, ¢izgi filmlerde ¢ocuklarin 6rnek alabilecegi rol modellerin
sergilendigini gostermektedir. Cizgi filmlerde yer alan hayat bilgisi dersi konulariyla iligkili
sahnelerden, egitim siirecinde alternatif bir yontem olarak yararlanilmasi 6nerilmektedir.

Anahtar Kelimeler: Cizgi film, TRT Cocuk, hayat bilgisi, hayat bilgisi dersi konulari.

Giris

Yasanan bilimsel ve teknolojik gelismeler, hayatin pek ¢ok alaninda, bireylerin yasam
tarzlarinda degisime neden olmustur. Degisimden etkilenen alanlardan biri de egitimdir.
Egitimde kullanilabilecek alternatif yontemlerin neler oldugu, son yillarda egitim
aragtirmalarinda 6nemli bir konu olarak ortaya ¢ikmigtir. Temel egitimin hedef kitlesi olan
cocuklar teknolojik gelismelere paralel olarak kitle iletisim araclarina fazlasiyla maruz
kalmaktadir. Bu durum, onlarin ilgi alanlarinda ve bilgiyi alip 6grenme bicimlerinde
farklilhiklar1 beraberinde getirmistir. Dolayisiyla cocuklara gerceklestirilecek 6gretim
faaliyetlerinin onlara hitap edecek, onlarin yeni diinyalariyla iligkili unsurlarla desteklenmesi
gerekmektedir. Bu unsurlardan biri olan c¢izgi filmlerin, renkli ve hareketli icerikleriyle
egitimsel amaglarla kullanilabilirligi yiiksek araclar oldugu soylenebilir.

Icinde bulunulan cagda yetiskin ya da cocuk fark etmeksizin tiim bireylerin medya ve
teknolojilerle eskisinden ¢ok daha fazla i¢ ice ve onlarin etkisi altinda oldugu bilinen bir
gercektir (Sen & Tay, 2023). Bu medya ve teknolojilerden biri olup cocuklarin duyussal ve
bilissel gelisimlerine art1 ve eksi yonde etkileri olan televizyonu izleyen cocuklar, goriip
duyduklarini zihinlerine aktardigindan ve onlara anlamlar yiiklediginden dolay1 (Temizyiirek
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ve Acar, 2014) televizyon, eglenmenin yaninda egitim ve bilgi araci olarak da goriilmektedir
(Kiling, 2013). Televizyondan egitim ve bilgi araci olarak yararlanilmasinin ¢ocuklarin izlemeyi
en cok tercih ettikleri, onlarin diinyasina en ¢ok hitap eden televizyon yayinlari ile miimkiin
olabilecegi diisiiniilebilir. Bunlar arasinda sahip oldugu 6zellikler bakimindan cizgi filmlerin
onemli bir yer tutacag1 soylenebilir. Cizgi filmler, son derece renkli ve eglenceli bir seyir
sunmalarinin yani sira, hayal giiciinde sinir tanimamalari ve yasamin diigsel yoniiyle baglantili
olmalar1 nedeniyle (Kalayci, 2015), ¢ocuklar iizerinde yiiksek etkiye ve dikkat ¢ekicilige sahip
olabilmektedir (Ghilzai vd., 2017). Cizgi film karakterleri ve bunlarin film i¢cindeki davraniglar:
cocuklarin beceri, bilgi ve degerleri 6grenmelerini sagladigindan, yasadiklar: toplum igindeki
degerleri iceren c¢izgi filmleri seyretmeleri oldukca Onemlidir (Fidan, 2020). Tiirkiye’de
yayimlanan ¢izgi filmlerde aile, arkadaslik, okul hayati, birlikte yasama, hayvan ve doga sevgisi
gibi konularin siklikla ele alindigini soylemek miimkiin olabilir. S6z konusu konularin
ilkokulun ilk {i¢ yilhinda c¢ocuklarin kendisini ve cevresini tamimasini, ¢evresine uyum
saglamasini, yasam becerilerini gelistirmesini saglama amaciyla okutulan hayat bilgisi
dersinin icerigiyle benzestigi ifade edilebilir.

Hayat bilgisi dersinin ana amaci ¢ocuga hayatin bilgisini kazandirmak oldugundan bu
dersin cocugun anlayisina uygun olarak verilmesi yani onun ihtiyac1 oldugu kadarinin yine
onun seviyesine uyun olacak sekilde verilmesi gerekmektedir (Tay, 2017). Buradan hareketle
hayatla ve cocuk diinyasiyla bu denli i¢ ice olan hayat bilgisi dersinin 6gretiminde ¢cocuklarin
diinyasina hitap edecek yontem ve araglarin kullanilmasinin 6nemli oldugu diisiiniilmektedir.
Renkleri, sesleri, gecisleri ve ele aldig1 konular isleyip cocuga uygun sekilde sunmalariyla ¢izgi
filmler, bu araglardan biri olabilir.

Yapilan cesitli arastirmalarda ¢izgi filmlerin hayat bilgisi dersinde kullanilabilecek
etkili araclardan biri oldugu (Tay vd., 2018), hayat bilgisi dersindeki kiiltiirel miras konusunun
(Sel, 2022) ve degerlerin (Sadioglu vd., 2018; Erbas & Baskurt, 2022) 6gretiminde cizgi
filmlerden yararlanilabilecegi, ozellikle ¢ocuklarin heniiz okuma yazmayi 6grenmedikleri
donemde hayat bilgisi dersinde ¢izgi filmlerin kullanildig1 ve kullanilabilecegi (Tay vd., 2024)
ortaya konmustur. Ogretimde kullanilmas1 planlanan materyallerin seciminde materyalin
dersin hedef ve icerigine uygunlugu en onemli ilkelerden biridir (Kaya, 2006; Yanpar &
Yildirim, 1999; Yaylac1 & Yaylaci, 1999). Sinif 6gretmenlerine gore de icerigin dersin hedef ve
amacina, kazamimlara uygun olmasi, hayat bilgisi dersinde c¢izgi film ve animasyon
kullaniminda dikkat edilmesi gereken unsurlar arasinda ilk siralarda yer almaktadir (Aslan vd.,
2021). Bu nedenle, hayat bilgisi dersinin 6gretiminde kullanilacak c¢izgi filmlerin dersin
konulariyla iligkili olmasinin 6nemli oldugu soylenebilir. Bununla birlikte ¢alisma birden fazla
cizgi filmi, hayat bilgisi dersinin tiim konular1 baglaminda incelemesi bakimindan mevcut
calismalardan ayrilmaktadir. Calismanin amaci hayat bilgisi dersi konularinin 6gretiminde
kullanilabilecek cizgi filmlerin belirlenmesidir. Arastirmanin ana problemini “Hayat bilgisi
dersi konularimin o6gretiminde kullanilabilecek ¢izgi filmler hangileridir?” sorusu
olusturmaktadir. Bu ana problem kapsaminda asagidaki alt problemlere yanit aranmistir:

1. “Ben, Simifim ve Okulum” konu alaninda yer alan konularin ogretiminde
kullanlabilecek cizgi filmler hangileridir?
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2. “Saghgim” konu alaninda yer alan konularin 6gretiminde kullanilabilecek c¢izgi
filmler hangileridir?

3. “Glivenligim” konu alaninda yer alan konularin 6gretiminde kullanilabilecek ¢izgi
filmler hangileridir?

4. “Ailem ve Sosyal Hayat” konu alaninda yer alan konularin 06gretiminde
kullanilabilecek ¢izgi filmler hangileridir?

5. “Yasadigim Yer ve Ulkem” konu alaninda yer alan konularin 6gretiminde
kullanilabilecek cizgi filmler hangileridir?

6. “Doga ve Cevre” konu alaninda yer alan konularin 6gretiminde kullanilabilecek ¢izgi
filmler hangileridir?

7. “Bilim, Teknoloji ve Sanat” konu alaninda yer alan konularin oOgretiminde
kullanilabilecek ¢izgi filmler hangileridir?

Yontem

Bu kisimda c¢alismanin yontemi, evren, orneklem ya da calisma grubu, calismanin
siireci, veri toplama araci ya da araclari, verilerin analizine 6zetlenerek yer verilmelidir.

Arastirmanin Modeli

Arastirma, nitel arastirma yontemlerinden biri olan ve betimsel arastirma yontemleri
arasinda yer alan durum caligmasi ile yiiriitiilmiistiir. Durum ¢alismalarinda bir durumla ilgili
siirec, ortam ve olaylar biitiinciil bir sekilde arastilarak bunlarin durumu nasil etkiledigi ve
durumdan nasil etkilendigine odaklanilmaktadir (Yildirnrm & Simsek, 2021). Bu calismada
hayat bilgisi dersinde ¢izgi film kullanimi bir durum olarak ele alinmis ve ¢izgi filmlerin hayat
bilgisi dersi konular1 baglaminda incelenmesine odaklanilmistir. Bu dogrultuda TRT Cocuk
YouTube kanalinda yayimlanan cizgi filmler hayat bilgisi dersi konular1 kapsaminda
incelenmigtir. Cizgi filmlerin analiz edilmesinde dokiiman analizi (incelemesi) teknigi
kullamilmgtir.

Veri Kaynag

Bu arastirmada amach ornekleme tiirlerinden olciit 6rnekleme kullanilarak orneklem
olusturma yoluna gidilmistir. Ornekleme dahil edilecek cizgi filmler icin 6lciit TRT Cocuk
resmi YouTube kanalinda yayimlanmis olmak olarak belirlenmistir. Bu yolla ulasilan ¢izgi
filmler arastirmanin veri kaynagini olusturmustur.

Arastirma Siireci

Aragtirmanin amag, yontem ve veri kaynaginin belirlenmesinin ardindan, hayat bilgisi
dersi konulariin smiflandirilmas1 amaciyla iginde bulunulan yil itibariyle son iki 6gretim
programi olan 2018 ve 2024 hayat bilgisi dersi 6gretim programlari incelenmistir. Bu inceleme
sonucunda hayat bilgisi dersindeki konu alanlar1 olusturulmustur. Hayat bilgisi dersinde yer
aldig1 belirlenen konu alanlar Sekil 1’de sunulmustur.
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Sekil 1.
Hayat Bilgisi Dersindeki Konu Alanlart

04
03 Ailem ve 05
Sosyal
Giivenligim Hayat il
Yer ve
_ Ulkem
02 : 06
Sagligim Doga ve
Y AN W Cevre
Hayat Bilgisi
Dersindeki
01 \ Konu Alanlar1 y 07
Ben, Bilim,
Smifim ve Teknoloji
Okulum ve Sanat

Hayat bilgisi dersindeki konu alanlarinin ortaya konmasinin ardindan ¢izgi filmlerin
analiz edilmesine gecilmistir. Verilerin analiz edilmesinde Forster (1994) tarafindan 6nerilen
dokiiman analizi adimlar1 takip edilmistir. Forster’a (1994) gore dokiiman analizi
“dokiimanlara ulasma, dokiimanlarin orijinalligini kontrol etme, dokiimanlar1 anlama, veriyi
analiz etme ve veriyi kullanma” seklinde bes asamada gerceklesmektedir.

Sekil 2.
Dokiiman Analizi Asamalar: (Forster, 1994)

Dokiimanlarin
Orijinalligini
Kontrol Etme

! )
o -~ o -
& & © ®
- lp | = l

Dokiimanlara Dokiimanlar: Veriyi
Ulagsma Anlama Kullanma

Veriyi Analiz
Etme

Dokiimanlara ulagsma asamasinda arastirmanin veri kaynagini olusturan ¢izgi filmlere
TRT Cocuk resmi YouTube kanalindan ulagilmistir. Ikinci asamada dokiimanlarin orijinalligi
kontrol edilmistir. Arastirmada dokiiman olarak ele alinan ¢izgi filmler TRT Cocuk’un resmi
YouTube kanalindan ulasildig i¢in incelenen ¢izgi filmlerin orijinal oldugu kabul edilmistir.
Dokiimanmi anlama asamasinda TRT Cocuk kanalinda yayimlanan cizgi filmler, konu ve
baglamlarinin anlasilmasi amaciyla tek tek ve tekrar tekrar izlenmistir. Dordiincii asamada
veri analizine gecilmistir. Hayat bilgisi dersinin her bir konu alani i¢in TRT Cocuk kanalinda
yayimlanan ¢izgi filmlerden uygun olanlar tespit edilmistir. Bu asamada iki arastirmaci
tarafindan bagimsiz olarak cizgi filmler ve ilgili sahneleri tespit edilmistir. Tespit edilen ¢izgi
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filmler ve sahneleri icin, Miles ve Hubermanin (1994) formiili (Giivenirlik=goriis
birligi/goriis birligi+goriis ayriligi) kullanilarak kodlayicilar arasindaki uyum hesaplanmigtir.
Bu hesaplamada uyum .97 olarak hesaplanmistir. Bu baglamda degerlendirmeler arasindaki
uyumun yeterli oldugu soylenebilir. Arastirma, her bir konu icin kullanilabilecek bir ¢izgi film
ile simirh tutulmustur. Bu sekilde hayat bilgisi dersinin her bir konu alanindaki konularin
ogretiminde kullanilacak cizgi filmler ve ilgili sahneleri tespit edilmistir. Konular ve ¢izgi
filmlerin iligkilendirilmesi tablolar ile sunulmus, belirlenen sahneler karekodlar ile
eklenmistir. Dokiiman analizinde son agama olan veriyi kullanma agamasi sonug, tartisma ve
oneriler ile gerceklestirilmistir.
Arastirmamn Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Aragtirma ve Yayn Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baghg altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Aragtirma, kamuya acik dokiimanlarla gerceklestirildigi icin etik kurul onay1
gerektirmemektedir.

Bulgular

Hayat bilgisi dersi birinci simif “Ben, Simifim ve Okulum” konu alanindaki 11 konunun
ogretiminde kullanilabilecek ¢izgi filmlerin “Elif ve Arkadaslari, Ege ile Gaga, Rafadan Tayfa,
Ciciki, Pir1l, Nane ile Limon ve Kardesim Ozi” oldugu tespit edilmistir. Bu ¢izgi filmlerin ilgili
sahneleri ortalama 13 dakika siirmektedir. Hayat bilgisi dersi 2. sinif “Ben, Sinifim ve Okulum”
konu alaninda yer alan 12 konunun 6gretiminde “Ciciki, Ege ile Gaga, Elif ve Arkadaglari, Piril,
Nane ile Limon ve Rafadan Tayfa” isimli ¢izgi filmlerden yararlanilabilir. Cizgi filmlerin ilgili
sahneleri ortalama 13 dakika 20 saniye stirmektedir. 3. sinif “Ben, Sinifim ve Okulum” konu
alaninda yer alan konularin 6gretimi icin “Ciciki, Elif ve Arkadaslari, Pir1l, Nane ile Limon ve
Nasreddin Hoca Zaman Yolcusu” isimli ¢izgi filmlerin kullanilabilecegi tespit edilmistir. Cizgi
filmler ortalama 1 dakika 20 saniye stirmektedir.

Hayat bilgisi dersi 1. simif “Saghgim” konu alaninda alti1 konunun yer aldig: ve bu
konularin ogretiminde “Nasreddin Hoca, Nane ile Limon, Elif ve Arkadaslari, Kare ve Ciciki”
isimli ¢izgi filmlerden yararlanmilabilecegi sonucuna ulagilmigtir. Bu ¢izgi filmlerin sahneleri
ortalama 13 dakika 30 saniye siirmektedir. Hayat bilgisi dersi 2. sinif “Sagligim” konu alaninda
yer alan sekiz konunun 6gretimi icin “Nasreddin Hoca, Nane ile Limon, Elif ve Arkadaslar,
Rafadan Tayfa, Camim Kardesim ve Piril” isimli ¢izgi filmlerin kullanilabilecegi tespit
edilmistir. Cizgi filmlerin ilgili sahneleri ortalama 13 dakika 30 saniye siirmektedir. Hayat
bilgisi dersi 3. simif “Saghigim” konu alaninda 10 konu yer almaktadir ve bu konularin icerigiyle
uyumlu ¢izgi filmler “Ciciki, Elif'in Diisleri, Kare, Elif ve Arkadaslari, Nane ile Limon, Rafadan
Tayfa, Camim Kardesim ve Pir1l” isimli ¢izgi filmlerdir. Konularin 6gretiminde kullanilabilecek
bu cizgi filmler ortalama 13 dakika 25 saniye siirmektedir.

Hayat bilgisi dersi 1. sinif “Giivenligim” konu alanindaki ii¢ konu icerigine uygun olarak
ogretimde kyararlanilabilecek ¢izgi filmlerin “Trafik Tayfa ve Piril” isimli ¢izgi filmler oldugu
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ortaya konmustur. Bu ¢izgi filmlerin ilgili sahneleri ortalama 13 dakika 25 saniye siirmektedir.
Hayat bilgisi dersi 2. simif “Giivenligim” konu alaninda yer alan 7 konunun 6gretimi icin
kullanilabilecek ¢izgi filmler “Pir1l, Trafik Tayfa ve Dijital Tayfa” ¢izgi filmleridir. Cizgi filmler
ortalama 13 dakika 25 saniye slirmektedir. Hayat bilgisi dersi 3. sinif “Giivenligim” konu
alaninda yedi konunun yer aldigin1 ve bu konularin 6gretiminde yararlanilabilecek c¢izgi
filmlerin “Pir1l, Trafik Tayfa ve Dijital Tayfa” isimli ¢izgi filmler oldugu belirlenmistir. Cizgi
filmlerin ilgili sahneleri ortalama 13 dakika 35 saniye siirmektedir.

Hayat bilgisi dersi 1. sinif “Ailem ve Sosyal Hayat” konu alaninda 5 konunun yer aldig:
ve bu konularin 6gretiminde “Ciciki, Biz Ikimiz, Canim Kardesim ve Rafadan Tayfa” isimli cizgi
filmlerin kullanilabilecegi sonucuna ulasilmigtir. Cizgi filmler ortalama 13 dakika 10 saniye
siirmektedir. 2. sinif “Ailem ve Sosyal Hayat” konu alaninda yer alan bes konunun 6gretiminde
kullanilabilecek cizgi filmler “Ciciki, Biz Ikimiz, Canim Kardesim ve Rafadan Tayfa”dir. Bu
cizgi filmler ortalama 13 dakika 30 saniye siirmektedir. Hayat bilgisi dersi 3. sinif “Ailem ve
Sosyal Hayat” konu alaninda yedi konu yer almaktadir ve bu konularin 6gretiminde “Canim
Kardesim, Aslan, Rafadan Tayfa, Piril, Elif ve Arkadaglar1” isimli ¢izgi filmler kullamlabilir.
Cizgi filmlerin sahneleri ortalama 13 dakika 25 saniye stirmektedir.

Hayat bilgisi dersi 1. simf “Yasadigim Yer ve Ulkem” konu alaninda yer alan alt1
konunun 6gretimi i¢in “Rafadan Tayfa, Canim Kardesim, Muhtesem Tiirkler, Piril, Niloya ve
Nasreddin Hoca” ¢izgi filmlerinin kullanmilabilir oldugu belirlenmistir. Bu ¢izgi filmler ortalama
13 dakika 25 saniye siirmektedir. Hayat bilgisi dersi 2. sinif “Yasadigim Yer ve Ulkem” konu
alaninda bes konunun yer aldigi ve bu konularin ogretimi icin “Rafadan Tayfa, Canim
Kardesim, Muhtesem Tiirkler ve Piril” ¢izgi filmlerinin igeriklerinin uygun oldugu
anlagilmistir. Cizgi filmlerin sahneleri ortalama 12 dakika 15 saniye slirmektedir. 3. simif
“Yasadigim Yer ve Ulkem” konu alaninda yer alan sekiz konunun 6gretimi icin “Camim
Kardesim, Rafadan Tayfa, Piril ve Kare” isimli ¢izgi filmlerinin kullanmlabilecegi tespit
edilmistir. Bu ¢izgi filmlerin ilgili sahneleri ortalama 13 dakika 20 saniye siirmektedir.

Hayat bilgisi dersi 1. sinif “Doga ve Cevre” konu alaninda alt1 konunun yer aldigi ve bu
konularin 6gretiminde kullanilmak iizere “Elif'in Diisleri, Canim Kardesim, Bulmaca Kulesi,
Kare, Aslan ve Ciciki” isimli ¢izgi filmlerin icerik acisindan uygun oldugu ortaya konmustur.
Soz konusu ¢izgi filmler ortalama 13 dakika 30 saniye stirmektedir. Hayat bilgisi dersi 2. sinif
“Doga ve Cevre” temasinda yer alan sekiz konunun 6gretiminde kullanilabilecek ¢izgi filmler
“Kare, Piril, Canim Kardesim ve Rafadan Tayfa”dir. Bu ¢izgi filmler ortalama 12 dakika 15
saniye siirmektedir. 3. sinif “Doga ve Cevre” konu alaninda dokuz konu yer almaktadir ve bu
konularin 6gretiminde “Aslan, Dijital Tayfa, Rafadan Tayfa, Su Elcileri, Pir1l, Kare, Bulmaca
Kulesi, Ciciki ve Cilgin Orman” isimli ¢izgi filmler kullamilabilir. Bu cizgi filmlerin ilgili
sahneleri ortalama 13 dakika 25 saniye siirmektedir.

Hayat bilgisi dersi 1. sitmif “Bilim, Teknoloji ve Sanat” konu alaninda 5 konunun yer
aldig1 ve bu konualrin 6gretiminde “Dijital Tayfa, Elif ve Arkadaslari, Aslan ve Rafadan Tayfa”
isimli ¢izgi filmlerin kullanilabilecegi sonucu elde edilmistir. Cizgi filmlerin sahneleri ortalama
13 dakika 20 saniye siirmektedir. 2. sinif “Bilim, Teknoloji ve Sanat” konu alaninda yer alan
alt1 konunun 6gretimi amach kullanilabilecek ¢izgi filmler “Nasreddin Hoca, Erdem, Bulmaca
Kulesi, Kiiclik Hezarfen ve Aslan” isimli ¢izgi filmlerdir. Bu cizgi filmler ortalama 12 dakika 20
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saniye siirmektedir. Hayat bilgisi dersi 3. sinif “Bilim, Teknoloji ve Sanat” konu alaninda yedi
konunun yer aldigi ve bu konularin 6gretiminde kullanilabilecek c¢izgi filmlerin “Aslan,
Bulmaca Kulesi, Kiiciik Hezarfen, Dijital Tayfa, Elif ve Arkadaglar1” isimli ¢izgi filmler oldugu
belirlenmistir. S6z konusu ¢izgi filmlerin ilgili sahneleri ortalama 13 dakika 30 saniye
siirmektedir.

Tartisma ve Sonuc¢

Cizgi filmlerde hayat bilgisi dersindeki tiim konu alanlarmma ait konularla uyumlu
sahnelere rastlanmasinin hem c¢izgi filmlerin hem de hayat bilgisi dersinin dogasindan
kaynaklandig1 soylenebilir. Her ¢izgi filmin bir iletisi vardir ve bu iletiyi genellikle simgesel
anlatimla vermektedir (Can, 1995). Cizgi filmler, cocuklara hayatin temel kavramlarim ve
ahlaki degerleri aktarmada onemli bir aractir (Apak & Yazici, 2024). Buradan hareketle
bilgilendirmek, ¢ocuklara yasama yollarin1 gostermek ve degerleri aktarmak cizgi filmlerin
temel islevlerinden biri olarak goriilebilir. Hayat bilgisi dersinin de c¢ocuklar1 hayatla
tanigtirma ve degerleri i¢csellestirmelerini saglama amaci giitmesi bu dersi ¢izgi filmlerle ortak
paydada bulusturmaktadir. Nitekim hayat bilgisi dersi programinda degerlerin
kazandirilmasinin amaglanmasi gelecegin vatandaslar1 olacak ogrencileri erken yaslardan
itibaren toplumsal hayata hazirlamas1 bakimindan onem tagimaktadir (Karasu Avci ve
Ketenoglu Kayabasi, 2018). Dolayisiyla, hayat bilgisi dersinin hayatin icinden konular1 igeriyor
olmasi, bu konularin 6gretiminde kullanilabilecek c¢izgi filmlerin var olmasini saglamistir
denebilir.

Hayat bilgisi dersinin konularimin 6gretiminde kullanilabilecegi tespit edilen cizgi
filmlerin siireleri incelendiginde, 4 dakika 42 saniye ile 15 dakika 13 saniye arasinda degisim
gostermekle birlikte ortalama siirenin yaklasik 13 dakika 25 saniye oldugu goriilmiistiir. Ders
siireleri ve ¢ocuklarin dikkat siireleri diisiiniildiigiinde bu siirelerin hayat bilgisi dersinde
kullanim icin elverisli oldugu diisiiniilebilir. Bu baglamda TRT Cocuk kanalinda yayimlanan
ve icerik acisindan tespiti yapilan ¢izgi filmler, hayat bilgisi dersi konular1 acisindan oldukga
etkili gorsel ve isitsel materyaller olarak kullanilabilir.

Aragtirmada incelenen c¢izgi filmlerde hayat bilgisi konularindan “iilkemizin genel
ozellikleri, milli birlik ve beraberlik, tarihi mekanlar ve dogal giizellikler, milli giin ve
bayramlar, dini giin ve bayramlar” gibi konularin 6gretimi i¢in kullanilabilecek sahnelere
ulasilmigtir. Bu anlamda hayat bilgisi dersinde belirlenen ¢izgi filmlerin kullaniminin 6gretim
programinda hayat bilgisi dersinin amaclar1 arasinda yer alan iyi vatandas ve iyi insan
yetistirme (Saglam, 2015) amacina ulasilmasina katki saglayacag ifade edilebilir.

Alanyazinda Tiirk aile yapisi gibi hayat bilgisi dersi konulariyla iligkili calismalarin yer
aldig1 goriilmektedir. Calismalarda bulunan kavramlarda aile yapisinin 6zelliklerinden bazilar:
ortaya konmustur. Bunlar genel olarak; saygi, yakinhk, sevgi, paylasimda bulunma,
dayanisma, fedakarhk, ahlaki degerler, hosgorii, ve diiriistliik olarak belirtilmistir (Bayer,
2013; Erkal, 1993; Erol, 2022). Cocuklarin toplumun temel yap1 tasi olan aileye baghhk
kazanmasinda hayat bilgisi dersinin rol aldig1 goriilebilir. Dolayisiyla ¢calismalarda ortaya
konan ozelliklerin hayat bilgisi dersiye ilgili oldugu ifade edilebilir. TRT Cocuk kanalinda
yayimlanan “Ciciki, Canim Kardesim, Biz Ikimiz, Piril, Nane ile Limon” adl cizgi filmlerde
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cocuklara; aile olmanin 6nemi, ailede birlik ve beraberlik, ailede gorev ve sorumluluk, is birligi,
yardimlagma, tasarruf gibi duygularin asilandig1 gozlenmektedir. Cizgi filmlerde yer verilen bu
iceriklerin hayat bilgisi dersinin 6nemli konularindan biri olan aile konusu ile ortiistiigii
goriilmektedir. Dolayisiyla bu ¢izgi filmlerde ailenin 6nemini ve aile olmay1 asilayan sahnelerin
hayat bilgisi dersindeki aile ile ilgili konularin kazandirilmasinda bir arac¢ olarak
kullanilabilecegi soylenebilir.

12 yerli, 43 yabanci ¢izgi filmin degerler acisindan incelendigi bir arastirmada ¢izgi
filmlerde caliskanlik, aile birligine onem verme, hosgorii, diriistliik, paylasma, sevgi,
sorumluluk, is birligi, saghga onem verme, saygi, vatanseverlik, temizlik gibi degerlere
ulagilmigtir (Sevim, 2013). Bu ¢alismada da hayat bilgisi dersi konularindan degerlerle ilgili
olanlarin 6gretiminde kullanilabilecek ¢izgi filmlere ulasilmasi ilgili calismanin bulgulariyla
ortiislir durumdadir. Hayat bilgisi dersinde onemli bir yere sahip olan degerlerin, cizgi
filmlerde ele alinan konular arasinda oldugu ifade edilebilir.

Calismada TRT Cocuk YouTube kanalinda yayimlanan 6zellikle “Canim Kardesim, Biz
Ikimiz, Elifin Diisleri ve Niloya” isimli cizgi filmlerde sevgi, saygi, dostluk, sorumluluk,
yardimseverlik gibi hayat bilgisi konularina yer verildigi bulgulanmistir. Benzer bir ¢alismada
da TRT Cocuk kanalinda yayimlan “Camim Kardesim, Biz Ikimiz, Elifin Diisleri ve Niloya”
isimli cizgi filmlerde ayni konular tespit edilmistir (Apak, 2024). Buradan hareketle iki
calismanin sonuglarinin paralellik gosterdigi goriilmektedir.

Arastirmada “Bulmaca Kulesi, Rafadan Tayfa, Dijital Tayfa, Canim Kardesim ve Kare,
Ciciki” ¢izgi filmlerinde dogadaki varliklar, hava olaylari, dogal denge, geri doniisiim, tasarruf,
enerji kaynaklari, siirdiiriilebilirlik ile ilgili iceriklerin yer aldig1 sonucuna ulagilmistir. Yine
TRT Cocuk YouTube kanalinda yayimlanan 10 ¢izgi filmin cevresel farkindalik acisindan
incelendigi bir calismada bitkiler, toprak, hayvanlar, hava, su, geri doniisiim, enerji kaynaklari,
kiiresel 1stnma konularina rastlanmistir (Ozkuzugiidenli, 2021). Bu arastirmanin sonuclariyla,
s0z konusu aragtirmanin sonuglarinin birbirini destekledigi soylenebilir.

Oneriler

Arastirmada elde edilen sonucglar TRT Cocuk kanalinda yayimlanan cizgi filmlerin
hayat bilgisi dersi konular1 acisindan zengin icerige sahip oldugunu gostermektedir. Calismada
hayat bilgisi dersinin konularinin 6gretiminde kullanilabilecegi belirlenen ¢izgi filmlerin
ogretmenler ve aileler tarafindan ogretim amaciyla 6grencilere izletilmesi Onerilmektedir.
Cizgi filmlerin ilgili sahneleri 6grencilere izletildikten sonra hayat bilgisi dersi kapsaminda
ogrencilere sorular sorulabilir ve tartisma ortami olusturulabilir.

Calismada hayat bilgisi konularinin 6gretiminde kullanilabilecegi tespit edilen ¢izgi
filmlerin Egitim Bilisim Ag1 [EBA] platformu iizerinden erigsimini ve okullarda kullanimini
saglayacak uygulamalar gerceklestirilebilir.

Bu ¢alisma, TRT Cocuk resmi YouTube kanalinda yayimlanan cizgi filmler ve bu ¢izgi
filmlerde hayat bilgisi dersinin konulari ile sinirh tutulmustur. Yapilacak arastirmalarda bagka
platform ve kanallardaki cizgi filmler hayat bilgisi konular1 kapsaminda hem bagka platform
ve kanallardaki hem de TRT Cocuk kanalindaki ¢izgi filmler diger derslerin konulari
kapsaminda incelenebilir.
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Abstract

The aim of this study is to analyze Ancient Greek tragedy texts in terms of citizenship. For this purpose,
tragedy texts written by Euripides, Aeschylus and Sophocles were analyzed. The research was designed
within the scope of qualitative research and the data were obtained through document analysis. The
data obtained from the research were analyzed with the content analysis technique. The results
obtained in the research results are as follows: In the Ancient Greek tragedy texts, patriotism was found
to be the most important value that citizens should have, while hard work, gender equality, cleanliness,
thrift and animalism were found to be the least important. The skills that citizens should possess in the
texts are critical thinking, self-control, decision-making, legal literacy, political literacy, leadership, and
at the least, recognizing stereotypes and prejudices, perceiving change and continuity, discussion and
using evidence. As for the duties and responsibilities that citizens should have in Ancient Greek tragedy
texts, the most important ones are: putting one’s homeland above everything else, then being able to
find solutions to the problems of the people and protecting the people, being courageous, being
responsible, and the least important ones are obeying the law, being helpful, and military duty. In other
studies to be conducted, countries can be examined comparatively in terms of citizenship with the
concept of citizen in the current education systems and Ancient Greek tragedy or different texts that
may be related to the past.

Anahtar Kelimeler: Ancient Greece, tragedy, citizenship.

Introduction

Democracy, which dates back to the early periods of Ancient Greece, has acquired
different meanings in many fields and in different forms of government throughout the ages.
Democracy is a compound of the Greek words démos (people) and kratéin (to rule) (Tietze,
2016). The meanings attributed to the concept of “citizen”, one of the basic concepts of
democracy, have been constantly debated. The concept of citizenship; in addition to being a
concept indicating belonging to the government and the state, it also covers different rights
and responsibilities within different forms of government in parallel with the understanding
of democracy of the period (Giilalp, 2008). In Aristotle, one of the philosophers of Antiquity,
while the concept of citizen is far from covering the entire “people” and indicates a privileged
position, the bond of citizenship is in a privileged position (Kiran, 2019). In this respect,
citizenship, in Ancient Greece’s own system, differs from the citizenship narrative of today’s
democracy and includes specific completions within itself.

Although the origins of tragedy are defined literally as “goat song” (Liddell & Scott,
1940), tragedy, in the sense in which it was discovered in Athens, took place in the culture as
plays performed at the vintage festivals organised in the name of Dionysus, the god of wine
(Sowerby, 2012). After this period, primitive tragedy and Greek tragedy were separated, and
the contents of the tragedies performed gained a mythological, religious and political identity.
At the moment when the absolute power of power began to dissolve with the social movement
in the ancient period and democracy began to be discussed in the agoras, the birth of tragedy
began (Mordeniz, 2008). The term theatre, derived from the Ancient Greek theaomai “to look,
to watch” verb root with the suffix “+ter”, which makes the name of tool, profession and place
from the verb (Harper, 2024), is a word that has reached the whole world by passing into Latin
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and French over time. The word’s self-existence begins with the transfer of the hunting rituals
developed by human beings as a result of the hunting-gathering period to other individuals.
The hunter returning to his cave and telling others how he caught his prey constitutes a rough
imitation of the hunting process. In order to make the transfer of these hunting techniques and
imitations to others more realistic, animal skins, bones, different simple tools are used as
costumes and decorations in order to make the actual movement more permanent in human
education (Fuat, 2010). Although all these ritual stages and tools of imitation reveal the
beginning of theatre, this primitive drama also forms the basis of education and training in
terms of its use as an informal educational tool (Konur, 2001). This most primitive way of
education shows that human beings have existed in nature through the transfer of knowledge
in every age, and that this accumulation has been provided with different methods for the
transfer of knowledge as long as it has existed. The imitations made in any way whatsoever
become the property of groups and societies in the process that lasts for ages with the effect of
human being being a social being.

While societies use many methods, techniques and materials for the transfer of
knowledge, skills, values and traditions, the use of all these to make the student effective in
education even today extends to teaching with drama (Geng, 2003). The birth of tragedy in the
ancient period is a didactic activity that both exists in a sense inherent in the adaptation of the
people to the social order and appeals to all cognitive and affective perceptions of the people
in the political order, involving protection and struggle (Bonnard, 2004). Didacticism, on the
other hand, contains “-dens” i.e. “learning” in its word origin and the didactic includes what is
“related to education” (Harper, 2024), and in every period of tragedy, the didactic concepts in
it have evolved to the purpose of citizenship education. Because the position of tragedy in
Athenian democracy in this period, together with comedy, was agoras, festivals, public spaces,
that is, democratic spaces. The importance of tragedy is that it is the greatest instrument for
historians and philosophers to develop their speeches on the rights of the people and to defend
the people in these places (Bonnard, 2004). The development of this instrument from these
ages to the present day, with the transfer of inevitable sufferings, losses, death scenes, social
shocking defeats, events that make the society despair to the stage as a dialogue and the
transformation of this stage into a social learning space, has shaped the oldest meeting scenes
between the power and the people, while shaping the basic philosophy of citizenship education
based on these basic texts (Roselli, 2011). Althusser (1965) focused on the identification of the
audience of the theatrical with the work on the stage, and emphasised that when this
identification occurs not only in feelings but also in values, the audience will identify with the
ideology desired by the one on the stage. In this context, since tragedies are a field where
citizenship education is given, how is the concept of citizen expressed in Ancient Greek
tragedies? This question constitutes the problem sentence of the research. It is expected that
the research will make a significant contribution to the field by determining how the concept
of citizen is expressed in Ancient Greek tragedy texts and providing information about how
today’s concept of citizen has been reached. Today, with the formation of the concept of global
citizenship, we see that individuals from different cultures have common values and skills.
Although different cultural societies show different characteristics from each other in general,
it is possible to talk about common values and skills that are accepted by everyone. For this
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reason, the tragedy texts written in Ancient Greece, where the concept of citizenship, which
constitutes the problem sentence of this study, was first used, were analyzed in terms of the
concept of citizenship. With this study, which values, skills and duties and responsibilities that
citizens should have from past to present show similarities and differences with today. This
study has tried to reveal the results of this study. In addition, since there is no such study in
the literature, it is thought that it will fill a gap in the field.

The aim of the study is to examine the concept of citizenship in Ancient Greek tragedy
texts. In this direction, answers to the following questions were sought:

1. What are the values in ancient Greek tragedy texts?
2. What are the citizenship skills in ancient Greek tragedy texts?

3. What are the duties and responsibilities of citizens in ancient Greek tragedy texts?

Method

Research Design

The research was carried out with qualitative research method. Qualitative research is
the presentation of events and perceptions in a natural environment with a holistic approach
(Yildirnm & Simsek, 2011). In research, it is important to determine a research design
appropriate to the problem statement (Merriam, 2013). The reason for the preference of
qualitative research method is that qualitative research design was preferred in order to
examine the artefacts of the past in detail.

Source of Data

The data in the study were determined according to the purposeful sampling method.
Purposive sampling is a method that contributes to the acquisition of findings through in-
depth examination of situations containing rich data (Patton, 1987). The data sources of the
study consisted of twenty tragedy texts written by Euripides, Aeschylus and Sophocles, the
most known tragedy writers of Ancient Greece. The reason for choosing ancient Greek tragedy
texts as data source is that these texts were written within the framework of a didactic
understanding by addressing political issues.

Data Collection and Analysis

The data of the study were collected by document analysis method. According to
Yildirim and Simsek (2021), in cases where observation or direct interview cannot be obtained
in a qualitative research, data can be collected by using the document analysis method alone.
The documents of this study consist of twenty tragedy texts written by Euripides, Aeschylus
and Sophocles.

In the process of analyzing the data of the research, the data were analyzed with the
content analysis technique. While analyzing, the data were first analyzed separately and then
together by the researchers and the data were described. While analyzing the data, codes were
extracted from the texts by the researchers within the scope of the research questions. These
codes were grouped under common categories. The codes collected under the tables were also
sorted according to their frequency density. While analyzing the data, a part of the research
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text was analyzed by an external independent researcher. In this way, the difference between
the findings of the external independent researcher and the researchers was examined, and
since the similarity rate was high, the analysis was continued by the researchers and the
findings were reached. The findings were supported with direct quotations from the texts.

Ethical Permits of Research:

In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of
the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:
Ethical approval was not required as the data in this study were not collected on persons
or other living beings and were obtained from publicly published documents.
Findings

The findings obtained from twenty tragedy texts written by the ancient Greek tragedy
writers Euripides, Aeschylus and Sophocles are given below. The findings are discussed in
three sections in terms of values, skills and duties and responsibilities. The findings obtained
as a result of the study are presented below.

Table 1.
Values that Citizens should have in Ancient Greek Tragedy Texts

Values f f
Patriotism 238 Self-esteem 34
Friendship 86 Admit your mistakes 33
Justice 86 Giving importance to family unity 30
Bravery 86 Couresty 26
Integrity 82 Sensitivity-common sense 25
Freedom 81 Belonging 25
Rational behaviour 74 Solidarity 24
Respectability 72 Humility 22
Hospitality 71 Patience 22
To be able to react to injustice 64 Tolerance 17
Morality - virtue 60 Peace 16
Sacrifice 59 Appreciation 15
Merit 57 Equality 13
Responsibility 49 Autonomy 9

Trust 46 Humanism 8

Love 46 Respect and love for the environment 8

Independence 44 Diligence 6

Self-confidence 44 Gender equality 3

Benevolence 43 Cleaniless 3

Compassion 42 Thrift 2

Respect 37 Animal patriorism 2

Fidelity 37

Being a example 35

According to Table 1, the following findings were found as the values that citizens
should have in Ancient Greek tragedy texts: The most common value is patriotism (f=238),
followed by friendship (f=86), justice (f=86), bravery (f=86), integrity (f=82), freedom (f=81),
rational behaviour (f=74), respectability (f=72), hospitality (f=71), to be able to react to
injustice (f=64) morality—virtue (f=60), sacrifice (f=59), merit (f=57), responsibility (f=49),

76



An analysis of Ancient Greek... Kafadar, T., Pinarbasi, M. K., & Demir, M. A.

trust (f=46), love (f=46), independence (f=44), self-confidence (f=44), benevolence (f=43),
compassion (f=42), respect (f=37), fidelity (f=37), being an example (f=35), self-esteem (f=34),
admit your mistakes (f=33), giving importance to family unity (f=30), couresty (f=26),
sensivity-common sense (f=25), belonging (f=25), solidarity (f=24), humility (f=22), patience
(f=22), tolerance (f=17), peace (f=16), appreciation (f=16), equality (f=13), autonomy (f=9),
humanism (f=8), respect and love for the environment (f=8) and the least values were diligence
(f=6), gender equality (f=3), cleanliness (f=3), thrift (f=2) and animal patriotism (f=2). An
example of a tragedy text in Aeschylus (2012) about the value of patriotism, which is the most
frequently reached value, can be given as follows:

“Now I call out to you, to you,

O young men whose moustache is not yet grey, and O old men of old age!
Increase the strength of your body,

So much so, in defence of our city,

So that we can defend the temples of our country’s gods,

And so, we will protect our children and our beloved motherland
Let us honour our protecting gods!

Because you played on the meadows of your homeland as a child,
He looked after you, he carried all your burdens

and equip them to be loyal citizens,

He raised you and brought you to these days of service...”

As exemplified in the excerpt, in the tragedy Seven Against Thebes written by the
Ancient Greek poet Aeschylus, the importance of loyal citizenship towards the homeland and
the importance of defending the city against enemies appear as an example that enables this
text to be associated with citizenship value.

Table 2.

Skills that Citizens should have in Ancient Greek Tragedy Texts
Skills f f
Critical thinking 232 Problem solving 90
Self-audit 173 Partnership 85
Decision making 167 Empathy 73
Legal literacy 161 Reconciliation 72
Political literacy 144 Recognising stereotypes and prejudices 65
Leadership 143 Perceiving change and continuity 57
Foresight 141 Argument 56
Perceiving space 136 Using evidence 52
Adaptability 131
Financial literacy 106

According to Table 2, the following findings were found as the skills that citizens should
have in Ancient Greek tragedy texts: The most common skill is critical thinking (f=232),
followed by self-audit (f=173), decision-making (f=167), legal literacy (f=161), political literacy
(f=144), leadership (f=143), foresight (f=141), perceiving space (f=136), adaptibility (f=131),
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financal literacy (f=106), problem solving (f=90), partnership (f=85), empathy (f=73),
reconciliation (f=72) and the least common skills are recognising stereotypes and prejudices
(f=65), perceiving change and continuity (f=57), argument (f=56) and using evidence (f=52).
As an example of the critical thinking skill, which is the most frequently, achieved skill, the
following quote from a tragedy text written by Euripides (2012) can be given as an example:

“The insensate creature has no ability to feel pain at all,
Only wise men hear; in the minds of wise men
If there is excessive reason, it does not go unpunished...”

In the given quotation, a critical approach on the freedom of thinking is seen and a
society in which those who use their minds are punished is criticised. As seen in this example,
the importance of free thought and critical thinking is emphasised.

Table 3.

Duties and Responsibilities that Citizens should have in Ancient Greek Tragedy Texts
Duties and responsibilities f
Putting your homeland above many things 217
Finding solutions to the problems of the people and protecting the people 135
Being courageous 108
Being responsible 96
Obeying the law 83
Being helpful 57
Military duty 56

According to Table 3, the following findings were found as the duties and
responsibilities that citizens should have in Ancient Greek tragedy texts: The most common
duty and responsibility is putting your homeland above many things (f=217), followed by
finding solutions to the problems of the people and protecting the people (f=135), being
courageous (f=108), being responsible (f=96), and the least common ones are obeying the law
(f=83), being helpful (f=57), and military duty (f=56). When the tragedy texts are analysed, the
most common duty and responsibility, “putting your homeland above many things”, can be
exemplified with the following quotation from the text Antigone written by the Ancient Greek
poet Sophocles (2012):

“Anyone whose relatives

If he puts it above love of country

I don’t take him for granted, because I...

I cannot remain silent when the state is in danger,

I cannot consider enemies of the country as my friends.
Let’s keep this in mind:

Our existence is in the shadow of this state.”

In these verses on love of homeland, there is a direct example of the phenomenon of
“putting your homeland above many things”, which is also related to citizenship values. This
tragedy excerpt, written in the first person, exemplifies the most prominent finding of the table
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of duties and responsibilities. This example from Sophocles also expresses an aspect in which
values and duties and responsibilities are intertwined. This is because a tragedy text, in which
values and duties and responsibilities are combined and a text is intended to educate them
implicitly or explicitly, will not hesitate to advise the future according to its shortcomings. In
addition to all of this, the finding that the quote’s clear message contains also refers to many
values, skills and duties and responsibilities.

Discussion and Conclusion

The results obtained in the study in which Ancient Greek tragedy texts were analysed
in terms of citizenship concepts are as follows. The following results were obtained in Ancient
Greek tragedy texts as the values that citizens should have. The most common values in these
texts are patriotism, followed by friendship, justice, being brave, honesty, freedom, acting
rationally, respect, hospitality, being able to react to injustice, morality-virtue, altruism, merit,
responsibility, trust, love, independence, self-confidence, benevolence, compassion, respect,
loyalty, and being an example, self-respect, acceptance of mistakes, caring for family unity,
kindness, sensitivity-common sense, belonging, solidarity, humility, patience, tolerance,
peace, appreciation, equality, autonomy, humanism, respect for the environment, love, and the
concepts of industriousness, gender equality, cleanliness, thrift, and animalism were the least.
As the skills that citizens should have in Ancient Greek tragedy texts, critical thinking, self-
audit, decision-making, legal literacy, political literacy, leadership, and at least the skills of
recognising stereotypes and prejudice, perceiving change and continuity, discussion,
autonomy and using evidence were found in the texts examined. As for the duties and
responsibilities that citizens should have in Ancient Greek tragedy texts: the most common
duty and responsibility is putting your homeland above many things, and then, respectively,
being able to produce solutions to the people’s problems and protect their people, being
courageous, being responsible, and at least to obey the law, being helpful, and military duty. It
is clearly seen that the findings are compatible with the inherent purpose of tragedy. Because,
as a result of the tragedy nature of the analysed works, these results were obtained as a result
of the inherent purpose of tragedy “Every passionate state takes place in a common movement:
Pride rises, jealousy bends and hides, shame descends, boasting turns...” (Lecoq, 1987, p.152).
The catastrophe narrative in the tragic is important (Tobin, 1966). In accordance with this
definition, the fact that tragedy contains a purification, teaching and didactic form has also
ensured that it inevitably contains many values, skills, duties and responsibilities. As the study
shows, the fact that the most common values, skills, duties and responsibilities are directly
related to the concept of citizenship shows that a politicised tragic narrative is detectable in
Ancient Greek texts. The wide range of results in the fields of values, skills, duties and
responsibilities in Ancient Greek tragedies is directly related to the fact that the Ancient Greek
polis included many institutions and structures that were organised ahead of their time
compared to other state formations, included comprehensive definitions of citizenship in their
own laws, and shaped the state-public connection in a way that would set an example even for
Rome in later dates (Blanck, 1999).

Even though citizenship has had different meanings in different ages, the approach of
humanity to the phenomenon of “citizen” as been similar throughout the ages. When the laws
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made since ancient times, the decisions made by states or all kinds of diplomatic texts are
analysed, there are values, skills and responsibilities that a citizen should always have. Today,
although these are concretely established and supervised by institutions, it cannot be said that
they have been put forward without being influenced by the past. As the study reveals, while
there are many values, skills and responsibilities that have been transferred from Ancient
Greece to the present day, there are also many that have lost their importance today.
Citizenship education, which is addressed by the modern approaches of today’s world, focuses
on ensuring the adaptation of individuals to society and raising effective citizens. In line with
this purpose, the policies of countries also change (Ustel, 2014). It is undeniable that each
country has put forward a cumulative system of values by making use of both its own history
and the history of other countries. As revealed in this study, the fact that the results contain
similar concepts with today, that these concepts are included in tragedies, which are literary
texts, that these tragedies are staged in places where the public is intertwined, and that they
are tried to be adopted by the society in a covert or overt way stand out as a policy that overlaps
with today. According to Delil (2024), the term citizenship is used in Ancient Greece in a
similar sense to today. The results of this study also support the results obtained from the
research.

As societies and institutions change and transform, it is essential to ensure that each
society transforms without losing its own dynamics, traditions, customs and national
instruments. The fact that legislators and authorities are conducting policies with the
awareness of all these is a clear situation that can be seen in today’s world countries. This
policy, which has not changed since the history of humanity, creates an adjacent situation with
the teachings of the past affecting the future. The fact that tragedy contains a lot of the political
brings to mind the concept of catastrophe, which can be defined both as the end of a staging
and as the destruction of values (Pavis, 1996). In a Nietzschean perspective, the destruction
that results from an experience that ends in catastrophe is seen as a perspective that
reconstructs values and transforms the tragic into the affirmation of life (Ravenhill, 2001).
What is clearly understandable in this perspective is that both the creation and the destruction
of values are in the hands of human beings, resulting in the concept of decadence. Decadence
is the fact that humanity, which holds the creation of values in its hands, also witnesses the
collapse of its values over time and is in the process of value creation again (Kose, 2008), and
as a result of this process, human beings, faced with catastrophe, i.e. disaster, create their own
values, cultural elements and beliefs again. The destructions experienced in the resolution
scenes of tragedies are important in terms of creating an opportunity for the reconstruction of
values. The values narrative in Nietzsche’s (2016) The Birth of Tragedy (Die Geburt der
Tragodie aus dem Geiste der Musik) includes the re-evaluation of values and the creation of
new values as a result of this catastrophe and decadence cycle.

It is seen that the examination of tragedies in terms of values education is important in
terms of criticism of values, destruction of values and reconstruction of values as a result of
what happens in the cycle of the exposition-node-resolution of tragedy plays (Oztiirk & Cigir
Dikyol, 2013). When we consider the results of the research as a whole, it is seen that the results
obtained are derived from the catastrophes (catastrophe) experienced in the node sections in
terms of values in the event cycles of the tragedies examined and the lives reconstructed in the
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solution section. The structure of Ancient Greece, which is open to transformation within itself,
has carried the concrete remains of this transformation to the present day in terms of
philosophy, sciences and culture (Kostara, 2022). The fact that there are many values rather
than the frequencies of the values obtained in the study shows that Ancient Greece did not have
a closed mind structure towards different cultures and therefore different values. When we
examine the ancient Greek tragedy texts in terms of skills and responsibilities, which are the
other basic characteristics of the citizen, it is seen that there are many skills and
responsibilities. When these results are evaluated, it is seen that there are basic features that
today’s citizens should have. In general, the results obtained from the research show that when
we look at the characteristics of the concept of citizen depicted in Ancient Greek tragedy texts,
there are similarities with the concept of citizen today.

Recommendations

Based on the results of the research, the following suggestions can be developed: In the
research, the concept of citizen in Ancient Greek theatre texts was examined. In other studies
to be conducted, countries can be examined comparatively in terms of citizenship with the
concept of citizen in the current education systems and Ancient Greek tragedy or different texts
that may be related to the past. In this way, it can be useful to reveal similarities and differences
between the past and the current concept of citizenship.

In other studies, the concept of citizenship can be taken and analysed with different
dimensions. In the research, data were collected through document analysis, and different data
collection techniques can be employed in similar studies. The data obtained in this study can
be integrated into the existing education systems of the countries and the lost values can be
kept alive.
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Antik Yunan Tragedyalarinin Vatandashk
Kavrami Baglaminda Incelenmesi

http://www.ijlssse.com

Ozet

Arastirmada, Antik Yunan tragedya metinlerinin vatandaslik agisindan incelenmesi amaclanmistir. Bu
amac dogrultusunda Euripides, Aiskhiilos ve Sofokles tarafindan kaleme alinan tragedya metinleri
incelenmistir. Arastirma nitel arastirma kapsaminda tasarlanmis olup veriler dokiiman incelemesi
aracihigiyla elde edilmistir. Aragstirmadan elde edilen veriler ise icerik analizi teknigi ile analiz
edilmistir. Arastirma sonuclarinda elde edilen sonuclar su sekildedir: Antik Yunan tragedya
metinlerinde vatandasin sahip olmasi gereken degerler olarak ¢ogunlukla vatanseverlik en az olarak
ise caligkanlik, cinsiyet esitligi, temizlik, tasarruf ve hayvanseverliktir. Metinlerde vatandaglarin sahip
olmasi gereken beceriler olarak ise en ¢ok elestirel diisiinme ve sonra sirasiyla 6z denetim, karar verme,
hukuk okuryazarhig, politik okuryazarlik, liderlik ve en az olarak ise kalip yarg1 ve on yargiy: fark etme,
degisim ve siirekliligi algilama, tartisma ve kanit kullanmadir. Antik Yunan tragedya metinlerinde
vatandaglarin sahip olmasi gereken gorev ve sorumluluklar olarak ise en ¢ok vatanini bir¢ok seyden
iistiin tutmak ve sonra sirasiyla halkin sorunlarina ¢éziimler iiretebilmek ve halkini korumak, cesaretli
olmak, sorumluluk sahibi olmak ve en az olarak ise yasalara uymak, yardimsever olmak, askerlik
gorevidir. Yapilacak olan diger caligmalarda da iilkeler su anki mevcut egitim sistemlerinde yer alan
vatandas kavrami ile Antik Yunan tragedya veya ge¢mise ait ilgili olabilecek farkli metinler vatandaglik
acisindan karsilagstirmali olarak incelenebilir.

Anahtar Kelimeler: Antik Yunan, tragedya, vatandaslik.

Giris

Antik Yunan’in erken donemlerinden bugiine kadar uzanan demokrasi, ¢caglar boyunca
bircok alanda, farkli yonetim bigimleri icerisinde farkli anlamlar edinmistir. Demokrasi,
kelime anlami olarak Yunanca démos (halk) ve kratéin (hiikim stirmek) kelimelerinin bir
bilesigidir (Tietze, 2016). Demokrasinin temel kavramlarindan biri olan “vatandas” kavramina
addedilen anlamlar siirekli tartisilagelmistir. Vatandashk kavrami; yonetime ve devlete aidiyet
belirten bir kavram olmasina ek, farkli yonetim bicimleri icinde farkli hak ve sorumluluklar:
da donemin demokrasi anlayisina paralel olarak kapsar (Giilalp, 2008). Antik Cagin
filozoflarindan Aristoteles’te vatandas kavrami “halk”in tamamimi kapsamaktan uzak ve
ayricalikli bir konum olarak belirtirken vatandaghk bagi, ayricalikli bir konumda bulunur
(Kiran, 2019). Bu yoniiyle vatandashk, Antik Yunan'in kendi sisteminde bugiiniin
demokrasisinin vatandaslik anlatisindan ayrilarak, kendi icinde spesifik tamamlamalari icerir.

Antik donemde toplumsal devinim ile iktidarin mutlak giiciiniin ¢oziilmeye basladig
ve demokrasinin artik agoralarda tartisilmaya basladigi anda tragedyanin da dogusu
baslamistir (Mordeniz, 2008). Egitimin bu en ilkel yolu, insanin her c¢agda bilgi aktarimi
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sayesinde dogada var oldugunu, var oldugu siirece de bilgi aktarimi icin farkl yontemler ile bu
birikimin saglandigim1 gostermektedir. Her ne sekilde olursa olsun yapilan taklitler, insanin
sosyal bir varlik olusunun da etkisiyle gruplara ve caglar siiren siirecte toplumlara mal olur.

Tragedyalar vatandaslik egitiminin verildigi bir alan olmasi nedeniyle, Antik Yunan
tragedyalarinda vatandas kavrami nasil ifade edilmektedir? Sorusu arastirmanin problem
climlesini olusturmaktadir. Giiniimiiz kiiresel vatandaslik kavraminin olusmasiyla birlikte
farkh kiiltiirlerden gelen bireylerin ortak deger ve becerilere sahip olduklarini gormekteyiz.
Farkl kiiltiirel toplumlar birbirlerinden genel olarak farkl o6zellikler gosterse de genel olarak
insani insan yapan herkes tarafindan kabul edilen ortak deger ve becerilerden soz etmek
miimkiindiir. Bu nedenle bu ¢alismanin problem ciimlesini olusturan vatandashk kavraminin
ilk kullanilmaya basladigi Antik Yunan’da yazilan tragedya metinleri vatandashk kavrami
yoniinden incelenmistir. Bu ¢calismayla birlikte ge¢misten giiniimiize vatandasin sahip olmasi
gereken hangi deger, beceri ve gorev sorumluluklar giiniimiiz ile benzerlik ve farklilik
gostermektedir. Bu ¢alisma sonuglari ile ortaya konulmaya calisilmigtir. Arastirmanin amaci,
Antik Yunan tragedya metinlerinde yer alan vatandashik kavraminin incelenmesi
hedeflenmistir. Bu dogrultuda asagidaki sorulara cevap aranmistir.

1. Antik Yunan tragedya metinlerinde yer alan degerler nelerdir?
2. Antik Yunan tragedya metinlerinde yer alan vatandaslhk becerileri nelerdir?
3. Antik Yunan tragedya metinlerinde vatandasin gorev ve sorumluluklar nelerdir?

Yontem

Arastirmanin Deseni

Aragtirma, nitel aragtirma yontemi ile gerceklestirilmistir. Nitel arastirmalar dogal bir
ortamda olay ve algilarin biitiinciil bir yaklasimla ortaya konmasidir (Yildirim & Simsek, 2011).
Yapilan aragtirmalarda, problem climlesine uygun bir arastirma deseni belirlemek 6nemlidir
(Merriam, 2013).

Verilerin Kaynag:

Calismada veriler amach 6rnekleme yontemine gore belirlenmistir. Amacli 6rnekleme,
zengin veri iceren durumlarin, derinlemesine incelenmesi yoluyla bulgularin edinilmesine
katki saglayan bir yontemdir (Patton, 1987).

Verilerin Toplanmasi ve Analizi

Aragtirmanin verileri, dokiiman incelemesi yontemi ile toplanmigtir. Aragtirmanin veri
kaynaklarini, Antik Yunanin en bilinen tragedya yazarlar1 olan Euripides, Aiskhiilos ve
Sofokles’in yazmis oldugu yirmi adet tragedya metinleri olusturmustur. Antik Yunan tragedya
metinlerinin veri kaynag olarak secilmesinin sebebi, bu metinlerin politik konulari ele alarak
didaktik bir anlayis cercevesinde yazilmis olmasidir.

Arastirmanin verilerinin analizi siirecinde ise icerik analizi teknigi ile veriler analiz
edilmistir. Analiz edilirken arastirmacilar tarafindan 6nce ayr1 ayr1 sonra biraraya gelinerek
veriler analiz edilmis ve veriler betimlenmistir. Elde edilen bulgular ise metinlerden alinan
dogrudan alintilarla desteklenmistir.
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Arastirmanin Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlar Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashgi altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Bu calismadaki veriler kisiler ve diger canlilar {izerinden toplanmadig ve kamuya acik
olarak yayinlanmis dokiimanlardan elde edildigi icin etik onay gerekli degildir.

Bulgular
Tablo 1.
Antik Yunan Tragedya Metinlerinde Vatandasin Sahip Olmasi Gereken Degerler

Degerler f f
Vatanseverlik 238  Ozsaygl 34
Dostluk 86  Hatalarini kabullenme 33
Adalet 86  Aile birligine 6nem verme 30
Cesur olma 86  Nezaket 26
Diiriistliik 82  Duyarhlik-sagduyu 25
Ozgiirliik 81  Aidiyet 25
Akilc1 davranma 74  Dayanisma 24
Sayginlik 72 Alcakgonilliliik 22
Misafirperverlik 71 Sabir 22
Haksizliklara tepki verebilmek 64  Hosgori 17
Ahlak - erdem 60  Barig 16
Fedakarhk 59  Takdir etmek 15
Liyakat 57  Esitlik 13
Sorumluluk 49  Ozerklik 9
Giiven 46  Hiimanizm 8
Sevgi 46  Cevreye saygl ve sevgi 8
Bagimsizlik 44  Cahgkanlik 6
Ozgiiven 44  Cinsiyet esitligi 3
Yardimseverlik 43  Temizlik 3
Merhamet 42  Tasarruf 2
Saygi 37  Hayvanseverlik 2
Vefa 37

Ornek olmak 35

Tablo 1’e gore Yunan tragedya metinlerinde vatandaslarin sahip olmasi gereken
degerler olarak su bulgulara ulasilmistir: En ¢ok ulasilan deger vatanseverlik (f=238) ve sonra
sirasiyla dostluk (f=86), adalet (f=86), cesur olma (f=86), diiriistliik (f=82), ozgiirliik (f=81),
akile1 davranma (f=74), sayginhik (f=72), misafirperverlik (f=71), haksizliklara tepki
verebilmek (f=64), ahlak-erdem (f=60), fedakarhk (f=59), liyakat (f=57), sorumluluk (f=49),
giiven (f=46), sevgi (f=46), bagimsizlik (f=44), ozgiiven (f=44), yardimseverlik (f=43),
merhamet (f=43) sayg1 (f=37), vefa (f=37), 6rnek olmak (f=35), 6zsayg1 (f=34), hatalarim
kabullenme (f=33), aile birligine 6nem verme (f=30), nezaket (f=26), duyarlhilik-sagduyu
(f=25), aidiyet (f=25), dayamisma (f=24), alcakgoniilliiliik (f=22), sabir (f=22), hosgorii (f=17),
baris (f=16), takdir etmek (f=16), esitlik (f=13), 6zerklik (f=9), hiimanizm (f=8), cevreye saygi
ve sevgi (f=8) ve en az olarak ise caligkanlik (f=6), cinsiyet esitligi (f=3), temizlik (f=3), tasarruf
(f=2) ve hayvanseverlik (f=2) olarak elde edilmistir.
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Tablo 2.

Antik Yunan Tragedya Metinlerinde Vatandasin Sahip Olmast Gereken Beceriler
Beceriler f f
Elestirel diigsiinme 232 Problem ¢ozme 90
Oz denetim 173 Is birligi 85
Karar verme 167 Empati 73
Hukuk okuryazarligi 161 Uzlasma 72
Politik okuryazarlik 144 Kalip yarg1 ve onyargiy1 fark etme 65
Liderlik 143 Degisim ve siirekliligi algilama 57
Tleri goriisliiliik 141 Tartisma 56
Mekani algilama 136 Kanit kullanma 52
Uyum saglama 131
Finansal okuryazarlik 106

Tablo 2’ye gore Antik Yunan tragedya metinlerinde vatandaslarin sahip olmasi gereken
beceriler olarak su bulgulara ulasilmistir: En cok ulagilan beceri elestirel diisiinme (f=232) ve sonra
sirasiyla 6z denetim (f=173), karar verme (f=167), hukuk okuryazarhgi (f=161), politik okuryazarlik
(f=144), liderlik (f=143), ileri goriisliiliik (f=141), mekam algilama (f=136), uyum saglama (f=131),
finansal okuryazarlik (f=106), problem c¢ézme (f=90), is birligi (f=85), empati (f=73), uzlasma
(f=72) ve en az olarak ise kalip yarg1 ve 6n yargiy1 fark etme (f=65), degisim ve siirekliligi algilama
(f=57), tartisma (f=56),) ve kamit kullanma (f=52) olarak elde edilmistir.

Tablo 3.
Antik Yunan Tragedya Metinlerinde Vatandasin Sahip Olmasi Gereken Gorev ve Sorumluluklar

Gorev ve Sorumluluklar f

Vatanini bircok seyden tistiin tutmak 217
Halkin sorunlarina ¢éziimler iiretebilmek ve halkini korumak 135
Cesaretli olmak 108
Sorumluluk sahibi olmak 96
Yasalara uymak 83
Yardimsever olmak 57
Askerlik gorevi 56

Tablo 3’e gore Antik Yunan tragedya metinlerinde vatandaslarin sahip olmasi gereken
gorev ve sorumluluklar olarak su bulgulara ulagilmistir: En ¢ok ulasilan gorev ve sorumluluk
vatanim bircok seyden iistiin tutmak (f=217) ve sonra sirasiyla halkin sorunlarina ¢oziimler
iiretebilmek ve halkim1 korumak (f=135), cesaretli olmak (f=108), sorumluluk sahibi olmak
(f=96), ve en az olarak ise yasalara uymak (f=83), yardimsever olmak (f=57), askerlik gorevi
(f=56) olarak elde edilmistir.

Tartisma ve Sonuc¢

Antik Yunan tragedya metinlerinin vatandashk kavramlar1 agisindan incelendigi
calismada elde edilen sonuclar su sekildedir: Vatandaslarin sahip olmasi1 gereken degerler
olarak Antik Yunan tragedya metinlerinde su sonuclar elde edilmistir. Bu metinlerde degerler
olarak en ¢ok vatanseverlik ve en az olarak ise ¢aligkanlik, cinsiyet esitligi, temizlik, tasarruf ve
hayvanseverlik kavramlarina ulasilmigtir. Antik Yunan tragedya metinlerinde vatandaslarin
sahip olmasi gereken beceriler olarak ise en ¢ok elestirel diisiinme ve en az olarak ise kalip
yargl ve on yargiyl fark etme, degisim ve siirekliligi algilama, tartisma ve kanit kullanma
becerileri incelenen metinlerde tespit edilmistir. Antik Yunan tragedya metinlerinde,
vatandaslarin sahip olmasi gereken gorev ve sorumluluklar olarak ise en ¢ok ulasilan gorev ve
sorumluluk, vatanmini bircok seyden iistiin tutmak; en az olarak ise yasalara uymak,
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yardimsever olmak, askerlik gorevi olarak ulasilmigtir. Rastlanilan sonuclarin tragedyanin
ickin amaciyla uyustugu acikca goriilmektedir. Zira ele alinan eserlerin tragedya olusunun bir
sonucu olarak bu sonuclarin elde edilmesinde, tragedyanin kendi 6ziinde yer alan “Her
tutkusal durum ortak bir hareket icerisinde yer alir: Gurur yiikselir, kiskan¢hk egrilir ve
gizlenir, utanc alcalir, 6viinme doner...” (Lecoq, 1987, s.152) seklinde trajik olandaki katastrofi
anlatis1 onem arz etmektedir. Bu tamima uygun olarak tragedyanin bir arinma, ogreti ve
didaktik bicim igermesi, kendi i¢cinde kaginilmaz bir¢ok deger, beceri ve gorev ve sorumluluk
icermesini de saglamistir. Calismanin da gosterdigi iizere, deger, beceri, gorev ve sorumluluk
sonuglarinda en fazla rastlanilanlarin direkt vatandashk kavramu ile iligkili olmasi, politize
olmus bir trajik anlatinin Antik Yunan metinlerinde saptanabilir oldugunu gostermektedir.

Vatandaslik, her cagda baska anlamlar tasimis olsa dahi, insanoglunun “vatandas”
olgusuna yaklasimi caglar boyunca benzerlik gostermistir. Antik caglardan bu yana yapilan
yasalar, devletlerin verdigi kararlar veya her tiirlii diplomatik metinler incelendiginde, bir
vatandasin her daim sahip olmasi gereken degerler, beceriler ve sorumluluklar bulunmaktadir.
Giiniimiizde bunlar her ne kadar somut sekilde kurumlar tarafindan olusturulup
denetlenmekte olsa da ge¢misten etkilenmeksizin ortaya konulduklar: soylenemez. Calismanin
da ortaya koydugu tizere, Antik Yunan’dan giiniimiize aktarilmis bircok deger, beceri ve
sorumluluk goze carparken, giinlimiizde 6nemini kaybetmis bircogu da mevcuttur. Giiniimiiz
diinyasinin modern yaklagimlarinin ele aldigi vatandaghk egitimi, bireylerin topluma
uyumunu saglamak ve etkin vatandaslar yetistirmek iizerinedir. Bu amac¢ dogrultusunda
iilkelerin politikalar1 da degisim gostermektedir. Her iilkenin hem kendi tarihinden hem de
diger iilkelerin tarihinden yararlanarak kiimiilatif bir degerler sistemi ortaya koymus olmasi
yadsinamazdir. Bu ¢alismada da ortaya koyuldugu iizere, sonuclarin giiniimiizle benzer
kavramlar icermesi, bu kavramlarin edebi metinler olan tragedyalarda yer almasi, halkin ic ice
oldugu yerlerde bu tragedyalarin sahnelenmesi ve gizil veya acik sekilde topluma bunlarin
benimsetilmeye calisilmasi da giiniimiizle ortiisen bir politika olarak goze carpmaktadir.
Delil'e (2024) gore de vatandaglik terimi Eski Yunan'da gilinlimiiz ile benzer anlamda
kullanilmaktadir. Bu caligma sonuclar1 da arastirmadan elde edilen sonuglar1 destekler
niteliktedir.

Degerler egitimi acisindan tragedyalarin incelenmesinin, tragedya oyunlarinin serim-
diigiim-coziim dongiisiinde yasananlarin sonucunda; degerlerin elestirisi, degerlerin yikimi ve
tekrar degerlerin insas1 bakimindan onem arz ettigi goriilmektedir. Arastirma sonuclarim
biitlin olarak ele aldigimizda, elde edilen sonugclarin, incelenen tragedyalarin olay dongiileri
icinde degerler bakimindan diigiim boliimlerinde yasanan felaketler (catastrophe) ve ¢oziim
boliimiinde yeniden insa edilen yasantilardan ¢ikarildig: goriilmektedir. Antik Yunan’in kendi
icerisinde doniismeye acik yapisi; felsefe, bilimler ve kiiltiir agisindan da bu doniistimiin somut
kalintilarimi glintimiize tasimigtir. Zira ¢calismada elde edilen degerlerin frekanslarindan ziyade
bircok degerlere rastlanmis olmasi, Antik Yunan'in farkh kiiltiirlere ve dolayisiyla farkh
degerlere yonelik kapali bir zihin yapisinin olmadigimi gostermektedir. Vatandasin tasidig:
diger temel ozellikler olan beceri ve gorev sorumluluklar acisindan da Antik Yunan tragedya
metinlerini inceledigimiz de ise bircok beceri ve gorev sorumluluk yer aldig: goriilmektedir. Bu
sonuclar degerlendirildiginde ise gilinlimiiz vatandasin sahip olmasi gereken temel ozellikler
oldugu goriilmektedir. Genel olarak arastirmadan elde edilen sonuclarda Antik Yunan
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tragedya metinlerinde tasvir edilen vatandas kavrami 6zelliklerine bakildigi zaman giinlimiiz
vatandag kavrami ile benzerlikler goriilmektedir.

Oneriler

Aragtirma sonuclarindan hareketle su Oneriler gelistirilebilir: Arastirmada Antik Yunan
tiyatro metinlerinde vatandas kavrami incelenmistir. Yapilacak olan diger calismalarda da
iilkeler su anki mevcut egitim sistemlerinde yer alan vatandas kavrami ile Antik Yunan
tragedya veya gecmise ait ilgili olabilecek farkl metinleri vatandashk acisindan karsilagtirmali
olarak incelenebilir. Boylelikle gecmis ve su anki vatandas kavrami arasinda benzerlik ve
farkliliklar ortaya konmasina faydali olunabilir.

Yine yapilabilecek diger calismalarda vatandaghk kavrami farkli boyutlar ile alinip
incelenebilir. Arastirmada dokiiman incelemesi araciligiyla veriler toplanmistir yapilabilecek
benzer ¢calismalarda farkli veri toplama teknikleri de ise kosulabilir. Bu calisma dogrultusunda
elde edilen veriler iilkelerin mevcut egitim sistemlerine entegre edilerek kaybolan degerlerin
yasatilmasi saglanabilir.
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Abstract

Citizenship is a status that enables individuals to become part of society through identity, belonging,
rights and responsibilities. In the current century, citizenship has become a multifaceted concept and
has begun to be addressed in a broad perspective from national to universal. It can be said that the
role of education is significantly important in the process of raising qualified citizens needed on a
national and global scale. As a matter of fact, every state creates citizenship education programs in
order to ensure its continuity and to equip its individuals with citizenship skills. The first of these
courses in Tiirkiye is the life science course, which is taught in the first three grades of primary
education in order to introduce children to life and enable them to grow up as active citizens. In this
framework, the aim of this study is to examine the learning outcomes in the 2024 life science course
curriculum within the scope of citizenship approaches. The research was conducted with document
review, one of the qualitative research designs. The data source of the study is the 2024 life science
course curriculum. The data obtained from the curriculum were analyzed by document analysis. In
the study, it was found that the most common citizenship approaches in the learning outcomes of the
life science curriculum were social citizenship, national citizenship and scientific citizenship, while
Turkic world citizenship, European Union citizenship, global citizenship, multilingual citizenship and
multi/dual citizenship approaches were not included at all. Especially since raising global citizens is
one of the objectives of the life science course, it can be suggested to include the global citizenship
approach in the learning outcomes of the next curriculums.

Keywords: Life science course, curriculum, citizenship approaches.

Introduction

Citizenship is a concept that defines the status of individuals with certain common
values within or outside the borders of the state as members of society and is constantly
discussed in this context. When the etymological origin of the concept of citizenship is
examined, it is understood that it derives from the Latin term “civitas” and is a definition used
for individuals living in the same city during the Ancient Greek period (Kus, 2020).
Citizenship, which emphasizes the political and legal relationship of the individual with the
state, is a dynamic phenomenon that constantly evolves by changing according to time and
space (Unal, 2019). In addition, Marshall (1950), one of the important names who put forward
the basic approach to the concept of citizenship, stated that citizenship enables the individual
to become a part of society through identity, belonging, status, rights and responsibilities (as
cited in Seker & Giil, 2023). Marshall’s approach to the concept of citizenship emphasizes the
socialization of the individual through education and interaction with the social structure. In
this context, education stands out as a process that helps individuals shape their identities by
interacting with social norms, learn their rights and responsibilities, and gain a sense of social
belonging. Education also enables the individual to become an active member of society by
equipping them with citizenship awareness and responsibilities.

Education aims to enable individuals to acquire social, political, cultural and economic
competencies and to become members of society by providing them with various knowledge
and skills. As a result of the acquisition of these competencies, the individual will gain a citizen
identity. Individuals who have acquired many competencies will better comprehend the state’s
approach to its citizens, their rights and responsibilities when they have a citizen identity. In
this context, it can be said that the role of education is clearly important in the process of raising
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qualified citizens that society needs. As a matter of fact, the main goal of education is to raise
citizens who are beneficial to the country and the world (Kan, 2009). By educating new
generations, societies aim to raise individuals who ideologically adopt common values in
accordance with the expectations of the nation and the state, have a similar understanding of
citizenship and identify with symbols such as homeland, nation, flag and anthem (Demir,
2016). Each state develops programs for citizenship education in order to ensure its own
continuity, and in Tiirkiye, the citizenship education program consists of courses such as life
science, social studies, human rights, citizenship and democracy, history, Revolution History
of the Tiirkiye Republic and Kemalism, and geography (Tay, 2017). The first of these courses
is the life science course, which is taught in the first three grades of primary education in order
to introduce children to life and enable them to grow up as active citizens.

The life science course, which constitutes the first stage of citizenship education, is
taught in the first, second and third grades of primary education and includes natural, social,
artistic, contemporary thoughts and values (Dag, 2020; Sonmez, 2016). While this course aims
to provide basic behaviors such as being a good person and a good citizen and adapting to the
environment, it should also provide knowledge, skills and values related to citizenship (Narin,
2007). As a matter of fact, the life science course aims to provide individuals with the qualities
of being a citizen and this process is prepared in a planned and programmed manner in
accordance with the characteristics of the child (Coban, 2023). The curriculum of the life
science course, developed in line with the Tiirkiye Century Education Model, is based on topics
such as “understanding themselves better, regulating friendship relations, adapting to the
classroom and school environment, developing healthy life skills, realizing the importance of
the family, following the rules of courtesy in family life, analyzing their duties and
responsibilities in the family, having national consciousness and spiritual values, and
exhibiting conscious consumer behaviors” (Ministry of National Education [MoNE], 2024).
For this reason, the life science course curriculum aims to help students learn effective
citizenship by knowing both their individual responsibilities and their rights and obligations
in community life. In this way, the life science course lays the foundations of citizenship
education in children and prepares the ground for the courses to be taught in the following
grades.

When we look at citizenship approaches in the most basic sense; active citizenship,
constitutional citizenship, European Union citizenship, scientific citizenship, multilingual
citizenship, multi/dual citizenship, digital -citizenship, world citizenship, ecological
(environmental) citizenship, economic (financial) citizenship, critical citizenship, energy
citizenship, feminist citizenship, cosmopolitan -citizenship, cultural citizenship, global
citizenship, liberal citizenship, media citizenship, spatial citizenship, organizational
citizenship, political citizenship, status citizenship, social citizenship, sustainable citizenship,
national citizenship, transnational/post-national -citizenship, Turkic World -citizenship
(Adalar, 2023; Aksoy & Oztiirk, 2023; Arikan & Ersoz, 2023; Coskun, 2023; Cakmak & Aslan,
2023; Colak et al., 2019; Demirkol & Ozdemir, 2023; Elci Oksiizoglu, 2023; Ersoy, 2023; Giil,
2023; Kacar, 2023; Kara, 2023; Kaya, 2023; Kocoglu & Demir, 2023; Ohmae, 1990;
Oksiizoglu, 2023; Salur, 2023; Sénmez, 2023; Seker & Tore, 2017; Tangiilii & Baltan, 2023;
Tagkiran, 2023; Ulukaya Oteles, 2023; Unal, 2019; Yalcinkaya, 2023). Within Figure 1, this
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study will evaluate citizenship approaches such as active (effective) citizenship, national
citizenship, Turkic world citizenship, social citizenship, political citizenship, organizational
citizenship, spatial citizenship, economic (financial) citizenship, sustainable citizenship,
cultural citizenship, energy citizenship, critical citizenship, multilingual citizenship,
multi/dual citizenship, scientific citizenship, global citizenship, ecological (environmental)
citizenship, digital citizenship, European Union citizenship and constitutional citizenship.
Figure 1.

Citizenship Approaches
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Citizenship Approaches

Active (effective) citizenship, as an approach that encourages the participation of
individuals from various segments of society, is a process aimed at ensuring that certain needs
and services previously provided by the state are met among citizens. This understanding
contributes to strengthening the culture of neighborly relations, solidarity and cooperation
among individuals (Sariipek, 2016). In addition to being a multidimensional concept, active
citizenship generally means the participation of individuals in public life or public affairs at
local, national and international levels (Taskiran, 2023).

National citizenship is based on the existence of a certain territorial border, belonging
to the same country, individuals having equal rights and the existence of a nation-state
understanding (Dere & Gokcinar, 2022). In addition, national citizenship refers to the
citizenship approach in which individuals living in the same country, having various
commonalities such as language, emotions, history, ideals, traditions and customs, are bound
to their state by legal and political ties and must fulfill certain obligations (Kagar, 2023).

Turkic world citizenship, which does not have a political meaning, aims to unify the
mental borders of the Turkic world and to act jointly in areas such as language, history, culture,
art, economy, as well as to strengthen the understanding of peace, tranquility and justice in the
Turkic world (Sonmez, 2023). In other words, Turkic world citizenship aims to establish closer
relations among Turkic peoples, strengthen common values and cultural heritage, and increase
solidarity among them.
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Social citizenship, which emerged with a new paradigm after World War 1II, is
important in terms of social policy and plays a role in ensuring social welfare and social peace
(Senkal, 2006). This approach reveals the necessity of social citizenship education in order to
realize concepts such as equality, justice, social participation, human rights and global
citizenship (Ersoy, 2023).

Political citizenship is an approach in which an individual can protect his/her identity
and culture, have his/her faith and ethnic belonging officially recognized, defend the values
he/she believes in due to freedom of expression, and have legal solutions against exclusion due
to differences (Akpinar, 2022). This approach envisages that individuals with this citizenship
recognize political systems and structures, comprehend the basic duties and responsibilities of
the legislature, executive and judiciary, and fulfill their political responsibilities while
exercising their political rights. (Arikan & Ersoz, 2023).

Organizational citizenship is the behaviors that occur as a result of the individual’s
choice as a result of the extra effort and work that individuals make apart from their duties and
tasks, where there are no clear laws or rules (Atalay, 2005). In this citizenship approach,
individuals who voluntarily exhibit extra behaviors exhibit these behaviors without any
expectations and there is no reward or punishment for such behaviors (Demirkol & Ozdemir,
2023).

Spatial citizenship is the ability of an individual to solve the problems he/she
encounters in daily life within the scope of geographical knowledge and to integrate
geographical knowledge into his/her daily life (Turan & Ibret, 2019). In addition, spatial
citizenship refers to the individual’s multidimensional recognition of the space in which the
individual is located, knowing its physical characteristics, making comparisons between these
characteristics, comprehending the potential and risks of the space, and having the necessary
knowledge, skills and understanding to use the space effectively (Salur, 2023).

Economic (financial) citizenship, which includes the individual’s possession of
economic knowledge and understanding, participation in economic activities and sustainable
economic development, refers to individuals being effective in their economic decisions and
contributing to the welfare of society (Adalar, 2023). In addition, (Adalar, 2023) stated that
the concepts of economic citizenship and financial citizenship, which complement each other
and are considered together, include the individual’s knowledge of economic and financial
issues, and that the individual benefits from financial knowledge and skills in the economic
decision-making process and benefits from economic knowledge and skills in financial
decisions.

The concept of sustainable citizenship is defined as environmental citizenship,
ecological citizenship and green citizenship (Bell, 2005). With the education of this citizenship
approach, it is aimed for individuals to acquire knowledge, skills and values on issues such as
sustainability awareness, sensitivity to global problems, social justice and equality, global
social responsibility, respect for cultural differences, communication, cooperation and
participation (Oksiizoglu, 2023).
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Unlike traditional citizenship, cultural citizenship, which develops on the demand and
promise of recognizing differences, emerges with the acceptance of the existence of the other
in the construction of the self (Morva, 2015). According to Aksoy and Baba Oztiirk (2023),
cultural citizenship points to the right of groups with culturally different qualities to be
different and to belong in a participatory democracy and allows individuals to express their
cultural identity freely. In addition, this citizenship approach aims to ensure tolerance, equality
and justice in society by advocating respect for individuals’ differences.

The energy citizenship approach, which developed with the idea that citizens will play
an important role in the energy transition process, has an important impact on meeting the
energy needs of citizens affected by the injustice in energy distribution in a fair way (Ezer &
Aksiit, 2024). In addition, this approach emphasizes the rights and responsibilities of both the
individual and the society in terms of energy consumption, and emphasizes that energy
consumption is not only a right but also a responsibility, and therefore energy should not be
seen only as a material resource (Yalcinkaya, 2023).

Critical citizenship, which is based on the idea of critical questioning and democratic
coexistence of different communities, is an approach that expresses individuals’ critical
perspective on social issues and their defense of democratic values (Kara, 2023; Ontas et al.,
2020). Critical citizenship, developed by Johnson and Morris (2010) within the scope of the
principles of critical thinking and critical pedagogy, is addressed in four areas: knowledge,
skills, values and dispositions. Each domain consists of political, social, personal and action
dimensions. The political dimension includes opposing injustice and oppression; the social
dimension includes being in relationship with the identity and values of others; the personal
dimension includes self-worth; and the action dimension includes reflective thinking based on
knowledge (Doganay et al., 2012).

Ulukaya Oteles (2023) stated that multilingual citizenship, which was considered
important for multicultural societies half a century ago, has become important for all societies
today as a result of the blurring of borders, developments in mass media and transportation
systems. In addition, he states that there is a tendency towards multilingual citizenship in
order to manage the linguistic diversity that emerges within the same society as a result of
developments and to ensure that it can be used in the development of the country.

Scientific citizenship is a multidimensional concept that includes knowledge, skills,
values, attitudes and behaviors shaped by scientific thinking, which requires individuals to
actively participate not only in political processes but also in social life (Elci Oksiizoglu, 2023).
In this direction, it can be stated that citizens with a scientific citizenship approach can play an
active role in developing solutions to social problems by making decisions based on scientific
knowledge.

The concept of global citizenship is based on universal values and means respecting
diversity and pluralism, understanding, acting and relating to others and the environment
(United Nations Educational, Scientific and Cultural Organization [UNESCO], 2014). It is
stated that qualities such as social justice, equality, globalization, national identity and

96



International Journal of Life Science and Social Studies Education (IJLSSSE), 2024, 2(1), 91-121

diversity, sustainable development, peace education and human rights are among the qualities
that global citizens should have (Cakmak & Aslan, 2023).

Ecological citizenship, which can be defined as defending the rights of nature to protect
ecological values, emphasizes taking individual environmental responsibility based on
interpersonal political relations (Bostanci & Yildirim, 2019). Kocoglu and Demir (2023) stated
that ecological citizenship comes from the concept of ecology and defined ecology as the field
that examines the relations of living things with each other, the interaction of living and non-
living things with the environment, and the connection with different disciplines based on
nature. They stated that ecological citizenship requires direct democratic participation.

The concept of digital citizenship, which emerged with the digitalization process,
started to emerge as a result of the transfer of the duties and responsibilities undertaken by
citizens to the digital environment as a result of the conditions brought by the developing
technology and the continuation of the personality of individuals in these environments
(Aldemir & Avsar, 2020). In addition, while this approach protects individuals against the
harms faced by the digital world, it also develops competence, qualifications and behavioral
patterns that will benefit from the benefits and opportunities offered by the digital world
(Coskun, 2023).

One of the common bonds of the European Union [EU], which is based on the
phenomenon of acting together to create a sense of unity in many areas such as art, politics,
economy, education, law and sports, is European Union citizenship (Kaya, 2023). European
Union citizenship, which is different from the classical definition of citizenship, is a secondary
citizenship and is a secondary status that is granted only to citizens of an EU member state and
provides the individual with rights independent from that state (Batir, 2017).

Constitutional citizenship points to the process of redefining political identity in
democratic societies based on the effort to keep differences alive in equality and peace, while
accepting social diversity as richness and aiming to make the understanding of equal
citizenship dominant (Ozulu & Kosecik, 2016). Constitutional citizenship, which opposes the
uniformization of religious, linguistic, racial and cultural differences in the constitution,
recognizes that all individuals bound by the constitution are equal before the law with their
rights and freedoms (Tangiilii & Baltan, 2023).

Multi/dual citizenship is when an individual is naturalized by two different states and
is bound by the laws of two different states (Unal, 2019). The granting of the right to dual/multi
citizenship is directly related to the political, economic and cultural interests of states, and for
the correct evaluation of this policy, not only foreigners but also their own citizens’ attitudes
towards requests to acquire the citizenship of another state should be taken into account
(Karademir, 2018).

In the research conducted within the scope of the life science course, various citizenship
approaches were discussed. The research aims to examine the learning outcomes of the 2024
Life Science Course Curriculum (1, 2 and 3. Grades), which was developed based on the Turkish
Century Education Model, in line with citizenship approaches. In this context, answers to the
following problems and sub-problems were sought in the research:
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1. Which citizenship approaches are included in the learning outcomes of the Life
Science Course Curriculum?

1.1. Which citizenship approaches are included in the first-grade learning outcomes of
the Life Science Course Curriculum?

1.2. Which citizenship approaches are included in the second-grade learning outcomes
of the Life Science Course Curriculum?

1.3. Which citizenship approaches are included in the third-grade learning outcomes of
the Life Science Course Curriculum?

Method

Research Design

This study, which aims to examine the learning outcomes in the 2024 Life Science
Course Curriculum in line with citizenship approaches, was conducted with a qualitative
research approach. Qualitative researches are researches that emphasize investigating and
understanding social phenomena within their environment and require in-depth and detailed
information (Yildirim, 2003). Since citizenship is considered as a social phenomenon and life
science course is considered as its environment, qualitative research approach was adopted in
this study. Sometimes the best way to understand the reality of a researched topic may be to
examine and analyze the texts produced (O’leary, 2017). In this direction, the study aimed to
examine the curriculum, which is a text produced about the life science course, and document
review method, one of the qualitative research designs, was used. Document review method is
a scientific method that includes the processes of accessing the sources that constitute the data
set of the research, reviewing and analyzing the sources (Ozkan, 2021). In this study, the life
science curriculum was accessed, reviewed and analyzed. Document analysis (Wach & Ward,
2013), a qualitative method used to analyze the written content of documents meticulously and
systematically, was used to examine the life science curriculum within the scope of citizenship
approaches.

Data Source

The data source of the study is the “Life Science Course Curriculum (1, 2 and 3. Grades)”
published in 2024.

Research Process

O’leary (2004) suggests that the document review process can be carried out in six

steps: “plan, gather, review, interrogate, reflect/refine and analyze data”. The research process
was conducted by following these steps.
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Figure 2.
Document Analysis Steps

Reflect/
Refine

In the first step of the research, the purpose of the research and the document in line
with this purpose were determined and planning was made. The document of the research is
the 2024 Life Science Course Curriculum, which is the last curriculum as of the current year.
The document does not require ethical permission as it is published by the MoNE for public
access. In the second step, the gather phase, the document was accessed and the authenticity
of the document was addressed. The curriculum, which constitutes the document of the study,
was accessed from the official web page of the Ministry of National Education Board of
Education. Therefore, it was accepted that the document was original. Then, the research
continued with the third, fourth and fifth steps of review, interrogate and reflect/refine. In
these steps, the validity and reliability of the document were checked, the document was read
repeatedly to explore its content and the study plan was improved. The last step was data
analysis. A closed approach was preferred in creating the categories to be used in data analysis.
The closed approach is the process of taking an existing category system in a certain field and
grouping the recording units accordingly (Bilgin, 2006). The categories of the study were
created as a result of the literature review. Simultaneous coding (Saldana, 2019), which refers
to the assignment of two or more codes to the same or consecutive passages of a text, was used
to analyze the data. The researcher analyzed the learning outcomes of the curriculum based on
citizenship approaches. She asked another researcher who specializes in social studies
education and has studies on citizenship education to repeat the analysis. Cohen’s kappa
coefficient was calculated to determine the agreement between the coding of the researcher
and the other researcher and this value was determined as .96. Document analysis was
conducted using the MAXQDA 24 program. Citizenship approaches forming the categories
were entered into the program’s code system. In this way, the learning outcomes of the
curriculum were associated with the categories. A sample visual for the coding is as follows.
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Finally, frequency values were determined and quantified. The data obtained as a result
of document analysis were presented with the help of visuals.

Ethical Permits of Research:
In this study, all the rules specified to be followed within the scope of “Higher Education
Institutions Scientific Research and Publication Ethics Directive” were complied with. None of

the actions specified under the heading “Actions Contrary to Scientific Research and
Publication Ethics”, which is the second part of the directive, have been taken.

Ethics Committee Permission Information:

Since the research was conducted with publicly available documents, it does not require
ethics committee approval.
Findings

As a result of the examination of the life science course curriculum in line with
citizenship approaches, the citizenship approaches that were found to be included in the
learning outcomes in the first, second and third grades of the curriculum are presented in
Figure 3, Figure 4 and Figure 5, respectively.
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Figure 3.
Citizenship Approaches in the Learning Outcomes in the First Grade of the 2024 Life Science Course
Curriculum
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As seen in Figure 3, it has been determined that the learning outcomes of the 2024 Life
Science Curriculum for first grade include the following citizenship approaches: social
citizenship (6), national citizenship (5), scientific citizenship (3), ecological (environmental)
citizenship (4), critical citizenship (3), digital citizenship (2), cultural citizenship (1), active
(effective) citizenship (1), sustainable citizenship (1), and organizational citizenship (1).
However, it has been identified that the approaches of spatial citizenship, political citizenship,
economic (financial) citizenship, energy citizenship, Turkic world citizenship, European Union
citizenship, constitutional citizenship, global citizenship, multilingual citizenship, and
multi/dual citizenship are not included.
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Figure 4 shows that social citizenship (6), scientific citizenship (5), national citizenship
(3), ecological (environmental) citizenship (3), critical citizenship (3), spatial citizenship (3),
digital citizenship (2), cultural citizenship (2), active (effective) citizenship (2), political
citizenship (2), sustainable citizenship (1) and energy citizenship (1) are included in the second
grade learning outcomes of the 2024 Life Science Course Curriculum. On the other hand, it
was determined that organizational citizenship, economic (financial) citizenship, Turkic world
citizenship, European Union citizenship, constitutional citizenship, global -citizenship,
multilingual citizenship, multi/dual citizenship approaches were not included in the second-
grade learning outcomes.
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Figure 5.
Citizenship Approaches in the Learning Outcomes in the Third Grade of the 2024 Life Science Course
Curriculum
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When Figure 5 is examined, it is seen that in the learning outcomes of the 2024 Life
Science Course Curriculum in the third grade; social citizenship (7), scientific citizenship (4),
national citizenship (4), ecological (environmental) citizenship (4), digital citizenship (2),
cultural citizenship (2), active (effective) citizenship (2), spatial citizenship (2), sustainable
citizenship (1), critical citizenship (1), political citizenship (1), economic citizenship (1) and
constitutional citizenship (1). However, when the learning outcomes were examined, it was
determined that energy citizenship, Turkic world citizenship, European Union citizenship,
organizational citizenship, global citizenship, multilingual citizenship, multi/dual citizenship
approaches were not included.

Figure 6 shows the citizenship approaches in all learning outcomes of the 2024 Life
Science Course Curriculum.

103



Examining the life science course... Akyiirek Tay, B.

Figure 6.
Citizenship Approaches in the Learning Outcomes of the 2024 Life Science Course Curriculum
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According to Figure 6, in the 2024 Life Science Course Curriculum learning outcomes,

the following citizenship approaches are included: social citizenship (19), national citizenship
(12), scientific citizenship (12), ecological (environmental) citizenship (11), critical citizenship
(7), digital citizenship (6), cultural citizenship (5), active (effective) citizenship (5), spatial
citizenship (5), political citizenship (3), sustainable citizenship (3), organizational citizenship
(1), economic (financial) citizenship (1), energy citizenship (1), and constitutional citizenship
(1). However, when the learning outcomes are examined, it is determined that approaches such
as Turkic world citizenship, European Union citizenship, global citizenship, multilingual
citizenship, and multi/dual citizenship are not included.
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Discussion and Conclusion

In this study, in which the learning outcomes in the 2024 Life Science Course
Curriculum developed within the framework of the Tiirkiye Century Education Model were
examined within the scope of citizenship approaches, 92 statements related to citizenship
approaches were found in a total of 86 learning outcomes in the curriculum. Furthermore, it
has been determined that learning outcomes related to 15 of the 20 types of citizenship
approaches are expressed, while 5 approaches are not mentioned. Based on this, it can be said
that the majority of citizenship approaches are included in the life science curriculum. Raising
active citizens is one of the main objectives of life science course. The key motto of the current
century in relation to citizenship is to raise “self-sufficient citizens”, which means having
enough knowledge to be self-sufficient in almost every subject, from financial matters to health
issues, from politics to science (Birol, 2023). The Life Science Course Curriculum aims to raise
individuals who know themselves and their environment, live a healthy and safe life,
internalize the importance of family and the values of society, love the place where they live
and their country, are sensitive to their environment and nature, care about science and art,
are investigative, productive, have national consciousness and spiritual values (MoNE, 2024).
It can be stated that all these characteristics aimed to be achieved with the life science course
are the characteristics of a self-sufficient citizen. The fact that 15 of the types of citizenship
approaches are included in the learning outcomes of the curriculum may explain this situation.
The types of citizenship approaches that are not reached in the curriculum are Turkic world
citizenship, European Union citizenship, global citizenship, multilingual citizenship and
multi/dual citizenship. The fact that these citizenship approaches are not included in the
learning outcomes of the curriculum may be due to the fact that primary school students
interact more with their immediate environment due to their periodic characteristics. In a
study aiming to determine the needs for the 2018 primary school life science curriculum
according to teachers’ opinions, one of the needs stated for the curriculum is related to the
issue of being a global citizen (Armagan Erbil & Dogan, 2019). In this study, the fact that the
global citizenship approach was not found in the learning outcomes of the 2024 curriculum
shows that the need for global citizenship in the 2018 curriculum continues.

It was observed that the type of citizenship approach with the highest frequency of
inclusion in the learning outcomes of the curriculum was social citizenship. Social citizenship
is the type of citizenship that is most frequently included in the learning outcomes both across
the curriculum and on the basis of grade levels. This can be explained by the fact that social
citizenship (Tore, 2017), which includes active participation in social processes, sense of
belonging, participation and social commitment, has an important place in the life science
course, which has the function of supporting students’ adaptation to their social environment.
Throughout the curriculum, national citizenship ranks second among the citizenship
approaches included in the learning outcomes. Life science course is a course that provides
individuals with the characteristics of being a good person, then a national citizen and finally
a world citizen (Tay, 2017). It can be said that the social citizenship approach, which is most
frequently included in the life science curriculum, contributes to raising good people, and the
national citizenship approach, which follows it, contributes to raising national citizens. Most
of the learning outcomes related to the national citizenship approach were found in the
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learning domain of The Place I Live and My Country. The fact that national citizenship
approach is frequently included in the learning area of The Place I Live and My Country may
be related to the fact that national citizenship means being a citizen of a country. One of the
most common approaches to citizenship in the life science course curriculum is scientific
citizenship. In a study, the values in the life science curriculum between 1926 and 2018 were
examined, and as a result of the examination, it was concluded that scientificness value were
among the least common values in the curriculum and were included in only three curriculums
(Askan et al., 2022). In this study, as a result of the examination of the learning outcomes of
the 2024 life science curriculum within the scope of citizenship approaches, the scientific
citizenship approach was found in 12 places. This difference between the results of the studies
may be due to the learning area “Science, Technology and Art”, which was not included in the
previous curriculums and was added to the 2024 curriculum. One of the reasons for the
frequent inclusion of the scientific citizenship approach in the 2024 curriculum can be
explained by the fact that the curriculum prepared within the framework of the Tiirkiye
Century Education Model is skill-based. As a matter of fact, information gathering is among
the conceptual skills included in the curriculum.

In a study examining the 2018 life science curriculum within the scope of ecological
literacy, environmental education and sustainable development-oriented education approach,
17 environment-themed acquisitions were identified among 148 acquisitions in the curriculum
(Diindar & Kizik, 2022). In this study, in which the learning outcomes in the 2024 life science
curriculum were examined within the scope of citizenship approaches, 11 ecological
(environmental) citizenship, 3 sustainable citizenship and 1 energy citizenship statements
were found among 86 learning outcomes. Although the number of learning outcomes in the
2024 curriculum is lower than the number of outcomes in the 2018 curriculum, the number of
outcomes/learning outcomes related to environment and sustainability in the two curriculum
are close to each other. The reason for this may be that the expression “sustainable
environmental awareness”, which is not included in the 2018 curriculum, is included in the
specific objectives of the 2024 curriculum.

In terms of grade levels, 27 citizenship approach statements were found in the first
grade learning outcomes, 33 in the second grade learning outcomes and 32 in the third grade
learning outcomes. At the same time, social citizenship, scientific citizenship, national
citizenship and ecological (environmental) citizenship approaches are in the top four according
to the frequency of inclusion in learning outcomes both across the curriculum and at all grade
levels. Thus, it is seen that the most common citizenship approaches in the curriculum and
grade levels are the same. From this point of view, it can be said that the learning outcomes
focusing on raising effective citizens in the curriculum show a balanced distribution according
to the grade levels. In addition, it can be said that the social citizenship, scientific citizenship,
national citizenship and ecological (environmental) citizenship approaches expressed in the
learning outcomes of the curriculum are appropriate for the purpose of the life science course.
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Recommendations

Based on the results obtained in the research, the following recommendations can be
made:

The study was limited to the examination of the 2024 life science course curriculum
within the scope of citizenship approaches. In future research, the curriculum of human rights,
citizenship and democracy, social studies, Revolution History of the Tiirkiye Republic and
Kemalism courses, which are the other courses in which citizenship education is carried out,
can also be examined. By examining more than one curriculum of the courses together, the
change in citizenship approaches can be investigated.

This study examines the citizenship approaches in the learning outcomes of the life
science course curriculum, which aims to raise effective citizens. In addition, citizenship
approaches in different teaching materials of other courses with similar objectives can also be
addressed in this context.

In the study, it was observed that the learning outcomes of the life science course
curriculum did not include European Union citizenship, global citizenship, multilingual
citizenship and multi/dual citizenship approaches. Since raising universal citizens is one of the
main objectives of this course, approaches related to universal citizenship can be included in
future curriculums.

In the learning outcomes of the life science course curriculum, it has been determined
that there is no statement about Turkic world citizenship. Since the aim of the life science
course is to provide citizens with the necessary knowledge, skills, behaviors and habits, it is
recommended that the goal of acting jointly in the context of education in the Turkic geography
be included in the curriculum.
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Hayat Bilgisi Dersi Ogretim Programinin
Vatandaghk Yaklasimlar:1 Kapsaminda
Incelenmesi
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Ozet

Vatandaghik bireyin kimlik, aidiyet, haklar ve sorumluluklar araciligiyla toplumun parcgas1 haline
gelmesini saglayan bir statiidiir. icinde bulunulan yiizyilda vatandaslik cok yonlii bir kavram haline
gelmis ve ulusaldan evrensele genis bir perspektifte ele alinmaya baglanmigtir. Ulusal ve kiiresel 6lcekte
ihtiyac duyulan nitelikli vatandas yetistirme siirecinde egitimin roliiniin belirgin sekilde 6nemli oldugu
soylenebilir. Nitekim her devlet devamliligini saglamak ve bireylerini vatandaghk becerileriyle
donatmak icin vatandashk egitim programlarimi olusturmaktadir. Tiirkiye’de bu derslerden ilkini
ilkogretimin ilk ii¢ sinifinda c¢ocuklar1 hayatla tamstirmak ve onlarin etkin vatandaglar olarak
yetismelerini saglamak amaciyla okutulan hayat bilgisi dersi olusturmaktadir. Bu cercevede
aragtirmanin amaci 2024 hayat bilgisi dersi 6gretim programinda yer alan 06grenme c¢iktilarinin
vatandaghk yaklasimlar1 kapsaminda incelenmesidir. Arastirma nitel arastirma desenlerinden
dokiiman inceleme ile yiiriitiilmiistiir. Calismanin veri kaynagi 2024 hayat bilgisi dersi 6gretim
programidir. Programdan elde edilen veriler dokiiman analizi ile analiz edilmigtir. Aragtirmada hayat
bilgisi 6gretim programinin 6grenme ciktilarinda en ¢ok yer alan vatandaglik yaklagimlarinin sosyal
vatandaglik, ulusal vatandashk ve bilimsel vatandashik oldugu, Tiirk diinyas1 vatandashgi, Avrupa
Birligi vatandaghg, kiiresel vatandaslik, ¢ok dilli vatandaslik ve ¢ok/cifte vatandaslik yaklagimlarinin
ise hic yer almadig1 bulgulanmustir. Ozellikle evrensel vatandaslar yetistirmek hayat bilgisi dersinin
amaclarindan biri oldugundan sonraki programlarin Ogrenme ciktilarinda kiiresel vatandaglik
yaklagimina yer verilmesi onerilebilir.

Anahtar Kelimeler: Hayat bilgisi dersi, 6gretim programi, vatandaslik yaklagimlari.

Giris

Vatandaslik, devlet sinirlar1 icinde veya disinda belirli ortak degerlere sahip bireylerin
toplumun iiyesi olarak statiisiinii tanimlayan ve bu baglamda siirekli tartisilan bir kavramdir.
Bireyin devlet ile olan siyasi ve hukuki iligkisine vurgu yapan vatandaslik, zamana ve mekana
gore degiserek siirekli gelisen dinamik bir olgudur (Unal, 2019). Ayrica vatandashk kavramina
iliskin temel yaklagsimi ortaya koyan 6nemli isimlerden biri olan Marshall (1950), vatandashgin
bireyin kimlik, aidiyet, statii, haklar ve sorumluluklar araciligiyla toplumun parcas: haline
gelmesini sagladigini belirtmistir (akt. Seker & Giil, 2023). Marshall'in vatandaslik kavramina
iliskin yaklasimi, bireyin egitim yoluyla toplumsallagmasini ve toplumsal yapiyla etkilesimini
vurgulamaktadir.

Egitim, bireylere cesitli bilgi ve beceriler kazandirarak bireylerin sosyal, politik,
kiiltiirel, ekonomik yetkinlikler edinmelerini ve toplumun iiyesi olmalarin1 hedeflemektedir.
Belirtilen yetkinliklerin edinilmesi neticesinde birey vatandas kimligi kazanacaktir. Bircok
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yetkinligi kazanmis birey, vatandas kimligine sahip oldugunda devletin vatandaslarina yonelik
yaklasimini, haklarini ve sorumluluklarim1 daha iyi kavrayacaktir. Bu baglamda, toplumun
ihtiya¢ duydugu nitelikli vatandas yetistirme siirecinde egitimin roliiniin belirgin sekilde
onemli oldugu soOylenebilir. Nitekim egitimin temel hedefi iilkeye ve diinyaya faydah
vatandaglar yetistirmektir (Kan, 2009). Her devlet kendi devamliligim1 saglamak amaciyla
vatandaghk egitimine yonelik programlar gelistirmektedir ve Tiirkiye’de vatandashk egitim
programini hayat bilgisi, sosyal bilgiler, insan haklari, yurttaglik ve demokrasi, tarih, Tiirkiye
Cumbhuriyeti inkilap tarihi ve Atatiirkciiliik ve cografya gibi dersler olusturmaktadir (Tay,
2017). Bu derslerden ilki, ilkogretimin ilk {i¢ sinifinda ¢ocuklar: hayatla tanistirmak ve onlarin
etkin vatandaglar olarak yetismelerini saglamak amaciyla okutulan hayat bilgisi dersidir.

Vatandaslik egitiminin ilk asamasini olusturan hayat bilgisi dersi, bir¢ok derse temel
olusturmakla birlikte ilkdgretimin birinci, ikinci ve tli¢lincii simiflarinda okutulmakta ve
kapsamina dogal, toplumsal, sanatsal cagdas diisiince ve degerleri almaktadir (Dag, 2020;
Sonmez, 2016). Bu ders, iyi insan ve iyi vatandas olma, cevreye uyum saglama gibi temel
davramglar1 edindirmeyi hedeflerken kazandirilacak birgok bilgi, beceri ve degerin yani sira
vatandaslhkla ilgili bilgi, beceri ve degerleri de sunmalidir (Narin, 2007). Nitekim hayat bilgisi
dersi ile bireye vatandas olma niteliklerini kazandirmak amacglanmakta ve bu siirec planl ve
programl bir sekilde cocugun ozelliklerine uygun olarak hazirlanmaktadir (Coban, 2023).

Yapilan literatiir taramas1 sonucunda bu ¢alisma kapsaminda Sekil 1’de yer verilen
vatandashk yaklasimlar1 degerlendirilecektir.
Sekil 1.
Vatandashk Yaklasimlar:

Ulusal  Tiirk Diinyas:

AKUE Vatandaghk Vatandaghg:

Sosyal ,
Vatandaghk Vat%sg’(?ag,lk
Anayasal _ Politik
Vatanydag»hk _______ P | Vatag‘ll él§hk
Avrupa Birligi N "4 ) |
g Orgiitse
Vatandashg Vata%ldagzhk
Dijital / \ Meka
ekansal
Vatandaghk E :ATAN]:?/ISLIK E Vatandagﬁlk
Ekolojik (Cevresel) ' ! Ekonomik
Vatandaslik (Finansal)
Kiirese Vatandaslk
Vatandashk 5 W&o L Siirdiirglebilir
Bilimsel K,,]‘t’f‘ta]“ ash
tltiire
Vatandaghk - Vatandasitk
Cok Dilli Enerji
Vatandaghk . Vatandashg

k/Ci El |
Vg?an/%g ?k Vataﬁégﬁlk

Hayat bilgisi dersi kapsaminda yiiriitiilen arastirmada, cesitli vatandashk yaklasimlar:
ele alinmigtir. Aragtirma Tiirkiye Yiizyili Maarif Modeli temel alinarak gelistirilen 2024 Hayat
Bilgisi Dersi Ogretim Programrnin (1, 2 ve 3. Smiflar) 6grenme ciktilarmm vatandaghk
yaklasimlar1 dogrultusunda incelemeyi amaclamaktadir. Bu kapsamda arastirmada asagida
yer alan problem ve alt problemlerine yanit aranmistir:
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1. Hayat Bilgisi Dersi Ogretim Programi’nin 6grenme ciktilarinda hangi vatandashk
yaklagimlar1 yer almaktadir?

1.1. Hayat Bilgisi Dersi Ogretim Programi'mn birinci sinif 6grenme ciktilarinda hangi
vatandaslik yaklagimlar: yer almaktadir?

1.2. Hayat Bilgisi Dersi Ogretim Programi’nin ikinci smif 6grenme ciktilarinda hangi
vatandaslik yaklasimlar: yer almaktadir?

1.3. Hayat Bilgisi Dersi Ogretim Programinin iiciincii simf 6grenme ciktilarinda hangi
vatandaslk yaklagimlar: yer almaktadir?

Yontem

Bu calismada nitel arastirma desenlerinden dokiiman inceleme yontemi kullanilmistir.
Hayat bilgisi O6gretim programinin vatandaghk yaklasimlar1 kapsaminda incelenmesinde
belgelerin yazili igeriklerinin titizlikle ve sistematik olarak analiz edilmesinde kullanilan nitel
bir yontem olan dokiiman analizinden (Wach & Ward, 2013) yararlanilmistir.

Arastirmanin Veri Kaynag

Arastirmanin veri kaynagim1 2024 yilinda yayimlanan “Hayat Bilgisi Dersi Ogretim
Programu (1, 2 ve 3. Siniflar)” olusturmaktadir.

Arastirma Siireci

O’leary (2004), dokiiman inceleme siirecinin “planlama, toplama, gézden gecirme,

sorgulama, diislin/iyilestir ve veri analizi” olmak {izere alt1 adimda gerceklestirilebilecegini 6ne
siirmektedir. Arastirma siireci bu adimlar takip edilerek yiiriitiilmiistiir.

Sekil 2.
Dokiiman Analizi Adimlar

[T | O 2 RPN 3 [SITEEEN . S

Aragtirmanin birinci adimda arastirmanin amaci ve bu amac dogrultusunda dokiimani

Diisiin/
iyilestir

belirlenerek planlama yapilmistir. Arastirmanin dokiimani i¢inde bulunulan yil itibariyle son
ogretim programi olan 2024 Hayat Bilgisi Dersi Ogretim Programr’dir. ikinci adim olan
toplama asamasinda dokiimana ulasilmis ve dokiimanin orijinalligi konusu ele alinmigtir.
Aragtirmanin dokiimanin olusturan 6gretim programima MEB Talim ve Terbiye Kurulu'nun
resmi genel ag sayfasindan ulagilmistir. Bu nedenle dokiimanin orijinal oldugu kabul
edilmistir. Ardindan gozden gecirme, sorgulama ve diisiin/iyilestir seklindeki iiciinci,
dordiincii ve besinci adimlar ile arastirmaya devam edilmistir. Bu adimlarda dokiimanin
gecerligi ve giivenirligi kontrol edilmis, icerigini kesfetmek amaciyla dokiiman tekrar tekrar
okunmus ve calisma planinda iyilestirmeye gidilmistir. Veri analizinde kullanilacak
kategorilerin olusturulmasinda kapal1 yaklasim tercih edilmistir. Verilerin analizinde iki ya da
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daha fazla kodun bir metnin ayni ya da ardisik pasajlarina atanmasini ifade eden eszamanh
kodlama (Saldana, 2019) kullanilmistir.

Arastirmanin Etik izinleri:

Bu ¢alismada “Yiiksekogretim Kurumlar Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bagligi altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Aragtirma, kamuya acik dokiimanlarla gerceklestirildigi icin etik kurul onayi
gerektirmemektedir.

Bulgular

Hayat bilgisi dersi Ogretim programimin vatandashk yaklagimlari dogrultusunda
incelenmesiyle programin birinci, ikinci ve liciincti siiflarindaki 6grenme ciktilarinda yer
aldig1 tespit edilen vatandashk yaklagimlar: sirasiyla Sekil 3, Sekil 4 ve Sekil 5’te sunulmustur.
Sekil 3.

2024 Hayat Bilgisi Dersi Ogretim Program Birinci Stmif Ogrenme Ciktilarinda Yer Alan Vatandashk
Yaklasimlar

HAYAT BiLGiSi DERST OGRETIM PROGRAMI (1. SINIFLAR)
TURKIYE YUZYILI MAARIF MODELI

2024
Sosyal Mekinsal
. Vatandashk Vatandashk
(6) )
— —
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(5) (0)
_—- ﬁ
o—a——o
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. Vatandashk . Vatandashk
) )
o——at——0
Bilimsel Enerji
. Vatandashk Vatandashi
(3) 0)
o—l
Elestirel Tiirk Diinyas:
. Vatandashk . Vatandash
3) )
— —
—1 o
Dijital Avrupa Birligi (AB)
. Vatandashk . Vatandaghgn
) )

ﬁ

|

Kiiltiirel o——a—0

Vatandashk Anayasal
[§8) Vatandashk

(0 i
Aktif (Etkin) Kiiresel

Vatandashk

. Vatandashk .
(1)
Siirdiiriilebilir Cok Dilli
Vatandashk Vatandashk
1)

|

Cok/Cifte
Vatandashk
(U}

—

Orgiitsel
. Vatandashk
(8)]
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Sekil 3'te goriildiigii iizere 2024 Hayat Bilgisi Dersi Ogretim Programi'mmn birinci
siniflarda yer alan 6grenme ciktilarinda vatandaslik yaklagimlarindan; sosyal vatandaslik (6),
ulusal vatandashk (5), bilimsel vatandaslik (3), ekolojik (cevresel) vatandashk (4), elestirel
vatandashk (3), dijital vatandaglik (2), kiiltiirel vatandashk (1), aktif (etkin) vatandashk (1),
siirdiiriilebilir vatandasghk (1), orgiitsel vatandashk (1) tiirlerinin bulundugu tespit edilmis
ancak mekéansal vatandashik, politik vatandaglik, ekonomik (finansal) vatandaslik, enerji
vatandaghgi, Tiirk diinyas1 vatandashgi, Avrupa Birligi vatandasligl, anayasal vatandaslik,
kiiresel vatandaghk, cok dilli vatandaslik, ¢ok/cifte vatandashk yaklagimlarinin bulunmadig:
belirlenmistir.

Sekil 4.

2024 Hayat Bilgisi Dersi Ogretim Programu Ikinci Stmf Ogrenme Ciktilarinda Yer Alan Vatandashk
Yaklasimlar

HAYAT BILGISi DERSI OGRETIM PROGRAMI (2. SINIFLAR)
TURKIYE YUZYILI MAARIF MODELI

2024
1 Sosyal 1 1 Siirdiiriilebilir
Vatandashk Vatandashk
6) (1)
Bilimsel \r’atb::::(!]lgi‘h‘l
2 Vatandashk 12 ShE
(1)
(5)
o—t+—0 -
Ulusal Orgiitsel
3 Vatandashk 1 3 Vatandaghk
)
(3)
o—t——0
Ekolojik (Cevresel) Ekonomik (Finansal
4 Vatandashk 14 ° \f’,:l.;nfgd:l:;c s
(3) ()
o—-1 o
Elestirel Tiirk Diinyas1
5 Vatandashk 15 Vatandashg
(3) 0)
o—t—o0
Mekansal Avrupa Birligiv(AB)
6 Vatandashk 16 Vatandasghg
3) 0)
Dijital ° ° Ana
Sty yasal
7 Vatandashk 17 Vatandaslik
(2) 0)
Kiiltiirel Kiiresel
Vatandashk Vatandashk
8 (2 18 0)
o—1—o
Aktif (Etkin) Cok Dilli
9 Vatandashk 19 Vatandashk
(2) (0)
o—+1 o
Politik (Siyasi) Cok/Cifte
10 Vatandashk 20 Vatandashk
(2) (0)
o—-o»1 o
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Sekil 4, 2024 Hayat Bilgisi Dersi Ogretim Programu ikinci simf 6grenme ciktilarinda
vatandaghk yaklasimlarindan; sosyal vatandashk (6), bilimsel vatandashk (5), ulusal
vatandashk (3), ekolojik (cevresel) vatandashk (3), elestirel vatandashk (3), mekansal
vatandashk (3), dijital vatandaghk (2), kiiltiirel vatandaslhk (2), aktif (etkin) vatandashk (2),
politik (siyasi) vatandaglik (2), siirdiiriilebilir vatandaglik (1) ve enerji vatandashginin (1) yer
aldigim gostermektedir. Bununla birlikte ikinci smif oOgrenme ciktilarinda oOrgiitsel
vatandaghk, ekonomik (finansal) vatandashk, Tiirk diinyasi vatandashg, Avrupa Birligi
vatandashgl, anayasal vatandashk, kiiresel vatandaslik, cok dilli vatandashk, cok/cifte
vatandashk yaklasimlarina yer verilmedigi belirlenmistir.

Sekil 5.

2024 Hayat Bilgisi Dersi Ogretim Program Uciincii Simif Ogrenme Ciktilarinda Yer Alan Vatandashk
Yaklasimlar

HAYAT BiLGiSi DERSTI OGRETIiM PROGRAMI (3. SINIFLAR)
TURKIYE YUZYILI MAARIF MODELI

2024
Sosyal Politik (Siyasi)
1 Vatandashk 1 1 Vatandashk
(7) 1)
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@ (1)
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@ (&)
o—t—o
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) ()
o—t——-0
Dijital Tiirk Diinyas1
5 Vatandashk 1 5 Vatandashg
2)
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6 Vatandashk 1 6 Vatandashg
@) (0)
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7 Vatandashk 17 Vatandashk
) (0)
o—t .
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8 Vatandashk 18 Vatandashk
2 (0)
o—t—o—o
Siirdiiriilebilir Cok Dilli
9 Vatandashk 1 9 Vatandashk
1) 0)
o——1—o
Elestirel Cok/Cifte
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(n 0)
o—l0
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Sekil 5 incelendiginde 2024 Hayat Bilgisi Dersi Ogretim Programi’nin iiciincii simifta
yer alan 6grenme c¢iktilarinda vatandashk yaklasimlarindan; sosyal vatandashk (7), bilimsel
vatandaslhk (4), ulusal vatandaslik (4), ekolojik/¢evresel vatandaslik (4), dijital vatandaslik (2),
kiiltiirel vatandaglik (2), aktif (etkin) vatandaslik (2), mekansal vatandaslik (2), stirdiiriilebilir
vatandashk (1), elestirel vatandaslhk (1), politik (siyasi) vatandashk (1), ekonomik (finansal)
vatandashk (1) ve anayasal vatandashga (1) rastlamldigi goriilmektedir. Ancak Ogrenme
ciktilar1 incelendiginde enerji vatandashgi, Tiirk diinyas1 vatandashgi, Avrupa Birligi
vatandashgi, orgiitsel vatandashk, kiiresel vatandaslik, cok dilli vatandashk, cok/cifte

vatandashk yaklasimlariin yer almadigi belirlenmistir.

2024 Hayat Bilgisi Dersi Ogretim Programi'mmn tiim égrenme ciktilarinda yer alan
vatandashk yaklagimlar: Sekil 6’da yer almaktadir.

Sekil 6.
2024 Hayat Bilgisi Dersi Ogretim Programi OJrenme Ciktilarinda Yer Alan Vatandashk Yaklasimlar

HAYAT BiLGiSi DERSI OGRETIM PROGRAMI (1, 2 VE 3. SINIFLAR)
TURKIYE YUZYILI MAARIF MODELI
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———+—o
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. Vatandashk . Vatand as]l g1
(1)
o—t—0
Elestirel Anayasal
. Vatandashk Vata ndashk
7)
O—t——0
Dijital Tiirk Diinyasi
. Vatandashk . Vatandashg
(6) )
Kiiltiirel o——t—0
Avrupa Birligi (AB)
. Watandashi J . Velxnloatih
——t————0
Aktif (Etkin) Kiiresel
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Pa—
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®) £
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Sekil 6’'ya gore 2024 Hayat Bilgisi Dersi Ogretim Programi 6grenme ciktilarmda
vatandashk yaklagimlarindan; sosyal vatandaslhik (19), ulusal vatandaghk (12), bilimsel
vatandashk (12), ekolojik (cevresel) vatandashk (11), elestirel vatandashk (7), dijital
vatandashik (6), kiiltiirel vatandaslik (5), aktif (etkin) vatandaslik (5), mekansal vatandaslik (5),
politik vatandashk (3), siirdiiriilebilir vatandashk (3), orgiitsel vatandashk (1) ekonomik
(finansal) vatandaslhk (1), enerji vatandashg: (1) ve anayasal vatandashk (1) yer almaktadir.
Ancak 6grenme ciktilar incelendiginde Tiirk diinyas1 vatandashgi, Avrupa Birligi vatandashg;,
kiiresel vatandaslik, cok dilli vatandaslik ve ¢cok/cifte vatandasglik yaklasimlarinin yer almadig:
belirlenmistir.

Tartisma ve Sonuc

Tiirkiye Yiizyilh Maarif Modeli cergevesinde gelistirilen 2024 Hayat Bilgisi Dersi
Ogretim Programi'nda yer alan 6grenme ciktilarinin vatandashk yaklasimlar1 kapsaminda
incelendigi bu arastirmada, 6gretim programinda yer alan toplam 86 Ogrenme ciktisinda
vatandaghk yaklagimlar ile ilgili 92 ifadeye rastlanmistir. Bununla birlikte, 20 vatandaghk
yaklagimi tiiriinden 15 yaklasim ile iligkili 6grenme ¢iktisinin ifade edildigi belirlenmis, 5
yaklasimin ise ifade edilmedigi tespit edilmistir. Buradan hareketle hayat bilgisi 6gretim
programinda vatandashik yaklasimlarindan biiylik ¢ogunluguna yer verildigini soylemek
miimkiindiir. Programda ulasilamayan vatandashk yaklagimlar1 Tiirk diinyas1 vatandashgi,
Avrupa Birligi vatandashgi, kiiresel vatandashk, cok dilli vatandashk ve c¢ok/cifte
vatandaghktir. Bu vatandaghk yaklasimlarina programin 6grenme ¢iktilarinda yer
verilmemesi, ilkokul 6grencilerinin donemsel oOzellikleri geregi daha cok yakin cevresiyle
etkilesim halinde olmasindan kaynaklaniyor olabilir. Nitekim, hayat bilgisi dersi yakindan
uzaga ilkesi ile yiiriitiilmektedir. Ogretmen goriislerine gére 2018 ilkokul hayat bilgisi dersi
ogretim programina yonelik ihtiyaclari belirlemeyi amaclayan bir calismada, programa yonelik
belirtilen ihtiyaclardan biri kiiresel vatandas olma konusuyla ilgilidir (Armagan Erbil & Dogan,
2019). Bu calismada da 2024 6gretim programinin 6grenme ciktilarinda kiiresel vatandashk
yaklagimina rastlanmamis olmasi, 2018 programindaki kiiresel vatandas olma ihtiyacinin
devam ettigini gostermektedir.

Programin o6grenme ciktilarinda yer alma sikhig1 en fazla olan vatandaghk yaklagimi
tlirlinlin sosyal vatandaghk oldugu goriilmiistiir. Sosyal vatandaslik hem program genelinde
hem de simif diizeyleri bazinda 6grenme ¢iktilarinda en ¢ok yer alan vatandashik tiiriidiir. Bu
durum, toplumsal siireclere aktif katihmi, aidiyet duygusunu, katilma ve sosyal baghlik gibi
duygular1 kapsayan sosyal vatandasligin (Tore, 2017), 6grencilerin sosyal ¢cevrelerine uyumunu
destekleme islevine sahip hayat bilgisi dersinde 6nemli bir yerinin olmasiyla aciklanabilir.
Program genelinde, 6grenme ciktilarinda yer alan vatandaglik tiirleri arasinda ikinci sirada
ulusal vatandasglik gelmektedir. Hayat bilgisi dersi bireye oncelikle iyi insan, ardindan ulusal
vatandas ve nihayet bir diinya vatandasi1 olma 6zellikleri kazandiran bir derstir (Tay, 2017).
Hayat bilgisi 6gretim programinda en sik yer alan sosyal vatandaslik yaklasiminin iyi insan
yetistirmeye, ardindan gelen ulusal vatandaglik yaklasiminin ise ulusal vatandas yetistirmeye
katki sagladig1 soylenebilir.

Sif diizeyleri bazinda bakildiginda birinci siniftaki 6grenme c¢iktilarinda 27, ikinei
siniftaki 6grenme ciktilarinda 33 ve {iciincli siiftaki 6grenme ciktilarinda 32 vatandasghk
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yaklagimi ifadesine ulasilmistir. Aym1 zamanda hem program genelinde hem de tiim smif
diizeylerinde 6grenme ciktilarinda yer alma sikligina gore ilk dort sirada sosyal vatandaslik,
bilimsel vatandaslhik, ulusal vatandashk ve ekolojik (gevresel) vatandashk yaklagimlar
bulunmaktadir. Boylelikle 6gretim programinda ve simif diizeylerinde en cok yer alan
vatandaghk yaklagimlarinin aymi oldugu goriilmektedir. Buradan hareketle 06gretim
programinda etkin vatandas yetistirmeye odaklanan 6grenme ciktilarimin simif diizeylerine
gore dengeli dagihim gosterdigi soylenebilir. Ayrica 6gretim programi 6grenme ciktilarinda
ifade edilen sosyal vatandaghk, bilimsel vatandaslhk, ulusal vatandaslik ve ekolojik (¢evresel)
vatandaslik yaklasimlarinin hayat bilgisi dersinin amacina uygun oldugu sdylenebilir.

Oneriler
Aragtirmada elde edilen sonuclardan hareketle su 6nerilerde bulunulabilir:

Calisma 2024 hayat bilgisi dersi ogretim programinin vatandashk yaklasimlar:
kapsaminda incelenmesi ile siirli tutulmustur. Yapilacak arastirmalarda vatandashk
egitiminin gerceklestirildigi diger dersler olan insan haklari, vatandaslik ve demokrasi, sosyal
bilgiler, T.C. Inkilap Tarihi ve Atatiirkgiiliik derslerinin 6gretim programlari da ele alinabilir.
Derslere ait birden fazla ogretim program birlikte incelenerek vatandaghk yaklagimlar:
konusundaki degisimi arastirilabilir.

Bu calisma, etkili vatandas yetistirmeyi hedefleyen hayat bilgisi dersi ogretim
programinin 6grenme ciktilarinda yer alan vatandasghk yaklasimlarini incelemektedir. Ayrica,
benzer hedeflere sahip diger derslerin farkli 6gretim materyallerinde yer alan vatandaghk
yaklasimlar1 da bu baglamda ele alinabilir.

Aragtirmada hayat bilgisi dersi 6gretim programinin 6grenme ¢iktilarinda Avrupa
Birligi vatandaghgi, kiiresel vatandashik, c¢ok dilli vatandagshk ve cok/cifte vatandashk
yaklagimlarina yer verilmedigi goriilmiistiir. Evrensel vatandaglar yetistirmek bu dersin temel
amaclarindan biri oldugundan sonraki programlarda evrensel vatandaslhkla ilgili yaklagimlara
yer verilebilir.

Hayat bilgisi dersi Ogretim programinin 6grenme ciktilarinda, Tirk diinyas:
vatandashgina yonelik bir ifadenin yer almadig tespit edilmistir. Hayat bilgisi dersinin amaci,
vatandasa gerekli bilgi, beceri, davranis ve aligkanliklar1 kazandirmak olduguna gore, Tiirk
cografyasindaki egitim baglaminda ortak hareket etme hedefinin programa dahil edilmesi
onerilmektedir.
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Abstract

This study aims to examine primary school teachers’ views on the use of games in life science courses,
their purposes for incorporating games, the limitations they encounter, and their suggestions. The
research used qualitative methods, specifically phenomenology and case study approaches. The study
group consisted of 34 primary school teachers working in the city center of Kayseri, Tiirkiye. Data
were collected through semi-structured interview forms and analyzed using content analysis via the
MAXQDA 24 software. Teachers provided examples of games they used, such as introduction games,
word games, drama activities, wheel of fortune, and matching games. They stated that their purposes
for using games included supporting permanent learning, making courses more enjoyable, increasing
student motivation, and connecting content to daily life. The findings indicated that games make
learning more enjoyable and facilitate teaching for teachers and students. The main reasons cited for
not using games included the density of the curriculum, overcrowded classrooms, challenges in
classroom management, limited course time, and students’ difficulties in following game rules. The
study suggests that games aligned with the life science curriculum, textbooks, learning outcomes, and
grade levels could be developed to guide teachers effectively.

Keywords: Primary school, life science, game, qualitative research.

Introduction

Primary school is the first stage of education where children learn about life in a
structured and systematic way. During this period, life science courses delivered within the
framework of a structured curriculum play a crucial role in helping children understand real-
life situations, solve potential problems they may encounter, and acquire essential knowledge
and skills for daily life. Life science is a course designed to enable children to systematically
acquire the knowledge, experiences, and life skills they gain from their families and
surroundings (Celik, 2020). It is a subject that aims to help children recognize themselves,
develop as good citizens, and eventually as global citizens. It integrates science, social studies,
art, and values education content. Life science course adopts an integrated teaching approach
to help children understand the world around them (Tay, 2017).

According to Akinoglu (2005), the course aims to raise awareness about life, while
Giiven (2010) highlights its role in helping children understand events occurring in their
environment. This subject is critically important as it fosters fundamental life skills from an
early age (Celik, 2020). The primary school years, which align with Piaget’s preoperational
(ages 2-7) and concrete operational (ages 7-11) stages, are considered a turning point in
cognitive development. During this period, children adapt to their social environments and
begin to make sense of duties and responsibilities (Piaget, 1999). The concrete operational
stage marks a shift in children’s cognitive structures, where they move away from egocentric
thinking, grasp concrete concepts easily, and solve tangible problems. However, they still
struggle to comprehend abstract concepts (Senemoglu, 2018).

To address these challenges, games used as tools to concretize abstract concepts are
especially valuable in the teaching process (Pehlivan, 1997). Games are enjoyable, motivating,
and imaginative activities occurring naturally during learning (Eberle, 2014; Gordon, 2009).
According to Samani and Buluthan Cetintas (2018), games provide children with experiential
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learning opportunities, while toys facilitate this experience. Hadfield (1990) defines games as
goal-oriented activities with rules and an element of fun. Merriam-Webster (2017) describes
them as structured activities for entertainment or competition, conducted under rules by
participants either physically or mentally. Games, which entertain and engage children, are an
inseparable part of their development and learning (Ogelman et al., 2003). They contribute
significantly to children’s emotional satisfaction and support their physical, social, and
cognitive development while promoting positive behaviors and good habits (Akin, 2005;
Michael & Chen, 2006; Sel, 2000).

Games serve as tools that meet children’s early developmental needs, such as
understanding life and communicating, and later help develop higher-order skills (Ketterlinus,
2017; Winnicott, 2013). They play a key role in developing cognitive skills such as problem-
solving and creativity (Lillard et al., 2013). As one of the most effective techniques in
experiential learning environments, games support learning by doing and living (Koken,
2003). By incorporating games, teachers who are the planners of the learning process can
design instruction aligned with children’s developmental characteristics and enhance their
academic success (Giindogan, 2020).

A review of the literature reveals that studies have examined the effects of digital games
used in Life Science courses on students’ academic performance (Gazioglu, 2023), the impact
of games designed according to learning outcomes on academic success (Hanbaba, 2011), the
influence of games on skill development (Cesur, 2020; Demir, 2024), and the use of games in
teaching concepts in life science classes (Esener, 2021). However, there is a lack of studies
focusing on the perspectives of teachers who are the curriculum implementers regarding the
use of games, including when and how they use them during courses, and which critical factors
they consider in the process. This study aims to explore teachers’ views on using games in the
life science course instruction. In line with this objective, the following research questions were
addressed:

1. What are the practices of primary school teachers regarding the use of games in the
teaching process of the life science course?

For participants who answered “No” to Question 1:

1.1. What are the reasons for not using games in the instructional process of the life
science course?

For participants who answered “Yes” to Question 1:

1.1. What are some examples of games used in the instructional process of the life
science course?

1.2. For what purposes are games used in the instructional process of the life science
course?

1.3. At which stage(s) of the instructional process are games implemented in the life
science course?

1.4. What factors are considered when selecting games to be used in the instructional
process of the life science course?
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1.5. What characteristics are emphasized when choosing games to be used in the
instructional process of the life science course?

1.6. What are the potential benefits of using games for students in the instructional
process of the life science course?

1.7. What are the potential benefits of using games for teachers in the instructional
process of the life science course?

1.8. What are the limitations of using games in the instructional process of the life
science course?

1.9. What are your suggestions regarding the use of games in the instructional process
of the life science course?

Method

This study, which aims to determine whether teachers use games in the instructional
process of the life science course, the reasons for not using them if they do not, and their
opinions on game use if they do, was conducted using qualitative research methods. The
phenomenological approach was employed for participants who answered “Yes” to using
games. Phenomenology seeks to provide a holistic description of a phenomenon by collecting
in-depth data from individuals with experience with the subject (Moustakas, 1994). For
participants who responded “No” the case study method was used. A case study is a research
strategy used to obtain in-depth information on a specific subject (Creswell, 2020; Yildirim &
Simsek, 2008).

Study Group

The study group comprises 34 classroom teachers working in the central districts of
Kayseri, Tiirkiye. The study group of the research was determined by criterion sampling, one
of the purposeful sampling methods. The samples of the study consisted of 18 classroom
teachers who used games in the life science course and 16 classroom teachers who did not use
games in the life science course, determined by the criterion of “using and not using games in
the life science course”.

Data Collection Tools

A literature review was conducted to develop the interview form used in the data
collection process, and a draft version of the questions was prepared. During the development
process, expert opinions were sought from two faculty members, one language expert, and two
classroom teachers. These experts were asked to evaluate each draft question as “appropriate,”
“should be revised,” or “inappropriate” based on the study’s purpose. Revisions were made
accordingly, and the final version of the interview form was developed.

It was piloted with five classroom teachers to test the clarity of the form. Following this
pilot phase, the finalized interview form was administered face-to-face with the participating
teachers to collect data.

The interview form developed to gather classroom teachers’ opinions on the use of
games in the instructional process of the life science course included the following questions:
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Table 1.
Interview Questions Used During the Research Process

Do you use games in the instructional process of the life science course?
For participants who answered “No” to Question 1:
1.1. What are your reasons for not using games in the instructional process of the life science course?
For participants who answered “Yes” to Question 1:
1.1. Can you provide examples of games you use in the instructional process of the life science course?
1.2. For what purposes do you use games in the instructional process of the life science course?
1.3. At which stage(s) of the instructional process do you use games in the life science course?
1.4. What factors should be considered when selecting games for use in the instructional process of
the life science course?
1.5. What characteristics do you pay attention to in the games you use during the instructional process
of the life science course?
1.6. What benefits do you think using games in the life science course’s instructional process provides
students?
1.7. What benefits do you think the use of games in the instructional process of the life science course
provides to teachers?
1.8. What are the limitations of using games in the instructional process of the life science course?
1.9. What are your suggestions regarding the use of games in the instructional process of the life
science course?

Data Analysis

In this study, teachers’ views on the use of games in the instructional process of the life
science course were obtained through interviews, one of the qualitative data collection
methods. The responses from the participants were analyzed using content analysis via the
MAXQDA 24 software. Content analysis involves grouping and interpreting the data by
establishing relationships among them (Yildirim & Simsek, 2008). This method aims to derive
systematic, reliable, and replicable inferences from the examined texts (Drisko & Maschi,
2016). The data collected through the semi-structured interview form prepared by the
researcher were analyzed accordingly. Participants’ responses to the interview questions were
descriptively examined, and relevant themes were developed. The researchers calculated the
frequency values of the obtained data. The reliability formula by Miles and Huberman (1994)
was used to determine the consistency among the sub-themes developed by two researchers:
Reliability = Consensus/(Consensus +Disagreement). The inter-rater reliability was calculated
as .88. Since a consistency coefficient of .70 or above is considered reliable, the sub-themes
reached by the researchers were deemed trustworthy. The frequency (f) of the responses and
sub-themes was presented in tables and interpreted.

Role of the Researcher

In qualitative research, the researcher is an individual who is well-versed in the relevant
literature and may influence research results through personal knowledge and experience
(McCracken, 1988; Yildirnm & Simsek, 2008). This study analyzed the data within a
methodological framework using an inductive approach to investigate the topic in its natural
context (Creswell, 2020). The researcher in this study holds a bachelor’s degree in classroom
teaching, a master’s degree in primary education, and has conducted academic work in the
field. Additionally, the researcher has observed and experienced challenges in the instructional
process of the life science course, which contributed to the contextual analysis of the data.
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Findings

Classroom Teachers’ Use of Games in the Instructional Process of
the Life Science Course

The status of classroom teachers’ use of games during the instructional process of the
life science course is presented in Table 2.

Table 2.
Classroom Teachers’ Use of Games in the Instructional Process of the Life Science Course

Game usage status f %

Teachers who use games 18 53
Teachers who do not use games 16 47
Total 34 100

The classroom teachers’ use of James’s attendance during courses is presented in the
table above. It was found that 18 teachers (53%) reported using games during the instructional
process of the life science course, while 16 teachers (47%) reported not using games.

Examples of Games Used by Classroom Teachers in the Instructional
Process of the Life Science Course

Examples of games used by classroom teachers during the instructional process of the
life science course are presented in Figure 1.
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Figure 1.
Examples of Games Used in the Instructional Process of the Life Science Course
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The analysis of the data obtained from the interviews revealed the following games used
in the instructional process: introduction games (15), word games (13), wheel of fortune (13),
sentence completion games (13), matching games (13), games to recognize individual
differences (12), models of celestial bodies (12), city-name game (12), finding cities on a map
(12), object-finding games (12), interactive games (9), drama (9), “find the truth” game (9),
“who knows sits down” game (8), “tell me” game (8), board games (8), memory games (7),
relationship discovery games (5), role-playing (5), grouping games (4), traffic signs (5), and
seasonal boards (2). Sample responses from classroom teachers regarding the games they use
are as follows:

P.S.T-1: “In life science classes, I mostly prefer games that involve the whole class,
such as the city-name game, role-playing, icebreaker games, and games that help students

recognize individual differences. Children at this age also enjoy asking and answering
riddles.”

P.S.T-4: “T usually adapt games in ways that I think will attract students’ attention. I
also use interactive games, as well as riddles and word games. I prefer the ‘tell me’ game
because it engages the entire class. Our classroom also has wheel of fortune, traffic signs,
models of celestial bodies, and a seasonal board. We play games using these as well.”

P.S.T-5: “For learning outcomes related to greetings, introductions, and polite
expressions, we use icebreaker games, drama, and role-playing. I also include games where
students recognize and find differences. Additionally, we play ‘who knows sits down,” board
games, memory games, and matching games.”

P.S.T-7: “We use traffic sign games, icebreaker games, word games, wheel of fortune,
sentence completion games, city-name game, ‘find the truth’ game, ‘tell me,” and board games.”
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Purposes of Using Games by Classroom Teachers in the Life Science
Course Instructional Process

The data obtained from interviews with classroom teachers regarding the purposes of
using games in the life science instructional process are presented in Figure 2.

Figure 2.
Teachers’ Purposes for Using Games in the Instructional Process of the Life Science Course
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Based on the responses from the teachers, the purposes of using games in the life
science instructional process were identified as follows: ensuring the permanence of learning
(14), making courses enjoyable (14), attracting students’ attention (13), promoting active
participation (12), relating the course to daily life (10), motivating students (7), preventing
behavioral problems (3), developing leadership skills in students (3), and helping students
learn topics as a whole (1). Teachers’ answers to the question regarding the purposes of using
games are as follows:

P.S.T-8: “I ensure that students are motivated by attracting their attention to the
course. I select games suitable for the class size so that all students participate, engaging
them in the course. I also use games frequently during the assessment phase to reinforce
learning and ensure retention of the information. Since students want to win the game, they
pay more attention during courses, especially when I use games to capture their focus.”

P.S.T-9: “T use games to attract students’ attention to the topic, help them apply what
they have learned daily, frequently reinforce their knowledge within the games to prevent
forgetting, and entertain and engage them in the course.”

P.S.T-11: “My goals are to help students use what they have learned daily, keep them
motivated, support some hyperactive children in adapting to the group through games, and
attract students’ attention.”

P.S.T-12: “T support students in learning the information as a whole, help them
frequently apply what they have learned daily, and prevent forgetting by repeated use of
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information. Children are enthusiastic during games, which positively affects their
participation.”

Stages of Game Use in the Life Science Instructional Process
According to Classroom Teachers

The responses from the interviews regarding which stages of the course teachers use
games are presented in Figure 3.

Figure 3.
Stages of Game Use in the Life Science Instructional Process
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Based on the obtained data, teachers use games during the course as follows: at the
introduction stage to activate prior knowledge (3), inform students of the objectives (5), and
capture attention (8), totaling 15 responses; at the development stage to reinforce learning
(10), when students get bored (4), and for teaching difficult content (13); during the evaluation
stage (16); and at any stage of the course when the content is appropriate (5). Teachers’
responses regarding the stages of game use in courses are as follows:

P.S.T-13: “Students usually focus their attention when we start the course with a
game. After playing, I explain why we played that game and then relate it to the course. We
also play games during the evaluation phase. I sometimes let them play games at the end of
any course. Since they play frequently, they do not forget.”

P.S.T-12: “Games played at the beginning of the course capture children’s attention
very well. Games at the end of the course help engage the children and remind them of the
information. Also, sometimes when children are exhausted and do not want to continue the
course, we play games.”

P.S.T-15: “Students learn difficult and game-appropriate topics more easily by
playing games. When I see they are struggling, I create a game. When I say we will play a
game, they immediately pay attention. I start the game right before the course, which makes
them eager to participate.”

130



Teachers’ views on the use... Turan, B. N.

Considerations for Selecting Games in the Life Science Instructional
Process According to Classroom Teachers

The results regarding teachers’ views on the considerations to be considered when
selecting games in the life science instructional process are presented in Figure 4.
Figure 4.
Considerations for Selecting Games in the Life Science Instructional Process
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Based on the teachers’ responses to the interview question, the following criteria were
identified for selecting games: alignment with the learning outcomes (14), suitability for the
student level (13), being enjoyable (11), compatibility with the physical environment (10),
appropriateness for the class size (10), game duration not being too long (7), cost-effectiveness
(7), simplicity and clarity (7), ability to capture students’ attention (5), no safety risks (4),
enabling students to relate learned knowledge to daily life (3), and appealing to every student
(3). Examples of teachers’ responses regarding considerations for using games in courses are
as follows:

P.S.T-13: “First of all, when selecting games, I pay attention to their relevance to the
content we will learn. The age and physical characteristics of the students are important
when choosing games. Students should be able to have fun, and the game should appeal to
them. Additionally, it must be suitable for conditions in public schools. Being economical,
playable in typical classroom settings, and suitable for a class of about 30 students are also
important details.”

P.S.T-15: “The game should be appropriate for the topic covered in the course and the
children’s ages, and easy to understand. It also needs to fit the classroom environment and
the number of students. Generally, asking for anything from parents is not feasible, so games
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should use available materials and be economical. It is also important not to endanger the
students.”

P.S.T-18: “Children need to have fun while playing games. We must select games that
are appropriate to students’ developmental levels and suitable for the course. Games should
reflect something from their daily lives and connect with their experiences. Since it is quite
difficult to keep children engaged for long periods, I prefer games that are not too long and
capture their attention.”

P.S.T-22: “T use games suitable for the topics being taught. Especially in the first
grade, children are more willing to play due to their age. We prefer simple, understandable
games that attract children’s attention. I select games that fit classroom conditions or can be
played in the schoolyard. I make sure the games are enjoyable and achievable for the
children.”

Characteristics That Games Used in the Life Science Instructional Process
Should Have According to Classroom Teachers

Teachers’ responses regarding the necessary characteristics of games used in the life
science instructional process are presented in Figure 5.

Figure 5.
Characteristics That Games Used in the Life Science Instructional Process Should Have
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Based on interviews with classroom teachers, the following results were obtained
regarding the characteristics of games: being both entertaining and educational (13), capturing
students’ attention (11), ensuring permanent learning (10), aligning with course learning
outcomes (10), being appropriate for the student level (8), suitable for class size (77), feasible to
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implement (6), free of any hazards (4), and promoting problem-solving skills (2). Examples of
teachers’ responses to the related interview question are as follows:

P.S.T-23: “Children should have fun and learn something during the course. It must
serve the learning outcomes. The game should include age-appropriate information and
actions. When children frequently play the right games, they learn through repetition.”

P.S.T-17: “First, games should be relevant to the topic. They must be playable in
crowded classrooms. Some students should not just watch while others play. Dangerous
movements and equipment should not be used. Children should neither learn nor have fun;
there must be a balance. Since we work with young age groups, children need to be able to
play the games and solve the problems presented in them to succeed.”

P.S.T-7: “I select games that contribute to achieving and teaching learning outcomes.
Risk factors should be minimized. I choose games suitable for classroom conditions. I use age-
appropriate games, capture students’ attention, and match their sense of fun.”

Benefits of Using Games in the Life Science Instructional Process
According to Classroom Teachers

According to the interview data, the benefits of using games in the life science
instructional process are presented in Figure 6.

Figure 6.
Benefits of Using Games in the Life Science Instructional Process
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According to the data obtained from interviews with teachers, the following benefits of
using games were identified: facilitates understanding of the subject (14), supports permanent
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learning (14), enables learning while having fun (12), contributes to developing a positive
attitude towards school (11), stimulates curiosity (10), meets the need for play (9), supports
active participation in the course (9), fosters creativity (8), promotes a positive attitude
towards the course (77), develops problem-solving skills (6), instills awareness of following rules
(4), partially prevents screen addiction (4), motivates learning (2), and improves self-
expression skills (2). Examples of teachers’ responses to the interview questions are presented
below:

P.S.T-5: “Children learn while having fun through games. The games played are
repeated frequently, which helps reinforce the information. Games also contribute to
developing problem-solving, creativity, and leadership skills. Children come to school
happily and willingly.”

P.S.T-12: “It helps students understand the topic better. It stimulates curiosity and
supports the generation of new ideas. It encourages positive attitudes towards school and the
course. It also helps prevent the addiction to tablets and phones that children are frequently
exposed to at home.”

P.S.T-23: “They learn by having fun. They are curious about what they will do and
learn in the course. They easily grasp the topics they will learn. They stay active during the
course without getting bored while playing games. They put effort into solving problems to

»

win.

Benefits of Using Games for Teachers in the Life Science
Instructional Process According to Classroom Teachers

Based on the data obtained, the benefits of using games for teachers during the life
science instructional process are presented in Figure 7.

Figure 7.
Benefits of Using Games for Teachers in the Life Science Instructional Process
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Based on interviews with classroom teachers, the following results were obtained
regarding the benefits of games for teachers: facilitates the teaching process (8), enables
teaching through fun (8), captures students’ attention (77), shortens the teacher’s instructional
time (6), creates an interactive learning environment (4), games are enjoyable activities for
teachers as well (3), increases students’ motivation for the course (3), and allows reaching every
student (2). Examples of teachers’ responses regarding the benefits of games for teachers
during the interviews are as follows:

P.S.T-9: “When teachers conduct courses using games, they also participate in the
game themselves, making it easy and quick to teach while having fun. It becomes easier to
capture children’s interest in courses conducted through games.”

P.S.T-21: “With games, we can activate the entire class. Since students are motivated
for the course, the teacher teaches easily and in a short time. They both have fun and learn.”

P.S.T-15: “Students love the school and the course, making the teacher’s job easier.
Learning becomes easier, and they learn quickly while having fun. The teacher and the whole
class communicate while playing games, which enhances the learning environment.”

Limitations of Using Games in the Life Science Instructional Process
According to Classroom Teachers

The analysis of findings obtained from interviews with teachers regarding the
limitations of using games in the life science instructional process is presented in Figure 8.
Figure 8.

Limitations of Using Games in the Life Science Instructional Process
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According to interviews with teachers, the following limitations of using games were
identified: large class sizes (12), time-consuming nature of playing games (9), inadequate
physical conditions (5), games not being suitable for every learning outcome (4), lack of

135



International Journal of Life Science and Social Studies Education (IJLSSSE), 2024, 2(1), 122-156

materials (4), safety concerns (3), difficulties in classroom management (2), and the potential
for digital games to contain inappropriate content (1). Examples of teachers’ responses to
questions regarding the limitations of game use are provided below:

P.S.T-8: “Class sizes in public schools are quite large, and our equipment and
conditions are limited.”

P.S.T-10: “Sometimes, controlling the class during games in crowded classrooms
becomes difficult. Situations that may threaten students’ safety can occur.”

P.S.T-1: “It is difficult to find or design games for every subject. Class sizes and
classroom conditions do not always allow for games.”

P.S.T-5: “Having a large class and the time required to design games, explain them to
children, and play them as a whole class are significant limitations.”

Suggestions Regarding the Use of Games in the Life Science
Instructional Process According to Classroom Teachers

Suggestions related to the use of games in the life science instructional process are
presented in Figure 9.
Figure 9.
Suggestions for Using Games in the Life Science Instructional Process
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According to responses from classroom teachers, the following conclusions were
reached: games should be included (11), care should be taken to ensure the participation of all
students (10), games that capture students’ interest should be preferred (10), games should be
designed within the framework of learning outcomes (8), games appropriate to students’
developmental levels should be selected (77), teachers should be provided with material support
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for games (6), and example games should be included in textbooks (4). Examples of teachers’
suggestions regarding the use of games in the life science course are as follows:

P.S.T-8: “Teachers should be provided with materials to use while playing games.
Including example games in textbooks can facilitate teachers’ work.”

P.S.T-22: “Teachers should use games suitable for the children’s ages that actively
involve the whole class. Games used should not be purposeless or disconnected from the
context.”

P.S.T-18: “When planning games, those that attract children’s attention and allow all
of them to participate should be chosen. Teachers should use games in their courses without
fear of possible difficulties.”

P.S.T-7: “Teachers should use games to engage children in the learning process
actively. Necessary conditions, materials, and textbook support should be provided.”

Reasons Why Classroom Teachers Do Not Use Games in the Life
Science Instructional Process

The reasons classroom teachers do not use games in the life science instructional
process are presented in Figure 10.
Figure 10.
Reasons Teachers Do Not Use Games in the Life Science Instructional Process
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Based on the results obtained from the interviews, the following views were expressed:
the content of the courses is intensive (8), classroom management becomes difficult (6), large
class sizes (5), insufficient course time (4), adequacy of textbooks (4), students’ unwillingness
to follow game rules (3), students getting bored with games (3), students’ loss of attention (2),
and no perceived need for games because the topics are not challenging (1). Examples from the
interview notes of classroom teachers are as follows:
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P.S.T-20: “Games facilitate learning, considering the children’s ages. Howeuver, using
games is not feasible due to the large class sizes and the intensive learning outcomes in the
curriculum that we must cover during the instructional process.”

P.S.T-19: “Children get bored quickly with games. They do not want to follow the rules
and do not enjoy playing when they do not. The life science curriculum has many target
learning outcomes and dense content, so it is impossible to use games.”

P.S.T-6: “The life science textbooks are sufficient for the instructional process. Since
the topics are not challenging, I do not feel the need for additional materials or activities.
There are many classroom game resources, but games can sometimes distract children.”

P.S.T-3: “Using games would be beneficial considering the children’s ages. However,
due to large class sizes and the density of the curriculum, using games becomes difficult.”

Discussion and Conclusion

During interviews with classroom teachers, those who responded “No” to using games
in the life science teaching process stated that they do not use games due to reasons such as
the intensive content of the courses, difficulties in classroom management, large class sizes,
insufficient course time, adequacy of textbooks, students’ problems in following game rules,
students becoming bored while playing games, students’ distraction during games, and the fact
that life science topics are not challenging. Similarly, Korucu and Kurtlu (2016) found in their
study on using games and toys in Turkish language instruction that some teachers do not use
games or toys. The reasons reported by teachers in that study were comparable, including
crowded classrooms and insufficient materials.

In interviews with teachers who responded “Yes” to using games in the life science
teaching process, it was found that they employ various types of games such as discussion
games, word games, wheel of fortune, sentence completion, matching, games recognizing
individual differences, and drama. These teachers preferred games suitable for their class sizes,
able to capture students’ attention, and designed to facilitate purposeful learning through play.
In their study, Aytas and Uysal (2014) concluded that teachers enrich courses with drama,
positively influencing students’ academic achievement. Similarly, Korucu and Kurtlu (2016)
reported that Turkish language teachers preferred content-appropriate games, drama, and
game cards during instruction. These findings support the results of the present study.

Teachers indicated that they use games to support permanent learning, to combine
learning with fun, to attract students’ attention, to encourage active participation in courses,
to relate courses to daily life, and to motivate students. Additionally, teachers use games to
accommodate individual differences among students by assigning roles to more active children
during play. Erbil and Dogan (2019) found in their study with classroom teachers that games
promote active student participation and link courses with real-life contexts.

Teachers use games during the course’s introduction, development, and evaluation
phases. In the introduction phase, games capture attention, help students recall prior
knowledge, and inform them of learning objectives. During the development phase, games
facilitate knowledge retention, simplify difficult content, and make courses more enjoyable
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when students become bored. Aykag¢ (2011) found that teachers use educational games at
suitable stages according to course content and learning outcomes in life science classes. Utkiir
(2016), after observing and interviewing classroom teachers, concluded that teachers use
games particularly in the course introduction phase.

When selecting games for instruction, teachers prioritize alignment with learning
outcomes. They also consider appropriateness to student level, entertainment value, suitability
to physical conditions, class size, short duration, affordability, ability to attract attention, and
simplicity.

Teachers expressed that using games in the teaching process would be beneficial. They
noted that games facilitate students’ comprehension of the topic, support long-term learning,
make learning enjoyable, foster positive attitudes toward school and courses, contribute to skill
development, fulfill students’ need for play, stimulate curiosity, and encourage students to take
active roles. Hanbaba and Bektas (2011), Christakis et al. (2004), and Amory and Seagram
(2003) reported in their studies across different subjects that games make courses more
enjoyable and positively affect students’ academic achievement. Hanbaba and Bektas (2011)
specifically found that games in life science courses positively influence academic success and
students’ attitudes toward the subject. Other studies have also shown that using games in
courses increases student engagement, provides effective immediate feedback, enhances
interest, and improves academic achievement through enjoyable learning (Gazioglu, 2023;
Kaynar, 2020; Yiiksel, 2019; Zengin, 2019). Erbil and Dogan (2019) also found that teachers
believe using games in life science classes supports the development of skills such as empathy,
creative thinking, effective communication, and critical thinking. These findings corroborate
the results obtained from the interviews with the teachers participating in the present study.

The use of games in life science instruction benefits not only students but also teachers.
Teachers reported that games ease the teaching process, enable enjoyable teaching, help
capture students’ attention, shorten instructional time, foster interactive learning
environments, allow both students and teachers to enjoy themselves, and increase student
motivation. Cankaya and Karamete (2008) found that using games in mathematics courses
increases students’ motivation, facilitates instruction, and positively affects students’ attitudes
toward the subject.

Teachers participating in the study also noted several limitations of using games in life
science teaching, including crowded classrooms, time-consuming nature of games, insufficient
physical conditions, lack of suitability of games for all learning outcomes, inadequate
materials, potential safety issues in the classroom, possible classroom management
difficulties, and harmful content in digital games. Yesilyurt (2007) and Korucu and Kurtlu
(2016) similarly concluded that physical conditions and class size limit teachers’ use of games
and toys as instructional materials.

Regarding the use of games in instruction, teachers recommended that games must be
included, that care should be taken to ensure all students participate, that chosen toys should
attract children’s attention, that games should be designed by learning outcomes, that games
should be appropriate to students’ physical, sensory, and emotional development levels, that
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material support should be provided to teachers, and that example games should be included
in textbooks. Hanbaba and Bektas (2011) emphasized the necessity of including games in life
science classes due to the developmental stage of the children. They suggested that games
should be part of the curriculum. They also recommended including games and instructional
guidance for teachers in life science textbooks.

Recommendations
Based on the findings of the study, the following recommendations are proposed:

Games that align with the learning outcomes and the students’ grade levels can be
added to the Life Science Curriculum and textbooks as teacher guidance tools.

Studies can be conducted on the planning, implementing, and evaluating the
effectiveness of using games in teaching the learning areas included in the Life Science
Curriculum.

Guidance books for teachers on planning games during the life science teaching process
can be published.
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Hayat Bilgisi Derslerinde Oyunlarin
Kullanimina Iliskin Ogretmen Goriisleri:
Nitel Bir Arastirma

http://www.ijlssse.com

Ozet

Bu arastirma, ilkokul 6gretmenlerinin hayat bilgisi derslerinde oyun kullanimina iligkin goriislerini,
oyunlar1 kullanma amaclarinm, karsilagtiklar: sinirliliklar: ve onerilerini incelemeyi amaclamaktadir.
Aragtirma, nitel arastirma desenlerinden fenomenoloji ve durum calismasi yontemleri kullamilarak
tasarlanmigtir. Calisma grubunu, Kayseri il merkezinde gorev yapan 34 ilkokul o6gretmeni
olusturmaktadir. Veriler yar1 yapilandirilmis goriisme formlari ile toplanmis ve MAXQDA 24 programi
ile icerik analizi yontemi kullanilarak analiz edilmistir. Tanigma oyunlari, kelime oyunlari, drama,
carkifelek ve eslestirme oyunlar gibi ¢esitli oyunlar1 kullandiklari oyunlara 6rnek olarak sunmusglardir.
Oyunlar;; kalhicr 6grenmeyi desteklemek, dersi eglenceli hale getirmek, 6grenci motivasyonunu
artirmak ve giinliik yasamla baglanti kurmak amaclari ile kullandiklarinmi ifade etmislerdir. Oyunlarin
Ogretim siirecinde hem Ogretmen igin hem de 6grenciler i¢in 6grenmeyi eglenceli hale getirdigi ve
siireci kolaylastirdigi sonuclarma ulasilmistir. Ogretmenler oyun kullanmama nedenlerini; ders
iceriginin yogunlugu, kalabalik simiflar, simif yonetimi giicliikleri, ders saatlerinin yetersizligi ve
ogrencilerin oyun kurallarina uymakta zorlanmalar1 temel nedenler oldugu sonucuna da ulagilmigtir.
Calismada; hayat bilgisi dersi 6gretim programi ve ders kitaplarina, 6grenme ciktilarina ve simif
diizeylerine uygun olacak sekilde 6gretmenlere rehberlik edecek nitelikte oyunlar eklenebilecegi 6nerisi
getirilmistir.

Anahtar Kelimeler: Ilkokul, hayat bilgisi, oyun, nitel arastirma.

Giris

Ilkokul; cocuklarin hayat1 ilk kez sistematik bicimde ogrendikleri bir egitim
kademesidir. Cocuklara bu donemde hayatta karsilagtiklar1 durumlar1 anlamalari, kargilarina
cikabilecek olasi problemleri ¢ozmeleri, giinliik yasama dair birtakim bilgi ve becerileri
kazanmalar1 hayata dair bir¢ok bilgiyi icerisinde barindiran ve belirli bir 6gretim program
cercevesinde sunulan hayat bilgisi dersi ile saglanmaktadir. Hayat bilgisi dersi; cocugun
kendini tanimasimi hedefleyen, fen bilimleri, sosyal bilimler, sanat ve degerlerin icerigini
olusturdugu, oncelikli olarak iyi bir yurttas ve sonrasinda ise bir diinya vatandas yetistirmeyi
amaglayan, toplu 6gretim yaklasimi ile cocuklara hayatin bilgisini kazandiran bir derstir (Tay,
2017). Bu ders; ilkokul cagindaki cocuklara erken yaslardan itibaren temel yasam becerilerini
kazandirmasi bakimindan kritik bir 6neme sahiptir (Celik, 2020). Cocuklarin iglem oOncesi
donem (2-7 yas) ve somut islemler donemine (7-11 yas) tekabiil ettigi diisiiniilen ilkokul
kademesi, “zihinsel gelisimde bir dénemec” olarak nitelendirilmektedir. Ilkokul dénemi
cocuklar icin sosyal cevrelerine uyum sagladiklar, bilissel olarak gorev ve sorumluluklarini
anlamlandirdiklar1 bir donemdir (Piaget, 1999). Bu donemde cocuklar, somut kavramlari
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kolaylikla kavrayabilmekte ve karsilastiklar1 somut problemleri ¢6zebilmektedirler. Fakat bu
donemde cocuklar, karsilasacaklar1 olas1 soyut kavramlar1 anlamlandirmakta bazi giicliikler
yasamaktadirlar (Senemoglu, 2018). Yasanmasi olas1 bu giicliiklerin oniine gec¢ilmesi amaciyla
ogretim silirecinde soyut yasantilarin somutlastirilarak oOgretimi icin kullamilan oyunlar
oldukga onemlidir (Pehlivan, 1997). Oyun, zevk veren, motive eden, siirecte gerceklesen dogal
ve gercek dis1 aktiviteler biitiiniidiir (Eberle, 2014; Gordon, 2009). Hadfield’e (1990) gore;
kurallar dogrultusunda belirli bir hedefi olan icerisinde eglence barindiran aktivitelerdir.
Oyunlar; ¢ocuklarin erken yaglarda yasami anlamlandirma ve iletisim kurma gibi ihtiyaclarimi
karsilamaya yonelik bir aktivite iken, ilerleyen donemlerde bireylerin birtakim iist diizey
becerilerini gelistirmeye 6nemli katki saglayan bir arag haline gelmektedir (Ketterlinus, 2017;
Winnicott, 2013). Siirecte ¢ocuklarin oynadiklar1 oyunlar; ¢ocuklarin problem c¢6zme ve
yaraticilik gibi biligsel beceriler kazanmasinda ve bu becerileri gelistirmelerinde oldukca
etkilidir (Lillard vd., 2013). Oyun; yaparak yasayarak ogrenmeyi destekleyen Ogrenme
ortamlarinda en onemli tekniklerden biridir (K6ken, 2003). Oyunlar sayesinde 6grenme
siirecinin planlayicisi olan 6gretmenler, cocuklarin gelisimsel 6zelliklerine uygun bir 6gretim
siireci planlayabilmekte ve cocuklarin akademik basarisini arttirabilmektedir (Gilindogan,
2020).

flgili literatiir incelendiginde; hayat bilgisi derslerinde kullanilan dijital oyunlarin
ogrencilerin akademik basarisina etkisi (Gazioglu, 2023), 6gretim siirecinde 6grenme ¢iktilar:
dogrultusunda olusturulan oyunlarin oOgrencilerin akademik basarilar1 {izerine etkisi
(Hanbaba, 2011) ogretim siirecinde kullanilan oyunlarin 6grencilerin beceri gelisimleri
tizerindeki etkisi (Cesur, 2020; Demir, 2024), hayat bilgisi derslerinde kavram ogretiminde
oyunlarin kullammmi (Esener, 2021) gibi 6gretim siirecinde oyunlarin kullanimi ile alakal
calismalar yer almaktadir. Ancak Ogretim programlarinin uygulayicisi olan 6gretmenlerin
oyunlarin kullanimi, eger 6gretim siirecinde oyun kullaniliyorsa dersin hangi asamasinda, ne
sekilde ve oyun kullaniminda hangi onemli noktalar dikkate alarak kullandiklarina dair
ogretmenlerin goriislerine basvurulan calismalara rastlanmamustir. Bu calisma ile hayat bilgisi
dersinin 6gretim siirecinde oyun kullamimina yonelik Ogretmen goriislerinin alinmasi
amaclanmistir. Bu amac dogrultusunda asagidaki sorulara yanit aranmistir.

1. Smif 6gretmenlerinin hayat bilgisi dersi 6gretim siirecinde oyun kullanim durumlar:
nedir?

Birinci soruya “Hayir” yanit1 veren katihmeilar i¢in;

1.1. Hayat bilgisi 6gretim siirecinde oyun kullanmama sebepleri nelerdir?
Birinci soruya “Evet” yanit1 veren katilimcilar igin;

1.1. Hayat bilgisi dersi 6gretim siirecinde faydalanilan oyun o6rnekleri nelerdir?

1.2. Hayat bilgisi dersi Ogretim siirecinde kullanilan oyunlar hangi amaclarla
kullamilmaktadir?

1.3. Hayat bilgisi dersi o0gretim siirecinde kullanilan oyunlar hangi asama ya da
asamalarda kullanilmaktadir?
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1.4. Hayat bilgisi dersi 0gretim siirecinde kullanilan oyunlar belirlerken nelere dikkat
edilmektedir?

1.5. Hayat bilgisi dersi O0gretim siirecinde kullanilan oyunlarin ne gibi o6zellikler
tasimasina dikkat edilmektedir?

1.6. Hayat bilgisi dersi oOgretim siirecinde oyunlarin kullammminin ogrencilere
saglayacag faydalar nelerdir?

1.7. Hayat bilgisi dersi ogretim siirecinde oyunlarin kullaniminin o6gretmenlere
saglayacag faydalar nelerdir?

1.8. Hayat bilgisi dersi 6gretim siirecinde oyunlarin kullaniminin sinirliliklar: nelerdir?

1.9. Hayat bilgisi dersi o6gretim siirecinde oyunlarin kullanimina iligkin onerileriniz
nelerdir?

Yontem

Ogretmenlerin hayat bilgisi dersinin égretim siirecinde oyunlar1 kullanip kullanmama
durumlari, kullanmiyorlarsa nedenleri ve eger kullanmyorlarsa oyun kullanimina iligkin
gorislerinin tespit edilmesinin amaclandig bu calisma nitel arastirma yontemleri kullanilarak
yiritilmiigtiir. Calismada; ogretmenlerin hayat bilgisi dersi o0gretim silirecinde oyun
kullanimlarina verdikleri “Evet” yamiti icin fenomenoloji kullanilmistir. Calismada;
ogretmenlerin hayat bilgisi dersi 6gretim siirecinde oyun kullanimina verdikleri “Hayir” yaniti
icin ise durum calismasi kullanilmistir.

Calisma Grubu

Aragtirmanin ¢aligma grubunu Kayseri ili merkez ilgelerinde gorev yapmakta olan 34
sinif Ogretmeni olusturmaktadir. Arastirmanin calisma grubu amagh oOrnekleme
yontemlerinden 0lciit 6rnekleme ile belirlenmistir. “Hayat bilgisi dersinde oyun kullanan ve
kullanmayan” o6lciitii ile belirlenen 18’i hayat bilgisi dersinde oyun kullanan ve 16’s1 hayat
bilgisi dersinde oyun kullanmayan smif oOgretmenleri arastirmamin o6rneklemlerini
olusturmustur.

Veri Toplama Araclari

Arastirmanin veri toplama siirecinde arastirmaci tarafindan olusturulan goriisme
formu kullanilmigtir. Goriisme formu ¢alismaya katihim saglayan sinif 6gretmenlerine yiiz ylize
uygulanarak veriler toplanmistur.

Siif 6gretmenlerinin hayat bilgisi dersi 6gretim siirecinde oyun kullanimina iliskin
goriiglerini almaya yonelik olusturulan gortisme formunda asagidaki sorular yer almaktadir.
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Tablo 1.
Arastirma Stirecinde Kullanmilan Gortisme Formunda Yer Alan Sorular

1. Hayat bilgisi dersi 6gretim siirecinde oyunlari kullaniyor musunuz?

Goriisme formunda bulunan 1.soruya “Haywr” yaniti veren katiimcilar igin;
1.1. Hayat bilgisi dersi 6gretim siirecinde oyunlar1 kullanmama sebepleriniz nelerdir?

Goriisme formunda bulunan 1.soruya “Evet” yamiti veren katihmcilar icin;
1.1. Hayat bilgisi dersi 6gretim siirecinde faydalandiginiz oyunlara 6rnek verebilir misiniz?
1.2. Hayat bilgisi dersi 6gretim siirecinde kullandiginiz oyunlar1 hangi amaclarla kullaniyorsunuz?
1.3. Hayat bilgisi dersi 6gretim siirecinde kullandiginiz oyunlar1 hani asama ya da asamalarda
kullaniyorsunuz?
1.4. Hayat bilgisi dersi 6gretim siirecinde kullanilan oyunlari belirlerken nelere dikkat edilmelidir?
1.5. Hayat bilgisi dersi 6gretim siirecinde kullandiginiz oyunlarin ne gibi 6zellikler tasimasina dikkat
ediyorsunuz?
1.6. Hayat bilgisi dersi 6gretim siirecinde oyunlarin kullaniminin 6grencilere saglayacag: faydalar
nelerdir?
1.7. Hayat bilgisi dersi 6gretim siirecinde oyunlarin kullaniminin 6gretmenlere saglayacag: faydalar
nelerdir?
1.8. Hayat bilgisi dersi 6gretim siirecinde oyunlarin kullaniminin sinirhiliklar nelerdir?
1.9. Hayat bilgisi dersi 6gretim siirecinde oyunlarin kullanimina iligkin 6nerileriniz nelerdir?

Verilerin Analizi

Bu calismada, hayat bilgisi dersi 0gretim siirecinde oyunlarin kullanimina yonelik
ogretmen goriigleri veri toplama yontemlerinden goriisme yontemi kullanilarak alinmistir.
Katihmcilardan alinan yanitlar MAXQDA 24 programi kullanilarak igerik analizi ile analiz
edilmistir.

Arastirmanin Etik izinleri:

Bu calismada “Yiiksekogretim Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi gerektigi belirtilen tiim kurallara uyulmustur. Yonergenin ikinci boliimii
olan “Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” baghg: altinda belirtilen eylemlerin
higbiri gerceklestirilmemistir.

Etik Kurul izin Bilgileri:

Etik degerlendirmeyi yapan kurulun adi= Erciyes Universitesi Sosyal ve Beseri Bilimler
Etik Kurulu

Etik kurul etik inceleme karar tarihi= 30.07.2024
Etik degerlendirme belgesi konu numarasi= 327

Bulgular

Smif Ogretmenlerinin Hayat Bilgisi Dersi Ogretim Siirecinde
Oyunlar: Kullanim Durumlari

Tablo 2.
Sinif Ogretmenlerinin Hayat Bilgisi Dersi Ogretim Siirecinde Oyun Kullamm Durumlar

Oyunlarin kullamim durumu f %
Oyunlari kullanan sinif 6gretmenleri 18 53
Oyunlari kullanmayan sinif 6gretmenleri 16 47
Toplam 34 100

Sif 6gretmenlerinin derslerde oyunlar1 kullanim durumlar yukaridaki tabloda yer
almaktadir. Hayat bilgisi dersi 0gretim siirecinde 6gretmenlerden 18’1 (%53) oyunlar:
kullaniyorken, 16’sinin (%47) oyunlar1 kullanmadiklar: sonucuna ulagilmistir.
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Simif f)gretmenlepinin Hayat Bilgisi Dersi Ogretim Siirecinde
Kullandiklar: Oyunlara Iliskin Ornekler

Sekil 1.
Hayat Bilgisi Dersi Ogretim Siirecinde Kullamlan Oyunlara liskin Ornekler

Tamigma
Mevsim oyunlan (15) Kelime

panolar (2) oyunlarn (13)
Trafik ' Garkifelek (13)
igaretleri (5)

Ciimle tamamlama

Gruplama
oyunlan (13)

oyunlan (4)

Eslegtirme (13)

Canlandirma (5)
Bireysel farkhliklar
' . )
ligkileri kegfetme fark etme oyunu (12)
oyunlarn (5)

Hayat Bilgisi Dersinde Kullanilan Oyunlarl

. GOk cisimlerine
ait maketler (12
Hafiza a2
oyunlarn (7)
Isim schir
oyunu (12)
Kutu
oyunlari (8)

Harita {izerinde
gehir bulma (12)

Anlat
bakalim (8)
Nesneleri
bulma (12)

Bilen oturur (8)
Dogruyu bul Bilmeceler (10)
oyunu (9) interaktif
Drama (9) oyunlar (9)

Goriismeden ulasilan verilerin analizi ile; tanisma oyunlari (15), kelime oyunlar: (13),
carkifelek (13), climle tamamlama oyunlari (13), eslestirme (13), bireysel farkliliklar fark etme
oyunu (12), gok cisimlerine ait maketler (12), isim sehir oyunu (12), harita iizerinde sehir
bulma (12), nesneleri bulma (12), interaktif oyunlar (9), drama (9), dogruyu bulma oyunu (9),
bilen oturur (8), anlat bakalim (8), kutu oyunlar (8), hafiza oyunlar (7), iliskileri kesfetme
oyunlar (5), canlandirma (5), gruplama oyunlari (4), trafik isaretleri (5) ve mevsim panolari
(2) sonuglarina ulagilmistir.

Smif Ogretmenlerinin Hayat Bilgisi Dersi Ogretim Siirecinde
Kullandiklar: Oyunlari Kullanim Amaclari
Sekil 2.

Hayat Bilgisi Dersi Ogretim Siirecinde Ogretmenlerin Oyunlar Kullanim Amaclar

Oprenmelerin kaheihgim
sailamalk (14}

Konulan bir blitiin olarak
ogrenmelering saglamak (1)
Dersi eglenceli hale
getirmek (14)

Ogrencilero liderlik
becerisi kazandirmak (3)

~ Ogrencilerin dikkatini
Hayat Bilgisi Dersinde Oyunlarm Kullanim Amact cekmek (13)

Davranss sorunlarnin
dntine gegmek (3)

Aktif kattlimng
saglamk (12)

l"‘)grunchri glidiilemek (7)

Deersi gunhik vagam ile
iligkilendirmek (10}
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Ogretmenlerden alinan yanitlar dogrultusunda; 6grenmelerin kalicihgim saglamak
(14), dersleri eglenceli hale getirmek (14), 6grencilerin dikkatini ¢cekmek (13), aktif katihm
saglamak (12), dersi giinliik yagsam ile iliskilendirmek (10), 6grencileri giidiilemek (77), davranig
sorunlarmin oniine gecmek (3), 0grencilere liderlik becerisi kazandirmak (3) ve konular1 bir
biitiin olarak 6grenmelerini saglamak (1) sonuclarina ulasilmigtir.

Simif Ogretmenlerine Gore Hayat Bilgisi Dersi Ogretim Siirecinde
Oyunlarin Kullanim Asamalari
Sekil 3.
Hayat Bilgisi Dersi Ogretim Siirecinde Oyunlarin Kullamm Asamalar

Dersin dikkat gekme asamasi (8)

Hedeften haberdar etme agamasinda (5) /

Derse giris asamasinda (15) Dersin degerlendirme asamasinda (16)

On bilgileri harekete gegirme asamasinda (3) \

IOyunlarm Kullanildig Ders Asamalar| ==

Oyun kullamimina uygun igerikler
oldugunda (5)

Bilgileri kalici hale getirme siirecinde (10)

Dersin gelistirme asamasinda (13)

e

ﬁgr(‘ncilt‘rin dgrenmekte zorlandiklan igeriklerin
Hgretimi agamasinda (2)

Oﬁ;rencﬂef dersten sikildiklarinda (4)

Ulagilan veriler dogrultusunda 6gretmenler oyunlari; on bilgileri harekete gecirme (3),
hedeften haberdar etme (5) ve dersin dikkat cekme (8) olarak dersin giris asamasinda (15);
bilgileri kalici hale getirme (10), Ogrenciler dersten sikildiklarinda (4) ve Ogrencilerin
ogrenmekte zorlandiklar iceriklerin ogretiminde olarak dersin gelistirme asamasinda (13);
dersin degerlendirme asamasinda (16) ve dersin herhangi bir asamasinda uygun icerik
oldugunda (5) kullanmaktadirlar.

Smif Ogretmenlerine Gore Hayat Bilgisi Dersi Ogretim Siirecinde
Oyunlarin Belirlenmesinde Dikkat Edilmesi Gereken Hususlar
Sekil 4.

Hayat Bilgisi Dersi Ogretim Siirecinde Oyunlarin Belirlenmesinde Dikkat Edilmesi Gereken Hususlar

Ders kazanimna

uygun olmas: (14)
Her dgrenciye Ofrenci diizeyine
hitap etmesi (3) uygun olmas: (13)
Opgrendikleri bilgileri ganliik yasamla Eglenceli olmas (11)
iliskilendirmeye imkan vermesi (3) /
v s = = . Fiziksel ortama
Grivenlik zafyett Oyunlarin Belirlenmesinde Dikkate Almacak Hususlar| sefie. " il
olugturmamas (4) \ uygun olmasi (10)

Sinif meveuduna
uygun olmasi (10}
Ogrencilerin dikkatini

gekmesi (5)

Oyun siiresinin uzun

Basit ve anlasilir olmamasi (7)

olmas: (7) Ekonomik olmas (7)
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Ogretmenlerin goriisme sorusuna verdikleri yamitlar dogrultusunda; 6grenme ciktisi
uygun olmasina (14), 6grenci diizeyine uygun olmasina (13), eglenceli olmasina (11),fiziksel
ortama uygun olmasina (10), simif mevcuduna uygun olmasima (10), oyun siiresinin uzun
olmamasina (7), ekonomik olmasi (7), basit ve anlasilir olmas1 (7), ogrencilerin dikkatini
cekmesi (5), giivenlik zafiyeti olusturmamasi (4), 6grendikleri bilgileri giinliik yasamla
iliskilendirmeye imkan vermesi (3), her 6grenciye hitap etmesi (3) sonuglarina ulagilmistir.

Smif Ogretmenlerine Gére Hayat Bilgisi Dersi Ogretim Siirecinde
Kullanilan Oyunlarin Tasimasi Gereken Ozellikler
Sekil 5.

Hayat Bilgisi Dersi Ogretim Siirecinde Kullamlan Oyunlarin Tasimas: Gereken Ozellikler

Eglenirken aymi zamanda
opretici olmasina (13)

I'roblem glizme becerising "
geligtirici olmasina {2) Ogrencilerin dikkatlerini
gekmesine (11)

Herhangi bir tehlike
barndirmamasina (4)
Kalici Ggrenmeler

. saglamasina (10)

lOyun]arm Tasimas: Gereken Ozelikler|

Uygulanabilic
olmasma (6)

Ders kazanmina
uygun olmasina (10)

Simuf meveuduna

uygum olmasma (7) Oprenci ditzeyine

uygun olmasmna ()

Simif ogretmenleri ile yapilan goriismeler ile; eglenirken ayni zamanda ogretici
olmasina (13), 6grencilerin dikkatlerini cekmesine (11), kalic1 6grenmeler saglamasina (10),
ders 0grenme ciktisina uygun olmasina (10), 6grenci diizeyine uygun olmasina (8), simif
mevcuduna uygun olmasmna (7), uygulanabilir olmasina (6), herhangi bir tehlike
barindirmamasina (4), problem c¢06zme becerisini gelistirici olmasina (2) sonuclarina
ulasilmigtir.
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Smif Ogretmenlerine Gore Hayat Bilgisi Dersi Ogretim Siirecinde
Oyun Kullaniminin Saglayacag: Faydalar

Sekil 6.
Hayat Bilgisi Dersi Ogretim Siirecinde Oyun Kullammimin Saglayacag Faydalar

Kahc1 dgrenmeleri
Konunun kavranmasim destekler (14)

kolaylagtrr (14)
Eglenirken dgrenmeyi
saglar (12)
Kendilerini ifade etme
becerilerini geligtirir (2)
Okula yonelik olumlu tutum
gelistirmeye katk saglar (11)
Ofirenmeye giidiiler (2)
= = Merak duygularin
Ekran bagmblginn kismen Oyun Kullaniminin Saglayacag Faydalar]—__» harekete gegirir (10)

Gniine geger (4)

Oyun ihtiyacmi kargilar (9)

Kurallara uyma bilinci
kazandinr (4)

Derse aktif katlimi

destekler (9)
Problem ¢6zme becerisini

geligtirir (6)
Derse yonelik olumlu tutum Yaraticilip destekler (8)
geligtirir (7)

Ogretmenlerle yapilan goriismelerden elde edilen verilere gore; konunun kavranmasini
kolaylastirir (14), kalic1 6grenmeleri destekler (14), eglenirken 6grenmeyi saglar (12), okula
yonelik olumlu tutum gelistirmeye katki saglar (11), merak duygularim harekete gecirir (10),
oyun ihtiyacini karsilar (9), derse aktif katilimi destekler (9), yaraticihig1 destekler (8), derse
yonelik olumlu tutum gelistirir (7), problem ¢6zme becerisini gelistirir (6), kurallara uyma
bilinci kazandirir (4), ekran bagimliliginin kismen oniine geger (4), 6grenmeye giidiiler (2),
kendilerini ifade etme becerilerini gelistirir (2) sonuclarina ulagilmistir.

Simif ('jgretmeg_llerine Goére Hayat Bilgisi Dersi Ogretim Siirecinde
Oyun Kullaniminin Ogretmenlere Saglayacag: Faydalar
Sekil 7.

Hayat Bilgisi Dersi Ogretim Siirecinde Oyun Kullamimimin Ogretmenlere Saglayacag Faydalar

Ogretim siirecini
kolaylagtirir (8) Egilenerck dgretmeyi
saglar (8)

Fer érenciye ulagabilmeyi

saglar (2)

Ogrcncﬂurin dikkatlerini
cekmelerini saglar (7)

Oyun Kullaniminmn 6gretmenlere Saglayacag: Faydalar

Ogrencilerin derse
motivasyonunu artinr (3)

Oﬁ;cmu stiresini azalhir (6)

Oyunlar dgretmenler igin
de keyifli aktivitelerdir (3)

Etkilegimli bir 6frenme
ortaminin olugmasini saglar (4]
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Simif ogretmenleri ile yapilan goriismeler ile; ogretim siirecini kolaylastirir (8),
eglenerek Ogretmeyi saglar (8), ogrencilerin dikkatlerini ¢ekmelerini saglar (7), 6gretmen
siiresini kisaltir (6), etkilesimli bir 6grenme ortaminin olugsmasim saglar (4), oyunlar
ogretmenler icin de keyifli aktivitelerdir (3), 6grencilerin derse motivasyonunu arttirir (3), her
ogrenciye ulasabilmeyi saglar (2) sonugclar: elde edilmistir.

Simif Ogretmenlerine Gore Hayat Bilgisi Dersi Ogretim Siirecinde
Oyun Kullaniminin Sinirhliklar:

Sekil 8.
Hayat Bilgisi Dersi Ogretim Siirecinde Oyun Kullanmmmimn Stmrhhklarm

Simf meveutlarnm
kalabalik olmast (12)

Oyun oynamanin
Dijital oyunlarn olumsuz zaman alict olmasi (9)
igerikler sunabilmesi (1)

Fiziksel kosullar

Sinif yonetiminde
vaganabilecek olast zorluklar (2)

—

Oyun Kullanimmin Sinirhibiklar: yetersiz olmasi (5)

Giivenlik agig Her kazanim igin uygun
olusturmas: (3) olmamas: (4)

Materyal vetersizligi (4)

Ogretmenler ile yapilan goriismelere gore; stmf mevcutlariin kalabalik olmasi (12),
oyun oynamanin zaman alici1 olmasi (9), fiziksel kosullarin yetersiz olmasi (5), her 6grenme
ciktisi icin i¢in uygun olmamasi (4), materyal eksikligi (4), giivenlik acig1 olusturmasi (3), simif
yonetiminde yasanabilecek zorluklar (2), dijital oyunlarin olumsuz icerikler sunabilmesi (1)
sonuclarina ulasilmigtir.

Simif ('jgretmgnlering Goére Hayat Bilgisi Dersi Ogretim Siirecinde
Oyun Kullanimina Iliskin Onerileri

Sekil 9.
Hayat Bilgisi Dersi Ogretim Siirecinde Oyun Kullamnuna Iliskin Oneriler

Oyunlara muhakkak yer
verilmeli (11)

Ogyrencilerin tamamumn katthmina
ozen gosterilmeli (10)

Ders kitaplarinda Srnek
ayunlara yer verilmeli (4)

Hayat Bilgisi Dersilerinde Oyun —* Oprencilerin ilgilerini geken
oyunlar tercih edilmeli (10)

Kullanimina iliskin Oneriler

Ofretmenlere oyunlar igin
materyal destei saglanmals (6)

Oyunlar kazanm lar gergevesinde
olusturulmali (8)

Ogrencilerin gelisim diizeylerine
uygun oyunlar tercih edilmeli (7)
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Simif 6gretmenlerinden alinan yanitlara gore; oyunlara muhakkak yer verilmeli (11),
ogrencilerin tamaminin katihmina 6zen gosterilmeli (10), 6grencilerin ilgilerini ¢eken oyunlar
tercih edilmeli (10), oyunlar 6grenme ciktis1 cercevesinde olusturulmali (8), 6grencilerin
gelisim diizeylerine uygun oyunlar tercih edilmeli (77), 6gretmenlere oyunlar i¢in materyal
destegi saglanmali (6), ders kitaplarinda 6rnek oyunlara yer verilmeli (4) sonuclarina
ulagilmigtir.

Smif Ogretmenlerinin Hayat Bilgisi Dersi Ogretim Siirecinde
Oyunlar: Kullanmama Nedenleri
Sekil 10.

Hayat Bilgisi Dersi Ogretim Siirecinde Ogretmenlerin Oyunlar: Kullanmama Nedenleri

derslerin iceriginin
yogun clmasi (8)

konular zorlayici olmadigi igin
ihtiyag duyulmamas (1) smif ydnetiminin

zorlagmasi (6)

smif

dgrencilerin dikkatinin

ifilmiass (2 - _+ m}a\'cutlarmm
Oyunlan Kullanmama Nedenlenl fazlahig (5)
dgrencilerin oyunlardan
sikilmasi (3)
ders saatinin
yetersizligi (4)
Ogrencilerin oyun
kurallarina uymak ders kitaplarmun
istememeleri (3) yeterli olmasi (4)

Yapilan goriismelerden ulagilan sonuclar dogrultusunda; derslerin iceriginin yogun olmasi (8),
siif yonetiminin zorlasmasi (6), simif mevcutlarinin fazlalig: (5), ders saatinin yetersizligi (4),
ders kitaplarinin yeterli olmasi (4), 6grencilerin oyun kurallarina uymak istememeleri (3),
ogrencilerin oyunlardan sikilmasi (3), ogrencilerin dikkatinin dagilmas1 (2) ve konular
zorlayicl olmadig igin ihtiya¢ duyulmamasi (1) gibi goriislere ulasilmistir.

Tartisma ve Sonuc

Siif Ggretmenleri ile yapilan goriismede hayat bilgisi dersi 0gretim siirecinde
oyunlarin kullanimina “Hayir” yanit1 veren 6gretmenler ders iceriklerinin yogun olmasi, simif
yonetiminde yasanan sorunlar, sinif mevcutlarinin fazlahg, ders saatlerinin yetersizligi, ders
kitaplarinin yeterli olmasi, 6grencilerin oyun kurallarina uymada yasadiklar1 sorunlar,
ogrencilerin oyun oynarken sikilmalari, Ogrencilerin oyun oynarken yasadiklar1 dikkat
daginikliklari, hayat bilgisi dersinin zorlayici olmamasi gibi sebeplerle dersin 6gretim
siirecinde oyunlar1 kullanmadiklarim1 ifade etmislerdir. Korucu ve Kurtlu (2016) da
ogretmenler ile yaptiklar1 Tiirkce dersinin Ogretim siirecinde oyun ve oyuncaklarin
kullamimlarim ele aldiklar1 ¢alismalarinda oyun ve oyuncak kullanmayan oOgretmenlerin
oldugu sonucuna ulagsmislardir. Ogretmenler; oyun ve oyuncak kullanmama sebebi olarak
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calismada ulasilan sonuclara benzer sekilde sinif mevcutlarinin kalabalik olmasi, materyallerin
yetersizligi gibi sonuclara ulasmiglardir.

Hayat bilgisi dersi 6gretim siirecinde oyunlarin kullanma durumlarina “Evet” yanitini
veren Ogretmenlerle yapilan goriismelerde 0gretmenlerin tartisma oyunlari, kelime oyunlari,
carkifelek, ciimle tamamlama oyunlar, eslestirme, bireysel farklhiliklar: fark etme oyunlari,
drama gibi oyunlar kullandiklar1 sonucuna ulasilmistir. Ogretmenler simf meveutlaria uygun,
ogrencilerin dikkatini ¢eken, ¢cocuklarin amach sekilde eglenirken 6grendikleri oyunlar tercih
ettiklerini dile getirmislerdir. Aytas ve Uysal (2014) yapmis olduklar calismada 6gretmenler
tarafindan derslerin drama ile zenginlestirilebilecegi ve drama kullamiminin 6grencilerin
akademik basarilarina katki sagladig1 sonucuna ulagmisglardir.

Ogretmenler oyunlar1 dersin iceriginin oyuna uygun oldugu, dersin giris asamasi,
dersin gelistirme asamasi ve dersin degerlendirme asamasinda kullanmaktadirlar. Dersin girig
asamasinda; dikkat cekerken, ogrencilerin bildikleri bilgileri hatirlamalarim ve 6grencileri
hedeften haberdar etme asamasinda kullanilmaktadir. Dersin gelistirme asamasinda bilgilerin
kalic1 hale gelmesi, zorlandiklar iceriklerin 6gretiminin kolaylastirilmasi ve 6grenciler dersten
sikildiklarinda dersi eglenceli hale getirmek amaciyla tercih etmektedir. Aykag (2011); hayat
bilgisi derslerinde 6gretim yontem ve stratejilerinin kullanimina yonelik sinif 6gretmenleri ile
yaptig1 goriismede; 6gretmenlerin dersin icerigi ve ders 6grenme ciktilarina uygun gordiikleri
asamada egitsel oyunlar kullandiklari sonucuna ulagsmistur.

Ogretmenler oyunlarin Ogretim siirecinde kullanimimin faydali olacagim ifade
etmislerdir. Ogretim siirecinde oyunlar ile; 6grencilerin konuyu kavramalarinin kolaylasacag,
kalic1 6grenmelerin desteklenecegi, 6grenme siirecinin eglenceli hale gelecegi, 6grencilerin
okula ve derse yonelik olumlu tutum gelistireceklerini, 6grencilerin beceri gelisimlerine katki
saglayacagini, ogrencilerin oyun oynama ihtiyaclarini karsilayacagi, merak duygularim
harekete gecirecegi ve 6grencileri siirecte aktif roller alan hale ifade etmislerdir. Hanbaba ve
Bektas (2011), Christakis vd. (2004) ile Amory ve Seagram (2003) farkl dersler icin yapmig
olduklar1 ¢calismalarda 6gretim siirecinde oyunlarin kullaniminin dersi eglenceli hale getirdigi
ve bunun yaninda oyunlarin kullaniminin 6grencilerin akademik basarilarina da olumlu katki
sagladigimi belirtmislerdir.

Calismaya katilan 6gretmenler hayat bilgisi 6gretim siirecinde oyunlarin kullaniminin
cesitli simirhiliklarinin oldugunu ifade etmislerdir. Sitmif mevcutlarinin kalabalikligi, oyunlarin
Ogretim siirecinde zaman alic1 aktiviteler olmasi, sahip olunan fiziksel kosullarin yetersizligi,
oyunlarin her 6grenme ciktisina uygun olmamasi, oyun i¢in gerekli materyallerin yetersizligi,
sinif ortaminda bazi giivenlik aciklarinin olusabilmesi, sinif yonetiminde yasanacak olasi
zorluklar, dijital oyunlarin bazi olumsuz icerikleri sunabilmesi gibi simirhliklar 6gretmenler
tarafindan agiklanmistir. Yesilyurt (2007) ile Korucu ve Kurtlu (2016) da ulasilan sonuca
benzer olarak; yapmis olduklar1 arastirmalarda simiflarin fiziksel kosullarinin ve sif
mevcutlarinin 6gretim siirecinde oyunlarin ve ders materyali olarak oyuncaklarin 6gretmenler
tarafindan kullanimini sinirladiklar: sonucuna ulagmislardir.
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Oneriler

Hayat bilgisi dersi 0gretim programi ve ders kitaplarina, 6grenme ciktilarina ve
ogrencilerin sinif diizeylerine uygun olacak sekilde 6gretmenlere rehberlik etmek amach
oyunlar eklenebilir.

Hayat bilgisi dersi 0gretim programinda yer alan 6grenme alanlarinin 6gretiminde
oyunlarin  kullanildig1  siirecin  planlamasi, uygulamasi ve siirecin etkililiginin
degerlendirilmesine yonelik calismalar yapilabilir.
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